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PREAMBLE

The teaching of English in a French-language Catholic school

For Francophone students in Ontario, learning English can be seen as triply beneficial: it carries
the advantages that come with learning a language other than one’s mother tongue; it allows
them to live and function more easily in a province where English is the majority language; it
gives them access to the opportunities that inhere to English’s status as a lingua franca in today’s
world. How are these three aspects of the learning of English integrated into a Catholic school’s
approach to education?

Learning another language

In a Catholic school, learning another language is not only an intellectual pursuit. It is understood
both as a personal enrichment for the student and as a way of opening up to the diversity of the
world. 

It is a personal enrichment in that the student can access another culture’s insights into the human
condition, including those elements that are specifically Christian in character. Being introduced
to the humanist and Christian currents in English literary production helps the student grow in his
or her own reflection as a Catholic youth. 

It opens the student up to the diversity of the world by drawing the student out of his or her
native cultural community and allowing him or her to experience different ways of looking at the
world and understanding it. The ability to communicate with others who do not share the same
mother tongue gives the student the opportunity to see another culture as it were from the inside,
to appreciate its richness and draw from it insights that will help him or her to grow. This ability
to encounter other cultures can become an ability simply to encounter others, to appreciate them
for who they are, to welcome their differences and learn from them.

Integration into the majority culture

Assimilation into the majority culture, with its attendant loss of one’s mother tongue and root
cultural identity, can only be seen within a Christian context as a loss for the individual and for
society as a whole. For the Christian, cultural diversity is understood as an enrichment of the
human milieu and as a gift, and needs to be protected, enhanced and celebrated.

On the other hand, integration into the majority culture is understood as a benefit for the
individual. For the French-language Catholic school student in Ontario, learning English allows
him or her to be at ease in the milieu where he or she lives, to communicate with the majority
that does not understand his or her mother tongue, to participate in social structures and events
where he or she would otherwise be excluded or marginalized.



Integration into a majority culture should not be an uncritical process. The French-language
student of English in a Catholic school is invited not only to learn the language but to become
aware of the strengths and weaknesses of its use in the majority culture. Media awareness takes
on a particular importance in a society that is so easily shaped by views expressed in films and
songs, on television or the Internet. The ability to bring a Christian perspective to this critical
study of language and culture is fostered in a Catholic school.

English as a lingua franca in today’s world

Like millions of students throughout the world, the French-language student in Ontario learns
English as another language not only because of its cultural proximity but also because of its
ever-growing status as a common language among nations. Learning English will allow the
student to enter into communication with people he or she will meet wherever he or she might
journey. It will open up opportunities for employment and travel in foreign countries. It will
facilitate participation in the world community of nations.

For a young Catholic, learning English is one way of being more involved with the global village
we call Earth. This language is a path to inter-cultural and international exploration and
discovery. The Catholic school encourages this openness to the human family in all its diversity
and seeks ways to promote the understanding and involvement of its students in this perspective.

Simultaneously, the Catholic school encourages the student to be aware of both the opportunities
and the dangers inherent in the development of a “global culture” where communication and
exchange is enhanced at the cost of personal identity and the sense of belonging to a more local
community. The identification of this “global culture” with American cultural production also
calls for a critical stance, which should be encouraged among Catholic students. For the Gospel
not only must be expressed in different cultures, it must challenge cultures in areas that are not
consonant with Gospel values.

In conclusion

The teacher of English in a French-language Catholic school in Ontario faces specific questions
dealing with cultural identity, social integration and personal growth. These questions need to be
addressed within the context of our Catholic tradition. Students must be allowed to bring the
light of the Gospel to illuminate these issues. In this way, they will grow as young people,
citizens of their province and of the world, yet even more deeply brothers and sisters to all
because they are children of the one God.
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INTRODUCTION

In early 1999, the Ministry of Education unveiled the new curriculum for grades 9 and 10 and in
June 2000 for grades 11 and 12. To facilitate implementation of this entirely new curriculum for
secondary schools, teams of teachers from all regions of Ontario were given a mandate to draft,
validate and assess profiles for each course, to be used as guides and working tools by their
fellow teachers. The Course Profiles, whose use is optional, are primarily suggestions for
pedagogical activity, and teachers are urged to modify them, personalize them and adapt them to
meet their own needs.

The Course Profiles are designed to meet the requirements of both the public and the Catholic
school systems. For some courses, there is only a single version, common to both systems (e.g.,
Mathematics and Business Studies), while others exist in two different versions. In some
instances, a preamble has been added to the profile explaining the Catholic perspective on
teaching the course in question (e.g., Technological Education), while in others, activities have
been formulated that would be unique to Catholic schools (e.g., The Arts). OPECO participated
in formulating the profiles for Catholic schools.

Each of the course profiles sets out in table form the Curriculum Overall and Specific
Expectations, along with a system of identifying codes. This table is followed by a framework
that presents the structure of the profile. All the course profiles contain a Course Overview and
Unit Overviews (usually around five). These units in turn contain a number of activities covering
a variety of topics, as well as suggested exercises for teachers and students that are designed to
facilitate learning and evaluation.

Each of the course profiles includes a partial list of available resources, included as suggestions:
teachers are invited to expand and update the lists.
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COURSE OVERVIEW (EAE3U)

To be completed (by the school)

School: School District:

Department: Department Head:

Course Developer(s): Development Date:

Course Title: English Grade: 11

Course Type: University School Course Code:

Secondary Policy Document: English Publication Date: 2000

Ministry Course Code: EAE3U Credit Value: 1

Prerequisite: English, Grade10, Academic

Description/Rationale 

This course emphasizes the reading, writing, oral communication and media literacy skills
needed in university and beyond. Students will analyse and respond critically to literary and
informational texts from Canada and other countries; write essays, informational texts and
creative texts; present opinions and findings clearly and effectively in oral presentations; analyse
and design or create media works; and research and synthesize information to support their work.

Unit Titles and Descriptions (in sequence)

Unit 1: Exploring Issues Time: 27 hours
In this unit, students analyse persuasive texts, shorts stories and a novel, with attention to
literary/stylistic devices. They explore various issues and express their own opinions in a
persuasive text, a media presentation, a creative text, journal responses, informal debates, and a
film critique. They begin their independent study of a novel.

Unit 2: Figuratively Speaking Time: 14 hours
In this unit, students explore and interpret forms of poetry past and present. They analyse
traditional and contemporary poetic texts with attention to literary/stylistic devices. They write
poetic texts and present written and oral analyses of poems. They analyse and research the works
of a Canadian poet and present their findings in a media production.
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Unit 3: Play it Again Time: 28 hours
In this unit, students read, view, and analyse a play by Shakespeare and a 20th-century play. They
demonstrate their critical thinking and communication skills in oral and written responses, short
essay answers, creative texts and journal entries. They dramatize an act, research the historical
and social contexts of the plays, and produce a news report and a print and video ad.

Unit 4: The Power of the Written Word Time: 17 hours
In this unit, students analyse formal and informal essays, editorials and news reports with
attention to persuasive devices. They explore satirical texts past and present and write a satirical
essay on a familiar topic. Students defend their opinions in written and oral responses including
an editorial and an argumentative essay.

Unit 5: New But Not So Brave Time: 24 hours
In this unit, students apply their critical reading skills to analyse a novel and conduct an in depth
research project. They explore futuristic trends, the impact of technology, and the concepts of
utopia and dystopia. They respond to literary, informational and media texts by conducting a
survey, by producing a journalistic text, and a research paper, and by presenting a formal
seminar.

Teaching/Learning Strategies 

In this course, the teacher selects various teaching and learning strategies. Detailed suggestions
for teaching/learning strategies are included with each activity. Some of these activities are:

- checklist
- brainstorming
- vocabulary log
- jigsaw method
- role-playing
- interview
- questions and answers
- response journal
- computer assisted learning
- journal writing
- silent sustained reading
- peer practice
- simulation
- mind-mapping

- conferencing
- discussions
- read aloud
- oral explanation
- reading log
- quizzes/tests
- charts/graphics
- research
- computer assisted writing/production
- guest speaker(s)
- directed reading/thinking activity
- lecture
- rehearsing/repetition/practice

Assessment/Evaluation Techniques

“A well-designed system of assessment, evaluation and reporting is based on clearly stated
curriculum expectations and achievement criteria.” (Program Planning and Assessment, The Ontario
Curriculum, Grades 9-12, 2000, p. 13 - 16). Assessment and evaluation will be based on the
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provincial curriculum expectations and the achievement levels. Teachers must use assessment and
evaluation strategies that:
- address both what students learn and how well they learn;
- are based both on the categories of knowledge and skills and on the achievement level

descriptions given in the Achievement Chart that appears in the curriculum policy document for
each discipline;

- are varied in nature, administered over a period of time, and designed to provide opportunities
for students to demonstrate the full range of their learning;

- are appropriate for the learning activities used, the purposes of instruction, and the needs and
experiences of the students;

- are fair to all students;
- accommodate the needs of exceptional students, consistent with the strategies outlined in their

Individual Educational Plan (see page 9);
- accommodate the needs of students who are learning the language of instruction (see page 10);
- ensure that each student is given clear directions for improvement;
- promote students’ ability to assess their own learning and to set specific goals;
- include the use of samples of students’ work that provide evidence of their achievement;
- are communicated clearly to students and parents at the beginning of the course and at other

appropriate points throughout the course.

The Achievement Chart provides a reference point for all assessment practice and a framework
within which to assess and evaluate student achievement. This chart is organized into four broad
categories of knowledge and skills: Knowledge/Understanding, Thinking/Inquiry, Communication,
and Application/Making Connections. It also describes the levels of achievement of the curriculum
expectations within each category. The descriptions associated with each level serve as a guide for
gathering assessment information, and enable teachers to make consistent judgements about the
quality of student work and provide clear and specific feedback to students and parents.

Level 3 (70-79 %) is the provincial standard. A student whose achievement is below 50% at the end
of the course will not obtain a credit for the course. A final grade is recorded for every course, and
a credit is granted and recorded for every course in which the student’s grade is 50% or higher. The
final grade for each course in Grades 9-12 will be determined as follows:
- Seventy percent of the grade will be based on evaluations conducted throughout the course. This

portion of the grade should reflect the student’s most consistent level of achievement throughout
the course, although special consideration should be given to more recent evidence of
achievement.

- Thirty per cent of the grade will be based on a final evaluation in the form of an examination,
performance, essay and/or other method of evaluation suitable to the course content and
administered towards the end of the course.

In all of their courses, students must be provided with numerous and varied opportunities to
demonstrate the full extent of their achievement of the curriculum expectations, across all four
categories of knowledge and skills.

In order to ensure valid and reliable assessment and evaluation, the teacher uses a variety of
strategies for the following types of assessment:
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diagnostic
- tasks usually found at the beginning of an activity, such as chart, discussion, brainstorming,

question and answer, journal writing, listing, observation, check list, survey

formative
- tasks during the course of an activity, such as writing folder, peer conferencing,

student/teacher conferencing, editing, proofreading, rehearsal/repetition/practice, role-
playing, check list, questions and answers, quiz, test, worksheet, homework, writing log,
advertising media, journal response, informal debate

summative
- tasks that are sometimes integrated into an activity but that are usually found at the end of an

activity and that assess one or more communication skills demonstrated by students through
productions such as oral presentation, sight passage, research report, argumentative essay,
editorial, independent study, dramatization, print ad, video, ad, film critique, media
production, research paper, seminar

Resources 

The teacher refers to four types of resources during this course: pedagogical, human, material and
technological. A listing of relevant resources is provided in each unit.

Pedagogical
BARRY, James, Coast to Coast/Canadian Stories, Poetry, Non-fiction, and Drama, Toronto,

Nelson, 1995, 256 p.
BOROVILOS, John, Breaking Through/A Canadian Mosaic, Scarborough, Prentice Hall, 1990,

318 p.
BUCKLEY, Joanne, Fit to Print: The Canadian Student’s Guide to Essay Writing, 2nd ed.,

Toronto, Harcourt-Bence Canada, 1995, 247 p.
CONRAD, Donald, The Act of Writing: Canadian Essays for Composition, 4th ed., Toronto,

McGraw-Hill Ryerson, 1995, 347 p.
KIRKLAND, Glen, and Richard DAVIES, Dimensions II, Toronto, Gage, 1996, 183 p.
KIRKLAND, Glen, and Richard DAVIES, Inside Stories II, Toronto, Harcourt Brace, 1987, 330 p.
MACNEILL, James A, and Glen A. SORESTAD, Tigers of the Snow (Eighteen Canadian

Stories), Toronto, Nelson, 1998, 210 p.
TRAYKA, Buckley, and Gates TRAYKA, Simon and Schuster Handbook for Writers, 1st

Canadian Ed., Scarborough, Prentice Hall, 1995, 820 p.

Reference/Consultation
BALDICK, Chris, Oxford Concise Dictionary of Literary Terms, Toronto, Oxford University

Press, 1996, 246 p.
BOOSTROM, Robert, Developing Creative and Critical Thinking - An Integrated Approach,

Lincolnwood, National Textbook Company, 1993.
CRYSTAL, David, The Cambridge Encyclopedia of the English Language, New York,

Cambridge University Press, 1995.
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JEROSKI, Sharon, et al., Speak for Yourself/Listening/Thinking/Speaking, Toronto, Nelson
Canada, 1990, 237 p.

JOHNSON, David W., and Frank P. JOHNSON, Joining Together - Group Theory and Group
Skills, Allyn and Bacon, 1999.

LEMAY, Bernadette, La boîte à outils, Esquisse de cours 9e, Vanier, CFORP, 1999. *
VON OECH, Roger, A Kick in the Seat of the Pants, New York, Harper and Row Publishers,
1986.

Technological
Media Awareness. (consulted August 10, 2000) 

http:www.media-awareness.ca
Novel Guide (for Lord of the Flies and Brave New World). (consulted November 26, 2000)
http:www.novelguide.com
(Note: Many Internet sites are suggested in the Resources section of the specific units.)

OSS Policy Applications

This course profile reflects the Ontario Secondary Schools, Grades 9 to 12 - Program and
Diploma Requirements Policy Applications in regards to the needs of students in special
education, the integration of new technology, cooperative education and guidance, including
specific elements of safety.

Course Evaluation 

Course evaluation is an on-going process. Teachers will be able to judge the effectiveness of this
course through the following:
- continuous evaluation of the course: additions, modifications, deletions throughout the

implementation of the course profile (teaching and learning strategies, resources, activities,
local particularities)

- course evaluation by the students: perhaps the use of one or more surveys during the semester
or school year

- a class examination of the relevance of teaching and learning strategies and activities (during
the formative and summative evaluation process)

- exchanges with other schools using the course profile (e.g., a sharing of recommendations or
suggestions)

- visits in the classroom by colleagues or school administrators
- feedback from provincial testing
- continuous critical thinking about the course by the teacher
- an analysis of the degree of success by students in the summative tests or exam at the end of

the course.

In addition, the teachers and the administrators periodically assess the teaching/learning
strategies and the assessment/evaluation techniques.
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UNIT 1 (EAE3U)

Exploring Issues

Unit Description Time: 27 hours

In this unit, students analyse persuasive texts, shorts stories and a novel, with attention to
literary/stylistic devices. They explore various issues and express their own opinions in a
persuasive text, a media presentation, a creative text, journal responses, informal debates, and a
film critique. They begin their independent study of a novel.

Strands and Expectations

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 2 - 3 - 4 - 5
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.1 - 2 - 3

Specific Expectations: EAE3U-L-For.1 - 2 - 3 - 5 - 6
EAE3U-L-Str.1 - 2 - 3 - 4 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 4 - 5 - 6
EAE3U-L-Crit.2 - 3 - 4 - 5
EAE3U-W-For.1 - 2 - 3 - 6 - 7 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4- 5 - 6 - 7 - 8 - 9
EAE3U-W-Gram.1 - 2 - 3 - 5 - 6 - 8 - 9 - 11
EAE3U-W-Res.1 - 6
EAE3U-W-Crit.3 
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 2 - 4 - 5 - 6 - 7 - 8
EAE3U-O-Voc.1 - 2 - 3 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.2 - 3 - 4
EAE3U-M-For.1 - 3 - 4
EAE3U-M-Inv.1 - 2 - 3 - 4 - 5 - 7 - 8
EAE3U-M-Crit.3 - 4 - 5

Activity Titles Time

Activity 1.1: Persuasive Texts: Why the Violence? 180 minutes
Activity 1.2: Short Stories: The Individual in Society 180 minutes
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Activity 1.3: Survival and Golding’s Lord of the Flies 180 minutes
Activity 1.4: Reading and Reacting to the Novel 650 minutes
Activity 1.5: Making Connections: Independent Novel Study 300 minutes
Activity 1.6: Summative Assessment Task: Short Story 130 minutes

Crosscurricular Links

When planning teaching and learning strategies, the teacher must integrate the following
crosscurricular links: animation culturelle (AC), technology (T), career planning (CP) and other
disciplines (OD). Practical suggestions are found in the “Activity Instructions”.

Accommodations (for students with special needs)

Teachers using this instructional planning support document are expected to be acquainted with
each student’s Individual Education Plan (IEP) and the unique learning characteristics of their
individual students, and to make the necessary accommodations. Teachers can find practical
suggestions for these accommodations in La Boîte à outils, pages 11 to 21.

Assessment/Evaluation Techniques

Assessment is an integral part of a dynamic learning process. Thus, teachers must plan and
develop teaching and learning strategies jointly with evaluating strategies according to the four
basic categories of the Achievement Chart. Various evaluation techniques such as diagnostic
evaluation (DE), formative evaluation (FE) and summative evaluation (SE) are suggested in the
section “Activity Instructions”.

Security

The teacher should be familiar with the safety procedures mandated by the Ministry and by the
school board.

Resources 

In this unit, the teacher selects from the following resources:

Pedagogical
GOLDING, William, Lord of the Flies, London, Faber and Faber Ltd., 1997.
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Reference/Consultation
ROBINSON, Dave, and Chris GARRATT, Introducing Ethics, New York, Totem Books, 1997. 

Material
Lord of the Flies (remastered), Peter Brook (director), Home Vision Cinema, NTSC - Canada -

USA, video release, 1963 (90 min.), ASIN #6302891256.
Movie: Lord of the Flies, Columbia Pictures, Harry Hoolse (director), 1990, 90 min. 
Fairport Convention, “Babbacombe” Lee, Island Records IMCD 153, 1971 (songs tell the story

of a man sentenced to death by hanging in 1885).

Technological
Institute for Global Ethics. (consulted August 1, 2000)

http://www.globalethics.org/corp/keynotes.html
Culture and Values. (consulted August 1, 2000)

http://www.ncte.org/notesplus/articles/workman1999oct.shtml
Lord of the Flies. (consulted August 1, 2000)

http://school.discovery.com/lessonplans/programs/flies/index.html
The Teacher’s Cyberguide to Lord of the Flies Schools of California Online Resources for

Educators. (consulted July 12, 2000) 
http://www.sdcoe.k12.ca.us/score/lord/lordtg.html
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ACTIVITY INFORMATION 1.1 (EAE3U)

Persuasive Texts: Why the Violence?

Description Time: 180 minutes

In this activity, students analyse and respond to persuasive texts that relate to the issues presented
in the novel under study in this unit. Students apply their knowledge of rhetorical devices and of
elements of persuasive writing and speaking by preparing a written or oral report on a selected
text and by writing a letter to its author.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 2 - 3
EAE3U-O-OE.1 - 2 - 4 - 5
EAE3U-M-OE.2

Specific Expectations: EAE3U-L-For.1 - 2 - 5 - 6
EAE3U-L-Str.1 - 2 - 3 - 4 - 5
EAE3U-L-Inv.4 - 5 - 6
EAE3U-L-Crit.2 - 3 - 4
EAE3U-W-For.1 - 2 - 11 - 12
EAE3U-W-Wri.1 - 2 - 4 - 7 - 9
EAE3U-W-Gram.8 - 9 - 11
EAE3U-W-Crit.3
EAE3U-O-List.1
EAE3U-O-Prod.1 - 5
EAE3U-O-GrSk.1 - 5
EAE3U-O-Crit.2
EAE3U-M-Inv.2 - 3 - 7
EAE3U-M-Crit.3 - 5

Planning Notes

- Select persuasive texts and reports on current issues and events relating to the theme of
violence in society.

- Prepare an evaluation grid for assessment of written/oral response to a persuasive text.
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Note: Activity 4.3 might be done as a follow up to this Activity since it also deals with news
reports and persuasive writing (the editorial).

Activity Instructions

Introduction

- Verify students’ reading and speaking skills by having students take turns reading out loud a
text (e.g., on violence in sports, on zero tolerance in schools, on violence against women) on
violence in society from a local newspaper or an anthology (e.g., in The Act of Writing: “Man,
You’re a Great Player!” by Gary Lautens, “My Other Self” by Sylvia Fraser). (DE) (OD)

- Lead a discussion on the ideas presented in the selected text, asking students questions that
verify comprehension and give them the opportunity to express their own opinions.

- Conduct an informal survey on students’ own viewing habits by asking them to name the last
two or three movies they have seen; list students’ titles of movies and ask students to
determine which movies are violent, according to them. (DE)

- Ask students to respond to the following prompt in their journal: Do the media contribute to
violence in society? (DE)

- Have students read their responses and informally debate their views in a whole-class
activity. (DE)

Exploration

- Assign two or more essays for students to read in class (e.g., from The Act of Writing:
“Thanks for Not Killing My Son” by Rita Schindler, “The Seven-Minute Life of Marc
Lépine” by Nathalie Petrowski, “Our Daughters, Ourselves” by Stevie Cameron); ask
students written and oral questions on the texts, leading them to paraphrase key passages, to
compare and contrast the content and style of the texts and to give reasons why they agree
and/or disagree with the views expressed. (FE)

- Have students maintain a vocabulary log of new or different terms from texts in this activity
with the use of context clues, with reference to their knowledge of French vocabulary, and
with reference to print and electronic resources. (AC)

- Have students select a current news report (in print or media form) of a violent crime or
incident and, in groups of three or four, determine:
- possible causes of the incident and
- possible solutions and/or preventive measures (e.g., stricter gun control laws, changes to

the Young Offenders’ Act, mandatory curfews for teenagers) (FE) (OD)
- Have students take turns presenting the views of their group in an informal debate; ask

students to determine which group presented the most convincing arguments. (FE)
- Review the above arguments with students, having them note the various persuasive

techniques (e.g., use of examples, exaggeration, rhetorical questions, word choice) used by
students. (FE)
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- Have students read a persuasive text and prepare a written or oral report in which they
explain:
- main and secondary ideas
- the author’s purpose
- the intended audience
- key quotations or passages
- aspects of the chosen form (e.g., the characteristics of the informal essay)
- the persuasive devices (SE)

- Have students write a response to the author of the above text in the form of a letter, for
assessment according to the following criteria: (SE)
- effective opening that

- establishes focus
- establishes purpose
- clarifies position

- effective closing that
- emphasizes the point made
- respects the conventions of the letter

- effective development that explains reasons for this position
- with clarity
- with logic
- with supporting evidence
- with persuasiveness

- effective writing style that
- follows the conventions of the letter (e.g., tone, format, punctuation)
- respects language conventions (spelling, grammar, usage)
- uses appropriate diction and vocabulary (SE)

- Have students explain their position to their peers as they conference during the steps of a
writing process.

- Have students submit their letter for assessment. (SE)
- Have students identify their strengths and weaknesses as writers with reference to the

production of the letter.

Grammar and Usage, Spelling and Punctuation
- Have students revise their own sentences, as well as passages provided by the teacher, for

variety, clarity and emphasis; have them proofread texts with attention to correct punctuation
and the avoidance of sentence errors and spelling mistakes.

- Have students construct complex and compound-complex sentences correctly for variety and
effect.

- Review with students the conventions of the letter with attention to capitalization,
punctuation and diction.

Summative Assessment

- Assess students’ ability to analyse the content and form of texts by having them respond to a
persuasive text in a written or oral report and in a letter to the author, according to the
following four categories of the Achievement Chart for Grade 11 English:
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- Knowledge/Understanding
- Demonstrate knowledge of different forms of persuasive texts and of the letter format.
- Demonstrate understanding of the connection between form, content and purpose.
- Demonstrate understanding of the uses and effect of rhetorical devices.
- Demonstrate understanding of main and secondary ideas in persuasive texts.

- Thinking/Inquiry
- Analyse form and content of persuasive texts.
- Formulate own opinions about the views expressed.

- Communication
- Defend opinions clearly and convincingly.
- Demonstrate a sense of audience and purpose.
- Organize ideas logically.

- Application
- Use correct spelling, punctuation and sentence structure.
- Apply various reading strategies (context clues, highlighting, paraphrasing, use of

print and electronic resources).
- Apply steps of a writing process to conference with peers and to edit their text. 
- Make connections between the selected text, their own experiences, and current

issues.

Extension

- Have students watch a cartoon and determine whether or not it is suitable for a young
audience.

- Invite a guest speaker from a shelter for abused women to speak to students.
- Have students write a letter to a local TV station or movie company about the impact of the

media on society.
- Have students examine the differences between traditional correspondence and e-mail, noting

form, audience and purpose. (T)

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 1.2 (EAE3U)

Short Stories: The Individual in Society

Description Time: 180 minutes 

In this activity, students analyse and respond to short stories relating to themes and issues
presented in the novel under study in this unit. Students write a creative text from the point of
view of a character in a short story. Students develop techniques of effective comparison and
contrast.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
 EAE3U-W-OE.1

EAE3U-O-OE.4 

Specific Expectations: EAE3U-L-For.1 - 5
EAE3U-L-Str.2 - 5
EAE3U-L-Inv.1 - 2 - 6
EAE3U-L-Crit.2 - 4 - 5
EAE3U-W-For.1 - 2 - 7
EAE3U-W-Gram.1 - 2 - 3
EAE3U-O-Prod.1 - 2 - 4
EAE3U-O-Voc.2 - 3
EAE3U-O-GrSk.1 - 5

 

Planning Notes 
 
- Select short stories for study (suggested stories: “The Lottery” by Shirley Jackson and “Two

Fishermen” by Morley Callaghan) and obtain information on the life and works of the
selected authors.

- Prepare a list(s) of difficult vocabulary words and allusions from the selected stories for
study. 

- Prepare a list of questions and topics to stimulate students’ interest and to prompt discussion
of issues in short stories. 

- Choose a suitable sight passage (short story) for summative assessment and prepare a series
of questions aimed at determining comprehension of target notions in this activity. 

- Prepare an evaluation grid for assessment of students’ reading and writing skills in response
to a selected short story.
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Activity Instructions

Introduction

- Have students explore the themes of the literary texts under study in this unit by responding
to one of the following prompts in their journals:
- write about a decision or choice that you made and later regretted
- write about the role of peer pressure in a teenager’s (or your) life
- write about a time when you realized that life isn’t always fair
- do you think that fate/destiny determines your life to a certain extent and why?

- Have students read their journal response to a peer; give students the opportunity to discuss
their responses as a class in a think-pair-share activity. (DE)

Exploration

- Introduce the story “The Lottery” by Shirley Jackson by leading a brainstorming session on
the significance of the title with the use of prompts such as:
- What do you associate with the term “lottery”?
- Would winning a lottery change your life in a positive or negative way?
- What are the dangers of gambling? (FE)

- Provide students with some background information on Jackson’s works.
- Have students read the story “The Lottery” (or “The Possibility of Evil” by S. Jackson in

Inside Stories II).
- Ask students to express their feelings and opinions about the ending of the story, leading

them to reflect on features of form and content (e.g., the impact of the open ending, the effect
of the surprise ending, the meaning of the last sentence, the reasons for the ritual murder).
(FE)

- Have students (in groups of three or four) respond in writing to questions on the form and
content of the story (e.g., How does the setting contribute to the suspense? Identify elements
of foreshadowing. What role do traditions play in the outcome of the story? Are mass hysteria
and/or peer pressure the cause of violence in the story and in general?); students share their
responses with other students through the jigsaw method of collaborative learning or in a
whole-class activity. (FE)

- Have students read another short story (preferably by a Canadian author - suggested story:
“Two Fishermen” by Morley Callaghan).

- Review the events of the story with students, emphasizing the motivation of the main and
secondary characters in the story as well as the significance of various symbols (e.g., the fish).
(FE)

- Provide students with background information on the life and works of Morley Callaghan.
- Explain the comparison-contrast process (by halves or separate points).
- Have students (in pairs) compare and contrast the elements of fiction of the stories “The

Lottery” and “Two Fishermen” in chart form; emphasize the use of specific examples and
references. (FE)

- Have students post their charts in the classroom; students explain their charts in an informal
oral presentation. (FE)
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- Lead a discussion on the death penalty with reference to the story “Two Fishermen” and, if
possible, to an article or editorial on capital punishment; relate the above issue to the theme
of violence in society with prompts such as:
- Is the death penalty a deterrent for violent offenders?
- Is the death penalty justifiable?
- Does the death penalty promote the philosophy of “An eye for an eye, a tooth for a

tooth”? (FE) (OD)
- Ask students questions that lead them to make connections between the themes of the

preceding short stories and the essays on violence in Activity 1.1.
- Have students read a short story and respond to questions in writing in the form of a test or

report. (Suggested story: in Tigers of the Snow - “Always a Motive” by Dan Ross or “Six
Beauties” by Robert Fontaine; in Breaking Through - “Hunky” by Hugh Garner). (SE)

- Have students respond creatively to the selected short story (in class or for homework) by
writing a three-paragraph text in which they assume the point of view of a character in the
story to explain this character’s motives or actions. Example:
- Why he/she participated in the stoning. - “The Lottery”
- Why Michael deserted the hangman. - “Two Fishermen”
- Why the hangman likes his job. - “Two Fishermen”
- Why the kidnapper took the child with him. - “Always a Motive”
- Why the detective felt sorry for the kidnapper. - “Always a Motive” (SE)

 (Refer to the summative assessment task for Activity 1.6; other short story titles are
suggested as well.)

Grammar and Usage, Spelling and Punctuation
- Have students note examples of American spelling in “The Lottery” and of Canadian spelling

in “Two Fishermen”, noting the limitations of spell-check programs.
- Have students compare and contrast French and English root words.

Summative Assessment

- Assess students’ reading and writing skills as well as their understanding of the notions
taught in this activity by having them answer a series of prepared questions on a selected
story and by having them write a creative text in which they assume the point of view of a
character in the story, according to the following four categories of the Achievement Chart
for Grade 11 English (Appendix EAE3U 1.6.1 and Appendix EAE3U 1.6.2):
- Knowledge/Understanding

- Demonstrate knowledge of the short story genre, its conventions and terminology
(e.g., plot, character, setting, conflict).

- Demonstrate understanding of types of stories and various themes (e.g., revenge,
survival, fate).

- Demonstrate understanding of the rhetorical elements of short story writing:
foreshadowing, flashback, symbolism.

- Thinking/Inquiry
- Analyse short stories for main and secondary ideas as well as themes and symbols.
- Analyse the motives of a character and assume his/her point of view.
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- Communication
- Communicate information and ideas about short stories by answering prepared

questions. 
- Convey the feelings and thoughts of a character in a story clearly and realistically.

- Application
- Apply required language conventions of spelling, grammar and paragraphing in

answering questions and in creative writing.
- Apply the reading strategies of re-reading closely and using context cues to explain

the meaning of vocabulary words. 
- Make connections between texts under study and current issues. 

Extension

- Have students write a brief original short story on a related theme.
- Have students compare and contrast the theme of an appropriate song of their choice with the

theme of one of the stories under study.
- Have students explore Web sites devoted to the writers of the short stories under study (e.g.,

Shirley Jackson). (T) 
- Invite a local author to read his/her work to the class.
- Have students illustrate the principal plot elements of a short story with a collage or cartoon. 

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 1.3 (EAE3U)

Survival and Golding’s Lord of the Flies

Description Time: 180 minutes

In this activity, groups of students role-play a survival and/or ethics game that calls upon them to
make rational and moral judgments, to think critically and creatively, and to make choices
concerning a course of action upon which their theoretical survival may depend. Students are
introduced to the novel under study (Lord of the Flies by William Golding) as well as to the
social, cultural and historical background of the 40's and 50's.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Oral Communication

Overall Expectations: EAE3U-L-OE.3
EAE3U-O-OE.2 - 3 - 4

Specific Expectations: EAE3U-L-Str.1 - 5 - 7
EAE3U-L-Inv.1
EAE3U-O-List.1
EAE3U-O-Prod.1 - 2 - 4 - 6
EAE3U-O-Voc.1 - 2 - 3 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.3 - 4

Planning Notes

- Select one or two survival stories for students to read and interpret, with attention to themes
and characters’ motives.

- Prepare an opinion quiz on the issues raised in the novel Lord of the Flies and use it to
stimulate interest in the themes of the novel.

- Prepare a Survival Game and/or an Ethics Game, being careful to plan a sufficient number of
scenarios in each case to accommodate the number of students in the class.

- Prepare a list of terms appropriate to the novel study to brainstorm with the class.
- Review the details of Golding’s life and times.
- Prepare evaluation grids for the formative and summative assessments of students’ speaking

skills and group skills in the role-playing of a survival/ethics scenario.
- Select at least one short story and one essay that present an ethical dilemma.
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Activity Instructions

Introduction

- Distribute the “Violence Opinionnaire” and have students complete it. Compile the results on
the blackboard and have a quick initial discussion with the class of the various responses and
reasons for them. (DE)
(e.g., - Violence Opinionnaire
* Agree (A) or disagree (D) with the following statements:
____ Our society is more violent today than it has ever been.
____ The most violent groups in society are male.
____ The most violent groups in society are female.
____ The most violent age is 7-12, 13-19, 20-25, over 25 (Circle the correct answer)
____ It’s never right to kill someone.
____ It’s sometimes right to kill someone.
____ It’s a dog eat dog world. Only the strong survive.
____ Most people are good.
____ Violence is a part of human nature.
____ Most people are bad.
____ Sometimes you have to risk your own life to protect others.
____ In order to survive in this world you have to be tough and cold-hearted.)

- Have students fill out the “Violence Opinionnaire” and discuss the choices they made with
the class and the reasons for their choices. Ask student questions to compare and contrast
their responses, bringing them to reflect on their values: where and how they learned them;
the impact of family, religion, culture, and education; the main influences in their lives, the
reasons for violence in our society. (DE)

- Have students read a short story which presents an ethical dilemma (e.g., “Gentlemen your
Verdict” by M. Bruce, “The Firing Squad” by C. McDougall, in Tigers of the Snow). Ask
students written and oral questions which focus on the nature of the dilemma, the possible
choices, the choice made, the reasons for the choice, the validity of the choice.). (DE)

- Brainstorm the following terms with students and ask them to take note of any unfamiliar
vocabulary in their vocabulary log: good, evil, ethics, morality, justice, democracy, anarchy,
heroism, cowardice, pragmatism, idealism, intellectual, mystic, leadership, indoctrination,
peer pressure, superstition, fear, mob mentality, mob rule, chaos, satire. (DE)

Exploration

- Have students read one or more essays which present an ethical dilemma; ask students to
write their answers to questions which verify their understanding of main and secondary ideas
in the texts and which require them to defend their opinions of the views expressed.

- Have students take turns reading their responses and informally debate the various points of
view. Suggested essays: “Second opinion” by Ivor Shapiro in Class Act deals directly with
the role of ethics (and ethicists) in health care today, with a focus on the issue of euthanasia;
“Let the Punishment Fit the Crime” by P. Brickman and “Living and Dying with Aids.” by
H.E. Koehn in Class Act). (FE) (OD)
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Note: The Survival Game and the Ethics Game may both be undertaken or you may choose
only one. As with the opinionnaire, there are no right or wrong answers. All the
suggestions serve as springboards for student discussion. Teacher’s role should be
minimal after giving the initial directions.

- Explain the rules of the Survival Game and/or the Ethics Game. Have students form small
groups. 

- Survival Game 
- Each group picks an envelope.
- Inside each envelope a survival situation is outlined along with certain restrictions about

equipment and possible behaviour. 
- Envelope #1
- You have just witnessed a murder. The murderer has seen your face and now he/she is after

you. You can’t go home or contact your friends or family because you will be placing them at
risk. You are warmly dressed: jacket, boots, tuque and mitts, and you have $56.00 in cash in
your pockets. You have no wallet and no identification. You are near Timmins, Ontario, and
it is late October. The nearest police station is thirty miles from where you are and you have
no vehicle. How will you survive this situation?

- Envelope #2
- You are out hunting in the French River area in Northern Ontario with a group of friends. It is

late November. You are warmly dressed in hunting clothes (jacket, boots, gloves, orange hat,
orange vest). You have a loaded rifle and a small jackknife. You also have a package of gum
and three matches in your pocket. You become separated from the group and realize you are
lost. The forest is thick, you are near a river and night is falling. Although it is cool, the night
is cloudless. How will you survive this situation?

- The group is given a pre-set time limit and must co-operate to arrive at a consensus and
determine the most efficient and realistic scenario for survival. 

- Groups share their solutions with the rest of the class and are graded on a scale of 0 to 10 by
their classmates: 

0 = totally unrealistic and/or impractical plan
5 = a mediocre plan with much left unaccounted for or explained
10 = an excellent, viable and practical survival plan (FE)

- The group that scores highest wins. The classmates explain to the group members why they
have given them the scores they have.

- The Ethics Game
- Each group picks an envelope.
- Inside each envelope an ethical dilemma is outlined. The members of the group must

co-operate and reach a consensus on the best way to solve the dilemma in a time limit.
- e.g., Ethical dilemma #1
- You have taught your children to respect the privacy of others and you have always

respected theirs. Now, you are almost 100% certain that your child is involved with
drugs and has been committing crimes to supply his/her drug habit. You suspect the
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child’s involvement in a drug ring. There is possible evidence in your child’s room.
Do you search the room? Do you call the police and report your child? What would
you do faced with this ethical dilemma?

- The group reads their dilemma to the class and then proposes solutions to the problem.
- Classmates grade the group on a scale of 0 to 10: 
 0 = The group hasn’t dealt with the dilemma. They choose to ignore it or cover it up
 5 = The group has proposed a partial solution but much remains to be resolved or the

group cannot arrive at a consensus
 10 = The group agrees on a responsible and moral solution that addresses the problem

and offers a resolution even though it may be a difficult one (FE)
- Explain to students that they are all expected to participate, communicating their individual

points of view, asking questions to clarify and interpret others’ points of view, and presenting
the results of the collaboration to the class; have students divide into small groups and play
the Survival Game and/or the Ethics Game; students give and receive feedback (from the
class) on their collaborative presentations with the use of a prepared grid.

- Assess students’ collaborative presentation in terms of 
- speaking skills (possible criteria: grammar, diction, fluency, pronunciation, clarity)
- group skills (possible criteria: contribution, participation, use of time, focus,

collaboration, consultation, task completion) (SE)
- Conduct an informal poll ( a vote of hands) on the role-playing activity, asking students to

identify the solution(s) presented which require the most moral maturity according to them.
Discuss the results of the poll, bringing them to identify the characteristics of a morally
mature and responsible person.

- Brainstorm with students the names of people (especially those who have refused to resort to
violence) (e.g., Gandhi, Martin Luther King,) who have lived and died (and therefore chosen
not to survive) in the name of a belief or cause. (OD) (FE)

- Present the biographical details of William Golding’s life as well as the early influences on
his writing (e.g., his early love of adventure stories: Jules Verne, Edgar Rice Burroughs,
Ballantyne’s The Coral Island).

- Present the historical, cultural background of the novel as well as its sources.
- pre-war beliefs in the inherent goodness of mankind

- the Holocaust, D-Day landings, and Hiroshima, make it impossible for Golding
and other authors of his generation to continue believing in humanity’s basic
innocence

- Golding’s belief in “fallen” man (the human who has “sinned”) 
- his attempt to understand the causes of societal breakdown and his reflection on

his wartime experience
- Terms: Hitler, the Holocaust, D-Day landings, “Reds”, nuclear war, British

public school system, Luftwaffe) (OD)
- Examine with students’ the characters’ fall from grace in a literary text (e.g., excerpts from

Milton’s Paradise Lost or the Pandora’s Box myth).
- Present the vocabulary list of terms that will be employed to discuss the plot, characters,

setting, style and themes of the novel (e.g., fable, myth, allegory, irony, foreshadowing,
suspense, conflict, climax, satire, metaphor, simile, personification, symbol, theme, Eden,
point of view, pathetic fallacy, characterisation, connotation, denotation).



32

- Ask students to read the preface to the novel as a homework assignment and have them
answer prepared questions on the preface; answers are reviewed in class the following day.
(FE)

Grammar and Usage, Spelling and Punctuation
- Have students compare and contrast the vocabulary list of literary terms with their French

equivalents in terms of spelling and meaning, using print and electronic resources. (AC)
- Emphasize the use of appropriate diction in an academic context, as students prepare and

present their role-playing activity.

Summative Assessment

- Assess students’ oral communication skills and group skills in the role-playing of a
survival/ethics scenario, according to the four categories of the Achievement Chart for       
Grade 11 English :
- Knowledge/Understanding

- Demonstrate understanding of the theme of survival.
- Demonstrate understanding of uses and effect of persuasive techniques to present a

point of view orally.
- Thinking/Inquiry

- Assess their own and others’ contribution to the completion of a collaborative task.
- Provide constructive criticism and make suggestions during production process.
- Consider and integrate peers’ suggestions into collaborative production.

- Communication
- Speak clearly and confidently to present a point of view in group discussions and in a

well organized presentation.
- Use appropriate diction in an academic context.

- Application
- Use correct grammar and vocabulary to speak for academic purposes.
- Apply active-listening skills and group skills to prepare a role-playing activity.
- Speak clearly, coherently and convincingly in a collaborative oral presentation.
- Make connections between the role-playing activity and their own experiences.

Extension

- Have students make a collage of historical incidents or figures from the immediate postwar
period. (OD)

- Have students view a documentary on the post-war period.
- Have students prepare a survival guide on a relevant topic (the tone may be humorous or

serious):
- a first date
- being a new driver
- surviving exams
- being an expert shopper
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Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 1.4 (EAE3U)

Reading and Reacting to the Novel

Description Time: 650 minutes

In this activity, students analyse the form, content, style and meaning of the novel Lord of the
Flies. They interpret situations and issues raised during the novel study. In groups, students
produce a media re-enactment of a passage in the novel and present it to the class for evaluation
and feedback. Students view the movie version of the novel and write a film critique.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3
EAE3U-W-OE.1 - 2 - 3 - 5
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.1 - 2 - 3

Specific Expectations: EAE3U-L-For.1 - 5 - 6
EAE3U-L-Str.1 - 2 - 3 - 5 - 6 - 7 
EAE3U-L-Inv.2 - 3 - 6
EAE3U-L-Crit.2 - 4 - 5
EAE3U-W-For.1 - 2 - 3 - 6 - 7 - 11 - 12
EAE3U-W-Wri.1 - 3 - 7 - 9
EAE3U-W-Gram.2 - 5 - 11
EAE3U-W-Res.1
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 4 - 6
EAE3U-O-Voc.1
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5 
EAE3U-O-Crit.2 - 3 - 4
EAE3U-M-For.1 - 3 - 4
EAE3U-M-Inv.1 - 3 - 4 - 5 - 8
EAE3U-M-Crit.4 - 5
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Planning Notes

- Prepare a self-assessment quiz to survey students’ attitudes towards freedom, adventure and
responsibility.

- Prepare written and oral questions on the novel.
- Prepare a guide for the film critique and obtain examples of film critiques from local

newspapers.
- Reserve the VCR for viewing of film Lord of the Flies and other audio-visual equipment for

students’ presentations.
- Prepare a peer evaluation grid of media presentations and multi-paragraph texts.
- Prepare evaluation grids for the assessment of students’ media presentation, film critique, and

multi-paragraph responses.
 Note: Activity 4.4 and Activity 4.5 on argumentative writing might be done as an adjunct to

this activity if teacher decides to have students write a full argumentative essay on the
novel.

Activity Instructions

Introduction

- Ask students to respond to the “Adventure Quiz” to determine attitudes before they begin
reading the novel and to help them make connections between the novel’s themes and their
own experiences and knowledge.
- e.g., - Are you an adventurous person?

 - What’s the ultimate adventure according to you?
 - Would you like to run away?
 - Where would you go?
 - If you were stranded on a desert island what three things would you want with

you?
  - What three things would you miss most?
  - Would your escape fantasy include adults?  If so, why? If not, why not?) 

 - Would you participate in a “Survivor” type game show? Why or why not?
(DE)

- Have students retain the quiz and answers for discussion after they complete the reading of
the novel. They will compare their pre-reading attitudes with their post-reading reactions.

- Before beginning the reading ask students to speculate aloud on the meaning of the title
(don’t reveal the meaning but ask students to note any mention of flies in the novel).

Exploration

- Have students begin reading the novel along with the teacher and complete selected reading
as homework.

- Have students begin a reader response journal to which they will contribute on a regular basis
as they progress in their reading of the novel:
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(After each reading assignment students write notes about the text (e.g., the description of a
setting, a difficult passage, a bit of dialogue, a quotation, a symbol, an image). Under the
chosen excerpt, students explain or paraphrase the excerpt and relate the quote to their life or
personal experience. Students also use the journal to record and trace the recurrent symbols
and images in the novel. (In this way students begin to develop an interpretation of to the
work as a whole.) (FE)

- Have students complete prepared vocabulary exercises, periodic reading checks and prepared
questions on individual chapters (or groups of chapters).

- Have students (in groups of three or four) draw parallels between the novel and the Bible
(students may need to refer to print and electronic resources to clarify certain references or
concepts); students present their findings in chart form under the following headings:

- character (e.g., Simon as a Christ figure)
- setting (e.g., the island and the Garden of Eden)
- plot (e.g, original sin, salvation)
- theme (e.g., good versus evil, loss of innocence, the role of government, the need for

laws)
- symbol ( e.g., fire, the flies as corruption, the pig, the Beast’s head as Belzebub or the

devil) (FE) or (SE)
- Review the ending of the novel with students, emphasizing that in the conflict against evil,

there is hope and it is humanity’s capacity for good, not just evil, that offers hope and
salvation; ask students (alone or in pairs) to write a new ending ( of approximately a page) for
the novel which is based on hope and to read it to the class. (FE) or (SE)

- Re-situate the novel in its context, as a reaction to the horrors of war; read with students Anne
Frank’s message of hope in the closing passages of her diary as well as the “Common Prayer
for All Faith Groups for the May 28 Inauguration of Canada’s Tomb of the Unknown
Soldier” written by the Chaplain-General’s Office of the Canadian Forces
(http://www.ccb.ca/english/fullnewse.asp- consulted July 31, 2000).

- Assign group presentations and dramatizations to students. Explain the timeline and
expectations for the presentations as well as the assessment criteria: (SE)
a) Each group will present one overall aspect of the novel.

- Group 1 - Explain in detail what dies with Piggy and Simon.
- Group 2 - Discuss all the implications of masks and their use and function in the

novel.
- Group 3 - Apply the following quotation to the novel: “Power tends to corrupt,

absolute power corrupts absolutely.” (Lord Acton)
- Group 4 - Discuss guilt in the novel. Are the children responsible for their actions or

what happens to them in the novel?
- Group 5 - Discuss Golding’s vision of humanity and the nature of evil.
- Group 6 - What are the causes and effects of violence in society according to

Golding?
- Group 7 - Discuss Golding’s vision of democracy.
- Groups will be expected to relate the point they are presenting to the real world of

today (they may choose examples from current events or from their personal
experience); groups will present their interpretation to the class. (OD) (SE)
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b) Each group will also present a dramatic re-enactment of some scene or dialogue from the
novel or an original collective creation based on the novel in the form of a video (of
approximately 10 minutes in length).
e.g., - The Lord of the Flies speaks a soliloquy to the class as the children hunt

Ralph.
- The Lord of the Flies mockingly discusses his conclusions about the nature of

man (as he did with Simon in the novel).
 - Ralph and Jack meet on the street ten years after their rescue. Write and enact

their dialogue.
 - A television interview with Piggy’s “auntie” and Simon’s parents after the

other boys are rescued where they discuss what happened on the island and
what kind of boys Piggy and Simon were.

 - One of the major characters steps out of a scene (e.g., Piggy just as he realizes
he’s going to be killed, Ralph in the middle of his flight) and addresses the
class in a monologue explaining how he feels at that moment about the whole
experience of the island.

- The naval officer questions Ralph and Jack aboard ship, a few hours after the
rescue.

- In each case groups are expected to use audio-visual aids and props in their
presentation; students are given the opportunity to plan and rehearse their media
presentation. (SE) (T)

Note: The number of groups and the range of activities, as well as the division of tasks, will
depend on the number of students in the class. The scenarios may be altered, depending
on numbers, or you may wish to substitute Extension suggestion number one and
involve the whole class in one dramatic presentation, which can be evaluated by means
of an achievement chart.

- Explain to students that they will be expected to critique each others’ presentations with the
aid of a “Peer Evaluation Sheet” and offer constructive feedback.
(e.g. - What was the main idea in the dramatization?

- Was it clearly evident?
- Did the dramatization strike the right note as far as tone and diction were

concerned?
- Were the actors true to their characters?
- Were the actors convincing?
- Did the content of the dramatization flow logically from the meaning of the text?
- Was the dramatization a reflection of the theme(s) of the novel?
- Did the presentation hold the audience’s attention?

- Have students assess their media presentation by explaining the choices made in the
production of their video as well as the problems encountered and the solutions devised by
the group.
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- Have students (at the end of their reading of the novel) re-read their responses to the
“Adventure Quiz” and have them discuss with the class any changes to their answers the
reading of the novel may have occasioned.

- Have students (during and at the end of their reading of the novel) write multi-paragraph
responses on the elements of fiction discussed in the novel study, integrating various
allusions, data and terms. (SE) Suggested questions:
- Questions on characters

- What indirect methods of characterization are used in the early chapters to reveal the
character of Jack? Support your discussion with examples from the text.

- Discuss the influence of peer pressure on Ralph, Samneric and Simon. To what extent
are they influenced? Support your discussion with references from the text.

- Questions on style, form, vocabulary
- Golding makes use of the structure (the shape and form) of his books as the vehicle of

the meaning. Trace the development of the narrative by commenting on the chapter
titles.

- Questions on theme
- “Piggy, what’s wrong?... what makes things break up like they do?” (Faber ed., p.

154.) What is Golding’s answer to Ralph’s question as exhibited in the novel Lord of
the flies? Support your answer with references from the text.

- Questions on literary devices
- Find and briefly explain two examples of pathetic fallacy in the novel.
- How is Lord of the Flies a satirical allegory of the Biblical Garden of Eden?
- Explain the symbolic meaning of each of the following in the novel: Piggy’s glasses,

fire butterflies, Castle Rock, the conch.
- Questions of literary criticism

- Is the ending of the novel too fabricated to be realistic or effective according to you,
and why or why not?

- How would the novel have been different if the characters had been girls and not
boys?

- Does the ending give the novel a hopeful and optimistic conclusion?
- Have students assess their own and others’ critical responses in terms of persuasiveness,

emphasizing the use of examples as supporting evidence and the use of rhetorical devices (in
preparation for their critical response to the film). (FE)

- Have students watch the film Lord of the Flies after they complete their reading of the novel.
- Have students note various media techniques during their viewing of the movie (e.g., lighting,

sound, close-ups, use of time, props, costumes, make-up); compare and contrast students’
findings in an informal class discussion. (T) (FE)

- Assign a film critique based on the following questions: (T) (SE)
e.g., - Comment on the locale for the film, the casting of the film, the photography, the

colours.
- Are they faithful renderings of the text?
- Does the setting convey the atmosphere effectively?
- What are the similarities and differences between the text and the film?
- Why the differences?
- Is the significance of various symbols clear?
- What scenes were you looking forward to in the movie?
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- Were you disappointed?
- Which character is conveyed most effectively?
- What’s the best scene in the film?
- Are the media techniques used effectively?
- What’s the worst scene?
- What’s the most glaring omission?
- What would you have changed? Why?

- Have students take notes during their viewing of the film; students use these notes to write a
draft of their film critique.

- Have students bring in examples of film critiques from local newspapers, asking them to
identify features such as structure, diction, use of examples, tone and vocabulary. (FE)

- Have students revise and proofread their drafts by conferencing with a peer and by referring
to print and electronic resources; students informally debate in groups the views presented in
the critiques.

- Assess students’ critiques with attention to the use of supporting evidence. (SE)

Grammar and Usage, Spelling and Punctuation
- Have students maintain a vocabulary log of new or unfamiliar terms, integrating them into

their critique and their dramatization.
- Have students correctly capitalize and punctuate quotations as they insert reference into their

written responses.
- Emphasize the correct use of diction and level of language in terms of form, purpose and

audience in students’ critique and dramatization.
- Have students review sentence-combining techniques with attention to the use of

prepositional phrases, as they respond to the novel and write their film critique.

Summative Assessment

- Assess students’ media texts, multi-paragraph texts and film critiques in response to the novel
under study, according to the following four categories of the Achievement Chart for     
Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge and understanding of the elements of fiction of the novel.
- Understand the relationship between the structure and symbols of the novel and the

author’s intended messages.
- Demonstrate understanding of uses and effect of literary devices and media

techniques.
- Thinking/Inquiry

- Analyse symbolic and allegorical aspects of the novel and hypothesize about the
author’s message and intention in writing.

- Demonstrate creativity in a collaborative media presentation.
- Draw conclusions about the theme(s) of the novel and apply them to actual situations.
- Plan and select strategies for conveying ideas in a media re-enactment of the novel.
- Justify assessment of a film with specific references.

- Communication
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- Communicate information and ideas clearly and logically in written and oral
responses to the novel.

- Communicate for different purposes by choosing appropriate vocabulary and diction
to suit a dramatic situation.

- Application
- Apply required language conventions of grammar and spelling in a film critique and

in written responses to questions.
- Apply oral communication skills in a dramatization.
- Use audio-visual aids and technology in their collaborative media re-enactment of the

novel.
- Apply steps of a writing process.
- Apply appropriate reading strategies to read and interpret the novel.
- Make connections between the study of the novel, its historical context and students’

experience and knowledge of the issues raised in the novel.

Extension

- Have students create a courtroom drama where Jack and the hunters are tried for their actions
on the island. Have the class research the correct procedure. Have the students take on roles:
the judge, the prosecutor, the defence attorney, the defendants, the witnesses, the jury
members, the court reporter, the bailiff. Have them carry out the trial and have the jury
deliver a verdict and the judge pass sentence. Film the dramatization if possible and play it
back to the class for feedback and peer evaluations.

- Have students read Robert Ballantyne’s The Coral Island.
- Have students view more than one film version of Lord of the Flies (the 1963 black and white

version is the best interpretation of the novel if you can locate it) and compare and contrast
both film versions explaining variations in the two productions according to dates of the
productions and the intended audiences. (T)

- Have students write an alternative ending to the novel.
- Have students prepare a detailed plan of action explaining what they would have done and

why, if they were in Ralph’s place.
- Have students read “Ozymandias” by Percy Bysshe Shelley and compare its theme to the

theme of Lord of the Flies.
- Have students draw a detailed map or create a maquette of the island (or of a specific

location) based on a close reading of the text.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 1.5 (EAE3U)

Making Connections: Independent Novel Study

Description Time: 300 minutes

In this activity students select and read a novel from a list of suggested works. In their analysis of
the novel, they interpret elements of fiction, respond to specific passages, research the novel’s
impact and significance, and formulate their own opinions. They compare and contrast the
themes of the selected novel with those of Lord of the Flies. They present their independent study
as a written and oral report with the use of a chart and an audio-visual aid.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 5
EAE3U-W-OE.1 - 4
EAE3U-O-OE.2 - 3

Specific Expectations: EAE3U-L-For.1 - 5
EAE3U-L-Str.1 - 2 - 4 - 7
EAE3U-L-Inv.1 - 2 - 3 - 6

 EAE3U-L-Crit.2 - 3 - 5
EAE3U-W-For.1 - 2 - 3 - 7
EAE3U-W-Wri.1 - 7 - 8
EAE3U-W-Res.1 - 6
EAE3U-O-Prod.1 - 4 - 5 - 7 - 8
EAE3U-O-Voc.1 - 4

Planning Notes

- Assign this independent reading unit early on in the course, providing class time for silent
sustained reading and conferencing; it is suggested that the written report and oral
presentation be assessed at the end of Unit 3 or Unit 4, before the study of the last novel.

- Prepare a list of suggested titles for the novel study (the school librarian might be of help).
- Decide on expectations for students’ oral presentations.
- Prepare a schedule for oral presentations.
- Prepare a checklist of requirements for students’s written and oral report.
- Prepare an achievement chart for the summative assessment of students’ independent study.
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Activity Instructions

Introduction

- Have students write a personal “credo” about humanity (e.g. I believe humanity has a future
because...I believe humans are basically good because...). Have them share their writing with
the class for discussion and feedback.

- Brainstorm with students the broad themes and major notions discussed in Lord of the Flies:
e.g., - “loss of innocence”

- the conflict of good versus evil
- the causes and effects of violence
- the impact of peer and/or social pressure
- the corrupting nature of power
- survival (DE)

- Ask students to make associations with literature they have previously studied (e.g., The
Chryslids, To Kill a Mockingbird) in both French and English courses. (AC)

- Brainstorm vocabulary and terms previously discussed (e.g. escapism, Eden, utopia,
responsibility, evil).

- Distribute a list of suggested titles (fiction and non-fiction) that are suitable for independent
reading and for thematic comparison with Lord of the Flies. 
e.g., - Alive - Piers Paul Reid

- All Quiet on the Western Front - Erich Maria Remarque
- The Butterfly Revolution - James Butler
- Cat’s Eye - Margaret Atwood
- The Chocolate War - Robert Cormier
- The Color Purple - Alice Walker
- The Coral Island - Robert Ballantyne
- The Dark Half - Stephen King
- Death du Jour - Kathy Reich
- Déjà Dead - Kathy Reich
- The Diary of Anne Frank - Anne Frank
- Dr. Jekyll and Mr. Hyde - Robert Louis Stevenson
- Frankenstein - Mary Shelley
- Harry Potter and the Philosopher’s Stone - J.K. Rowling
- Jane Eyre - Charlotte Bronte
- Lost Horizon - James Hilton
- Night - Elie Wiesel (*see note)
- One Flew Over the Cuckoo’s Nest - Ken Kesey
- On the Beach - Neville Shute
- The Pearl - John Steinbeck
- The Robber Bride - Margaret Atwood
- Robinson Crusoe - Daniel Defoe
- Swiss Family Robinson - Johann David Wyss
- Treasure Island - Robert Louis Stevenson
- Walkabout - Vance Marshall
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Note: The choice of works (fiction and non-fiction) presented above varies over a wide range
of themes from fairly innocuous escapist literature (Swiss Family Robinson) to some intense
discussions of humanity’s inherent evil, e.g., Elie Wiesel’s Night - a magnificent but
disturbing account of his childhood experiences in the Nazi death camps. The teacher is in the
best position to determine what is suitable for his/her students. The choice of works is directed
by the teacher according to his/her best judgment and the availability of resources.

Exploration

- Explain the expectations for the students’ oral presentation:
- a 12 - 15 minute presentation of a written report analysing the elements of fiction of the

selected novel
- a chart comparing and contrasting two novels for study pointing out thematic connections

between the selected novel and Lord of the Flies
- an audio and/or visual aid illustrating the significance of the selected novel’s title or main

symbol
- Have students select and read the novel and prepare an oral presentation; provide class time

for silent sustained reading and for conferencing.
- Have students maintain a reading journal and a vocabulary log during their reading of the

novel. (FE)
- Have students present their study to the class to receive feedback and ask the students to

respond to any questions that arise. In the exploration of their novel, students are expected to:
a) analyse the elements of fiction of their selected novel
b) analyse the use and effect of two or three literary/stylistic devices in their selected novel
c) select four or five representative passages from the novel under study and explain the

meaning and importance of the passages in the overall scheme of the novel’s themes and
messages (with reference to their audio-visual aid)

d) make connections between one of the above themes and Lord of the Flies with reference
to specific passages (e.g., the rescue passage in Alive by Piers Paul Reid and the rescue
passage in Lord of the Flies)

e) write their personal reactions to the passages (e.g., inspires, depresses, amuses, perturbs)
and relate the passage to something in the real world or to some aspect of their own lives

f) research the impact and significance of their selected novel with reference to critical
works from both print and electronic resources (T)

g) co-present with their own opinions about the importance and effectiveness of the novel.
(SE)

Grammar and Usage, Spelling and Punctuation
- Emphasize the correct use of grammar, literary terms and of context-specific vocabulary in

the report.
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Summative Assessment

- Assess the students’ ability to analyse a novel independently and to present its analysis in
written and oral form, according to the following four categories of the Achievement Chart of 
Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the novel form and of the elements of fiction.
- Demonstrate understanding of the relationship between the ideas, concepts, messages

and themes in a novel.
- Demonstrate understanding of the use and effects of literary/stylistic devices.

- Thinking/Inquiry
- Use critical skills of reflecting to analyse, to compare and contrast and to assess

passages in a novel.
- Use inquiry skills to synthesize research and draw conclusions.

- Communication
- Use literary terms correctly.
- Communicate ideas and impressions evoked by selected passages.
- Communicate information and ideas clearly and in an organized way.

- Application
- Apply required language conventions (e.g. spelling, grammar, punctuation).
- Apply reading strategies (e.g., contextual clues, skimming, scanning, highlighting) to

analyse key passages and select relevant details.

Extension

- Have students produce a promotional poster for their chosen novel.
- Have students view motion pictures of some of the novels for comparative study.
- Have students interview the authors of some of the novels for comparison in an imaginary TV

talk show format. Have students create a dialogue between the authors and a talk show host.
- Have students research the life, work and times of the author of their selected novel; students

report their findings to the class.
- Have students re-write a key event in the novel as a script, adding to the novel’s existing

dialogue.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY 1.6 (EAE3U)

Summative Assessment Task:
Short Story

Description  Time: 130 minutes

In this summative assessment task, students demonstrate their knowledge and understanding of
the characteristics of the short story by analysing a sight passage (short story) through a series of
responses to questions and the completion of a matching test to determine their knowledge of
literary terms. Students’ creative and critical thinking skills are tested by having them write a
three - five paragraph text in which they assume the point of view of a character in the selected
story and have him/her explain the motives of his/her actions. Students are expected to integrate
the elements of fiction into their text, as well as two or three literary/stylistic devices. (This
summative assessment task follows Activity 1.2 and Activity 1.3.)

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5 
 EAE3U-W-OE.1 - 2 - 3 - 5
 
Specific Expectations: EAE3U-L-For.1 - 3 - 5

EAE3U-L-Str.1 - 2 - 4 - 7
EAE3U-L-Inv.2 - 6
EAE3U-L-Crit.2 - 3 - 5
EAE3U-W-For.1 - 2 - 6 - 12
EAE3U-W-Wri.2 - 3 - 4 - 5 - 6 - 8 - 9
EAE3U-W-Gram.2 - 6
EAE3U-W-Crit.1

Planning Notes

- Prepare copies of the achievement chart to be distributed to students.
- Prepare copies of the sight passage (short story) to be distributed to students on Day 1.
- Prepare a variety of questions on the sight passage (short story) and on the short stories

studied or, alternately, adapt the questions suggested in this document.
- Have dictionaries available to students for use with the writing exercise.
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Activity Instructions

- Explain the summative assessment task to the students:
- Students will demonstrate their knowledge and understanding of the short story and of

elements of fiction by: 
Step 1 - Answering questions on previously studied short stories (Activity 1.2 and

Activity 1.3)
Step 2 - Completing a matching test on literary terms
Step 3 - Reading a sight short story (for homework)
Step 4 - Answering as completely and correctly as possible questions that require

analysis and assessment of a sight short story
Step 5 - Determining the narrative point of view of their creative text as well as the

circumstances and motives of the narrator’s actions
Step 6 - Determining the purpose and audience of the text, and stating the theme or

intended message of the text
 Step 7 - Writing the draft of their three - five paragraph text
 Step 8 - Editing and revising their draft, incorporating two - three literary/stylistic

devices
Step 9 - Recopying their draft and submitting a final copy for evaluation

- Explain the overall and specific expectations that will be used to assess the students’
knowledge and skills in the Literature Studies and Reading strand and in the Writing strand as
well as the criteria outlined in Achievement Chart 1.6.1. Students are expected to:
- read a short story as a homework assignment on Day 1 in preparation for Day 2 of the

summative assessment task; make inferences about characters’ motives and draw
conclusions about author’s intended messages

- answer as completely, correctly and clearly as possible the questions on the sight short
story

- assess their own text in terms of their intended purpose audience, and message
- answer questions on previously studied short stories (Activity 1.2 and Activity 1.3)
- analyse the conventions and elements of the short story in written responses to questions,

with attention to the motivation of characters, point of view and theme
- identify and interpret the effects of literary/stylistic devices with focus on point of view- 

respond in writing (essay form) to a series of questions on a sight passage to demonstrate
their ability to revise and edit a text, make critical judgements and support responses with
examples

- analyse the motives of a character in a story and convey this analysis in writing
- respond creatively to a text by assuming the point of view of a character

- Give students the short story for study, explaining the instructions for each step; hand out the
evaluation grid according to the following timeline:
Steps 1, 2, 3 (Day 1) - 30 minutes + homework
Steps 4, 5, 6, 7 (Day 2) - 70 minutes
Steps 8, 9 (Day 3) - 30 minutes
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Resources

Suggested short stories for sight passage:
- from Coast to Coast (by Canadian authors)

- “Rip Cord” by Arthur Haley (about war pilots who are forced to abandon their aircraft)
- “The Michelle I Know” by Alison Lonans (about a young girl with cancer)

- from Tigers of the Snow (by Canadian authors) 
- “Always a Motive” by Dan Ross
- “Six Beauties” by Robert Fontaine

- from Breaking Through (by Canadian authors)
- “Hunky” by Hugh Garner

Appendices 
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 1.6.1: Achievement Chart - Short Story
Appendix EAE3U 1.6.2: Student’s Booklet - Short Story
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Achievement Chart - Short Story  Appendix EAE3U 1.6.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
- demonstrates
knowledge of short
stories and of the
elements of fiction,
with attention to
character, point of view
and theme.
- demonstrates
understanding of
literary terms and the
writing process,
of relationships among
ideas, concepts and
themes, and of the uses
and effects of literary/
stylistic devices.

The student
demonstrates
limited
knowledge of
forms of texts,
terminology and
elements of fiction,
and limited
understanding of
concepts, themes
and literary
devices.

The student
demonstrates some
knowledge of
forms of texts,
terminology and
elements of fiction,
and some
understanding of
concepts, themes
and literary
devices.

The student
demonstrates
considerable
knowledge of
forms of texts,
terminology and
elements of fiction,
and considerable
understanding of
concepts, themes
and literary
devices.

The student
demonstrates
thorough
knowledge of
forms of texts,
terminology and
elements of fiction,
and thorough
understanding of
concepts, themes
and literary
devices.

Thinking/Inquiry

The student:
- analyses and assesses
a short story, with a
focus on character
motivation, theme and
point of view.
- draws conclusions
and makes inferences
about the author’s
intentions.
- writes from the point
of view of a character.
- establishes intended
purpose, audience and
message and revises
text.

The student uses
critical and
creative thinking
skills with limited
effectiveness.

The student uses
critical and
creative thinking
skills with
moderate
effectiveness.

The student uses
critical and
creative thinking
skills with
considerable
effectiveness.

The student uses
critical and
creative thinking
skills with a high
degree of
effectiveness.



49

Communication

The student:
- responds to questions
and writes creatively.
- communicates for an
editor using diction and
style that reflect the
thoughts and feelings
of an assumed
character. 
- demonstrates a
command of point of
view and
literary/stylistic devices
to write creatively.

The student
communicates
information and
ideas with limited
clarity and  with
a limited sense of
audience, and
demonstrates
limited command
of point of view.

The student
communicates
information and
ideas with some
clarity and with
some sense of
audience, and
demonstrates
moderate
command of point
of view.

The student
communicates
information and
ideas with
considerable
clarity and  with
a clear sense of
audience, and
demonstrates
 considerable
command of point
of view.

The student
communicates
information and
ideas with a high
degree of clarity,
and with
confidence and
with a strong
sense of audience,
and demonstrates
extensive
command of point
of view.

Application 

The student:
 - uses the appropriate
grammar, usage,
spelling and
punctuation.
- uses reading
strategies to interpret a
short story and to make
inferences about
character and theme.
- uses a writing process
by choosing a topic,
determining purpose,
audience and message,
and writing and
revising a creative text.

The student uses
appropriate
language
conventions and
reading strategies
with limited
accuracy and
effectiveness, and
uses a writing
process with
limited
competence.

The student uses
appropriate
language
conventions and
reading strategies
with moderate
effectiveness, and
uses a writing
process with
moderate
competence.

The student uses
appropriate
language
conventions and
reading strategies
with considerable
accuracy and
effectiveness, and
uses a writing
process
with considerable
competence.

The student uses
appropriate
language
conventions and
reading strategies
accurately and
effectively all or
almost all of the
time, and uses a
writing process
with a high
degree of
competence.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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Student Booklet  Appendix EAE3U 1.6.2

Short Story

Step 1 (Day 1)

Answer the following questions on the stories you studied in Activity 1.2 and Activity 1.3.

1. Choose three examples of conflict from the stories you studied and briefly explain what the
nature of each conflict is . (Don’t choose all of your examples from a single story) 

2. Identify the moment of climax in __________________________ (name of story). 
3. Explain why this moment is climactic. 
4. Choose one character from the stories you read and show how he/she is revealed to the reader

directly and indirectly, by referring to a specific passage.
5. Which of the stories you read would have benefited from an altered introduction or

conclusion ? Briefly explain your choice . 
6. Identify and explain the literary devices in each of the following quotations from the stories

you studied : 
A) “ __________________________________________________”
B) “ __________________________________________________”
C) “ __________________________________________________”

7. Give and explain one example of foreshadowing from the stories you studied. 
8. Explain the meaning of one important symbol from the stories you studied.
9. Explain the meaning of two of the following quotations as they relate to the author’s intended

message or theme:
A) “ __________________________________________________”
B) “ __________________________________________________”
C) “ __________________________________________________”

10. Answer the following questions on point of view.
A) Read the following passage: ________________________________

________________________________
B) Identify the point of view from which the passage is written. 
C) Rewrite the sentence from two other points of view.

Step 2 (Day 1) 

Complete the following matching test on literary terms.
 
A B 
 ___ a. plot 1. conversation 
 ___ b. setting 2. the struggle between two opposing forces
 ___ c. climax 3. a statement of the central idea of a work
 ___ d. foreshadowing 4. a carefully arranged series of events 
 ___ e. flashback 5. a concrete representation of an abstract
 ___ f. conflict 6. the time, place, and atmosphere in a work of fiction
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 ___ g. irony 7. when what is stated is less than what is implied
 ___ h. dialogue 8. a hint or clue of action to come 
 ___ i. symbolism 9. the highest point of emotional intensity
 ___ j. point of view 10. when what is stated is substantially different from what

is implied 
 ___ k. theme 11. the perspective from which a story is told
 ___ l. understatement 12. a return to the past

Step 3 (Day 1)

1. Read the selected short story as a homework assignment in preparation for responding to
questions on the summative assessment task. 

2. Refer to a dictionary to clarify the definitions of unfamiliar words. 

Step 4 (Day 2) 

Answer the following questions on the story you read as a homework assignment.

1. Explain how the setting advances the plot. 
2. Identify the point of view from which the story is told. Support your answer with a quotation

from the story. 
3. Explain the symbolic value of _______________ in the story.
4. Explain the significance of the story’s title.
5. Employ an appropriate reading strategy to find two sentences that convey the theme of the

story. Rewrite the sentence.
6. Identify and explain two literary/stylistic devices used by the author in the story.
7. In what way is the main character a survivor? What does his/her ability to survive reveal

about his/her character?
8. Do you consider this story:

a) original or
b) interesting or
c) realistic (choose one of these criteria)
Justify your critique with at least 2 reasons and examples.

Step 5 (Day 2)

Instructions
- Assume the point of view of one of the main characters in the above story and write three -

five paragraphs in which you explain the reasons and circumstances of your actions and
convey a specific theme or message. Integrate two - three literary/stylistic devices into your
creative text.

- Begin by a) determining your character or narrative point of view,
b) mapping possible motives and circumstances of your actions
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Step 6 (Day 2)

- State a) the intended theme of your creative text
b) the audience of your creative text
c) the purpose of your creative text

Step 7 (Day 2)

- Begin writing the draft of your text (and hand in before leaving).

Step 8 (Day 3)

- Complete your draft. Use print and electronic resources to verify language conventions.
Revise your draft, remembering to integrate two or three literary/stylistic devices into your
text.

Step 9 (Day 3)

- Re-copy or print your final copy. Submit your text for assessment.
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UNIT 2 (EAE3U)

Figuratively Speaking

Unit Description Time: 14 hours

In this unit, students explore and interpret forms of poetry past and present. They analyse
traditional and contemporary poetic texts with attention to literary/stylistic devices. They write
poetic texts and present written and oral analyses of poems. They analyse and research the works
of a Canadian poet and present their findings in a media production.

Strands and Expectations

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 2 - 3 - 4
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.1 - 2 - 3

Specific Expectations: EAE3U-L-For.1 - 3 - 4 - 5
EAE3U-L-Str.1 - 2 - 3 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 6
EAE3U-L-Crit.1 - 2 - 3 - 5
EAE3U-W-For.2 - 3 - 6 - 7 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 6 - 7 - 8 - 9
EAE3U-W-Gram.2 - 3 - 6 - 13
EAE3U-W-Res.1 - 5 - 6 
EAE3U-W-Crit.2
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 2 - 4 - 7 - 8
EAE3U-O-Voc.1 - 2 - 3 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.1 - 2 - 3 - 4 - 5
EAE3U-M-For.1 - 2 - 3 - 4
EAE3U-M-Inv.2 - 8
EAE3U-M-Crit.2 - 4

Activity Titles Time

Activity 2.1: Voices from the Present 180 minutes
Activity 2.2: Sounds of Songs and Sonnets 150 minutes
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Activity 2.3: Voices from the Past 240 minutes
Activity 2.4: Voices from Canada 270 minutes

Crosscurricular Links

When planning teaching and learning strategies, the teacher must integrate the following
crosscurricular links: animation culturelle (AC), technology (T), career planning (CP) and other
disciplines (OD). Practical suggestions are found in the “Activity Instructions”.

Accommodations (for students with special needs)

Teachers using this instructional planning support document are expected to be acquainted with
each student’s Individual Education Plan (IEP) and the unique learning characteristics of their
individual students, and to make the necessary accommodations. Teachers can find practical
suggestions for these accommodations in La Boîte à outils, pages 11 to 21.

Assessment/Evaluation Techniques

Assessment is an integral part of a dynamic learning process. Thus, teachers must plan and
develop teaching and learning strategies jointly with evaluating strategies according to the four
basic categories of the Achievement Chart. Various evaluation techniques such as diagnostic
evaluation (DE), formative evaluation (FE) and summative evaluation (SE) are suggested in the
section “Activity Instructions”.

Security

The teacher should be familiar with the safety procedures mandated by the Ministry and by the
school board.

Resources 

In this unit, the teacher selects from the following resources:

Pedagogical
ABRAMS, M.H. et.al., “Poems in Process” in The Norton Anthology of English Literature. New

York, W.W. Norton & Company, 1996. 
BARRY, James (ed.), Themes on the Journey - Reflections in Poetry, Scarborough, Nelson

Canada, 1989.
KIRKLAND, Glen and Richard DAVIES, Inside Poetry, Toronto, Harcourt Brace Jovanovich,

1990, 364 p.
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Reference/Consultation
CUDDON, J.A. The Penguin Dictionary of Literary Terms and Literary Theory (4th edition),

Penguin Books, 1998.
VENOLIA, Jan. Better Letters - A Handbook of Business and Personal Correspondence (2nd
edition), Ten Speed Press, 1995.

Technological
N.F.B. “Perspectives” (on Canadian literature)
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ACTIVITY INFORMATION 2.1 (EAE3U)

Manipulating Words

Description Time: 180 minutes

Students read, analyse and discuss a variety of modern forms of poetry by prominent poets and
write a poem of their own.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 5
EAE3U-W-OE.1 - 2 - 3
EAE3U-O-OE.1 - 2 - 4

Specific Expectations: EAE3U-L-For.1 - 3 - 4 - 5
EAE3U-L-Str.1 - 2 - 5 - 6 
EAE3U-L-Inv.2 - 6
EAE3U-L-Crit.1 - 2 - 5
EAE3U-W-For.6 - 7 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 6 - 7
EAE3U-W-Gram.2 - 3 - 13
EAE3U-W-Crit.2
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 
EAE3U-O-Voc.2 - 3
EAE3U-O-GrSk.1 - 3

Planning Notes

- Review the history of modern poetry.
- Select several examples of non-traditional (modern) poems.
- Prepare a series of questions on the poems for study.
- Prepare a list of terms associated with non-traditional forms of poetry.
- Prepare an evaluation grid for the assessment of students’ poem.
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Activity Instructions

Introduction

- Brainstorm with students their notions of non-traditional (modern) verse forms (DE)
e.g., - Do poems always rhyme?

- Are all poems written in verses and stanzas?
- What are the differences between traditional and modern poetry?
- Can you think of any poems that didn’t fit the traditional forms of poetry?
- Can you cite any examples?

- Read with students two or more poems that attempt to define poetry and the poet’s craft (e.g.,
from Inside Poetry:
- “War Poet” by Donald Bain, p. 99
- “Ars Poetica” by Archibald MacLeish, p. 101-102
- “Poetry” by Marianne Moore, p. 106-107
- “The Memory of a Poem” by Michael Bullock, p. 247
- “This Poem Leaves No Survivors” by Robert Hilles, p. 157
- “A Kite Is a Victim” by Leonard Cohen, p. 248-249)

- Verify students’ understanding of poetic form and content by asking them to give their
interpretation of the above poems and to explain various literary/stylistic devices. (DE)

- Discuss with students the reasons for reading poetry, with reference to the above poems.

Exploration

- Present a brief history of modern poetry mentioning some of the most prominent periods,
poets and poems
e.g., - Aestheticism (late 19th century) - art for art’s sake: Rossetti, Swinburne

- Symbolism (1890-1900) - poetry liberated from formalised oratory: Mallarmé,
Rimbaud

- Decadent Poetry (1890s) - importance of the self: Verlaine, Baudelaire
- Futurism (1909)- Italian poetry rejecting tradition
- Vorticism (1912-1915) - art related to industrialism: Ezra Pound
- Imagist Poetry (1900s) - modern subject matter: Marianne Moore, D.H. Lawrence,

T.S.Eliot
- Beat Movement (1950s) - apolitical poetry of personal release: Ginsberg,

Ferlinghetti
- The McGill Movement - (1950s) F.R. Scott, A.J. Smith, Leo Kennedy

- Assign three or four poems from a specific period to groups of three or four students, asking
them to analyse the poems by explaining the themes and literary/stylistic devices that
characterize them; ask students to determine which poem is most effective, according to
them, and why a particular movement does or does not appeal to them.

- Have students read their selected poems and present their analysis informally to other groups
according to the jigsaw method of collaborative learning. (FE)

- Review students’ findings, emphasizing the features (e.g., unconventional use of punctuation
and capitalization) of modern poetry (as opposed to traditional poetry) as well as the use of
words with a strong connotation.
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- Have students discuss the vocabulary of modern poetry (e.g. free verse, concrete poetry,
pattern poetry, imagism, minimalism, haiku, tanka) and take note of any unfamiliar notion.

- Have students read, analyse and answer prepared questions on several examples of modern
poetry
- r - p - o - p - h - e - s - s - a - g - r by  e.e. cummings
- “Harlem” by Lanston Hughes
- “Waiter! ... There’s an Alligator in my Coffee” by Joe Rosenblatt
- “beware: do not read this poem” by Ishmael Reed
- “Snake” by D.H. Lawrence
- “Jabberwocky” by Lewis Carroll
- ?Red WheelBarrow”and/or ?Plums” by William Carlos Williams (FE)

- Ask students to share their answers to questions and reactions to modern poetry with the
teacher and the class.

- Have students write a Dadaist poem in groups of three or four:
- cut out words from a newspaper without worrying about word order
- put cut out words in large envelope or container and pick words randomly and glue them

on poster board in the order they are selected
- once poems are complete, ask students to invent a title and have students read them out

loud to the class; post poems in the classroom (FE)
- Have students write a collective poem; hand out randomly selected poetic devices to each

student and/or have the student write a verse (can specify tetrameter, pentameter) using the
poetic device chosen (simile, alliteration); suggest a theme to direct the writing.

- Give students 10 minutes and then have a choral reading of each student’s verse, to form a
class poem; ask other students to identify the poetic device used. (FE) 

- Have students write several short modern poems modelled on the poems for study with the
class and share them aloud with the teacher and other students (e.g., concrete poem, Dada
poem, haiku, tanka).

- Have student audience give feedback on the poetry readings by meeting in small groups and
by selecting each other’s best poems. (FE)

- Have students discuss the requirements of a critical reading of poetry.
- Have students choose one of the poems (the one selected by the group) they have written,

polish it and hand it in accompanied by a visual (e.g., a drawing, a photograph, a collage).
Suggested criteria: (SE)
- The poem has achieved:

- a specific purpose
- a visual effect
- originality and the avoidance of clichés
- figurative use of language
- sensory description
- an auditory effect
- the expression of a mood, feeling, or message
- appropriate use of language conventions

- The visual:
- conveys the mood, feeling or message of the poem
- is visually appealing
- demonstrates creativity and originality



59

- is artistic (e.g., use of colours, space, texture) (OD)
- Have students post their visual and accompanying text in the classroom.

Grammar and Usage, Spelling and Punctuation
- Have students note examples of unconventional spelling, grammar and punctuation in the

poetry under study.
- Have students use their knowledge of word origins, of French and of context clues to

understand unfamiliar terms. (AC)
- Have students refer to electronic sources and spell-check programs to verify the spelling and

definition of unfamiliar terms in poems under study; discuss with students the limitations of
such sources and programs. (T)

Summative Assessment

- Assess students’ ability to write a modern poem according to the four categories of the Grade
11 English Achievement Chart.
- Knowledge/Understanding

- Demonstrate knowledge of forms of non-traditional (modern) poetry and strategies
for writing modern poetry.

- Demonstrate understanding of concepts and themes in modern poetry.
- Demonstrate understanding of the uses and effects of rhetorical elements in non-

traditional (modern) poetry.
- Thinking/Inquiry

- Reflect on and analyse non-traditional (modern) poetry.
- Demonstrate creativity in the writing of a poem.

- Communication
- Communicate for different audiences and purposes through a choice of appropriate

language and style in non-traditional (modern) poetry.
- Use various forms of communication in non-traditional (modern) poetry.

- Application
- Make connections between non-traditional (modern) poetry and visual arts.
- Use elements of grammar unconventionally for particular effect in non-traditional

(modern) poetry.

Extension

- Have students research and present the characteristics of various periods or movements of
modern poetry.

- Have students create a graffiti wall on brown paper stapled to bulletin boards, decorating it
with spontaneous poetry.

- Have students prepare a “Coffee House” where they read poetry (their own and others’) to
invited guests (parents or students from other classes).

- Have students in groups create lists of rhyming words (alliteration, assonance).
- Have students conduct an informal survey among their family and friends (for homework)

regarding the reasons for reading (or not) poetry; students compare and contrast their findings
in a whole class activity.
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- Have students analyse two or more poems by a modern or current author, noting similarities
in form and content.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 2.2 (EAE3U)

Sounds of Songs and Sonnets

Description Time: 150 minutes

In this activity, students analyse literary/stylistic devices in poems with attention to the use of
sound to convey meaning. Students interpret traditional and modern sonnets and write a sonnet of
their own on a familiar topic.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3
EAE3U-W-OE.1 - 2 - 3
EAE3U-O-OE.1 - 3 - 4
EAE3U-M-OE.3

Specific Expectations: EAE3U-L-For.1 - 4 - 5
EAE3U-L-Str.5 - 6
EAE3U-L-Inv.1 - 2
EAE3U-W-For.6
EAE3U-W-Wri.4 - 6 - 7 - 9
EAE3U-W-Gram.2 - 13
EAE3U-O-Prod.1 
EAE3U-O-List.2
EAE3U-O-Voc.3 - 4
EAE3U-O-GrSk.1 - 3
EAE3U-M-For.2
EAE3U-M-Inv.2
EAE3U-M-Crit.2

Planning Notes

- Select lyrics of songs and obtain their recorded version, if possible (and obtain necessary
audio equipment).

- Review the characteristics of the different kinds of sonnets.
- Select Shakespearean sonnets and modern sonnets for class exploration.
- Prepare an evaluation grid for assessment of students’ sonnet on a familiar subject.
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Activity Instructions

Introduction

- Have students view excerpts from the movie Renaissance Man where the teacher explains
scansion, iambic pentameter and figurative language (e.g.,“This above all to thine own self be
true”) or Dead Poet’s Society’s ?O Captain! My Captain!”.

- Ask students to listen to the effect of rhythm and to comment on delivery of verse.
- Have students scan above poems by beating the rhythm in time on their desks.
- Have students read the lyrics of two - three songs; students explain the poetic devices used,

the effect of various sounds and words, and the possible connection between sound and
meaning.
- Suggested poems from Inside Poetry:

- “Puff (The Magic Dragon)” by Yarrow and Lipton, p. 228-230
- “Pinball Wizard” by Peter Townshend, p. 199-200
- “A Horse with No Name” by D. Bunnell, p. 237
- “Child’s Song” by Murray McLaughlin, p. 10
- “Circle of Steel” by Gordon Lightfoot, p. 250
- “The Gambler” by D. Schlitz, p. 255-256
- “King of Pain” by Sting, p. 11
- “Leader of the Band” by Dan Fogelberg, p. 197-198 (DE)

- Have students (if possible) listen to the recorded version of the above texts noting the impact
of sound and the connection between sound and meaning.

Exploration

- Review and explain literary terms that refer to the poetic devices of sound, with reference to
the texts in the introduction: assonance, consonance, euphony, cacophony, alliteration,
onomatopoeia, refrain, internal rhyme.

- Have students (in groups of three or four) read two - three selected poems and identify the
various devices and “sound” effects in the texts 
- Suggested poems from Inside Poetry:

- “Silences” by E.J. Pratt, p. 116-117
- “Jazz Solo” by R. Glenn Martin, p. 240-241
- “Crash” by L. Gom, p. 241
- “Wired for Sound” by A. Tarney and B.A. Robertson, p. 244
- “Klaxon” by James Reaney, p. 246-247 (FE)

- Review students’ findings, emphasizing the use of sound for a purpose (e.g., to emphasize, to
convey feeling, to create a mood, to convey meaning).

- Provide students with examples of modern sonnets (e.g., “How Do I Love Thee?” Elizabeth
Barrett Browning, or sonnets by Wordsworth, Rossetti or from Inside Poetry: “Such is the
Power of the Lover’s Sonnet” by Stephen Kume, p. 269-270). (FE)

- Present to students characteristics of sonnets with the use of examples.
- Present the mystery of Shakespeare’s “Dark Lady”, with reference to one or more sonnets.
- Have students in pairs or small groups analyse a variety of sonnets (Petrarchan, Spenserean,

Shakespearean) and study rhyme schemes and rhythm. Suggested sonnets: e.g., 
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- Sonnet 145 - only sonnet written in tetratmeter
- Sonnet 116
- Sonnet 18 - Shall I compare thee...
- Sonnet LXXI - No longer mourn for me...
- Sonnet CXVI - Let me not to the marriage...
- Sonnet CXXI - Tis better to be vile than vile esteemed 

 (Parallel this with texts studied in this course and with texts studied in French) (FE) (AC)
- Have students write a sonnet on a chosen topic. As sonnets are mostly written about love it

could be interesting to use this form of poetry to select more mundane subjects: 
- “Let me sleep in...” (SE)
- “O my computer...”
- “To a Bully”
- “Shall I compare my room to...”

- Have students select a topic for their sonnet, brainstorm their ideas, write a draft and read
their draft to a peer (or group of peers).

- Have students make suggestions for improving each other’s drafts and incorporate these
suggestions into their sonnets.

- Have students submit their sonnets for assessment according to the following criteria:
- content: 

- a mood, feeling or message is clearly expressed
- words have been chosen for accuracy, effect and originality

- form:
- the sonnet form is respected
- two - three figures of speech are integrated into text
- two - three poetic (sound) devices are integrated into text
- language conventions are used appropriately

Grammar and Usage, Spelling and Punctuation
- Emphasize the use of textual cues and word origins in the reading and interpretation of the

above poems.
- Emphasize the use of punctuation (including absence of punctuation) for meaning and effect,

with reference to texts under study and students’ own poems.

Summative Assessment

- Assess students’ knowledge of poetic devices and ability to write a traditional form of poetry
(sonnet) according to the following four categories of the Achievement Chart for Grade 11
English:
- Knowledge/Understanding

- Demonstrate knowledge of the conventions of the sonnet.
- Demonstrate understanding of uses and effects of poetic devices.

- Thinking/Inquiry
- Make appropriate word choices.
- Assess their own and others’ poems, making suggestions for improvement.
- Demonstrate creativity in the writing of a sonnet.
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- Communication
- Communicate a message, mood or feeling effectively in a poetic form.
- Use vocabulary that is appropriate, accurate, and imaginative.
- Demonstrate command of figurative language.

- Application
- Use language conventions appropriately.
- Apply steps of a writing process.

Extension

- Have students put their sonnet (or a selected sonnet) to music.
- Have students research the concepts of romantic love during the Renaissance.
- Have students explain and assess the uses and effects of music and various sound effects in

ads, video clips, television shows. (T)

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 2.3 (EAE3U)

Voices from the Past

Description Time: 240 minutes

In this activity, students analyse traditional poetic genres with attention to the Romantic
movement. Students convey their interpretation of a 19th-century poem through a written
analysis and oral presentation.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 5
EAE3U-W-OE.1
EAE3U-O-OE.1 - 2 - 3 - 4

Specific Expectations: EAE3U-L-For.1 - 3 - 4 - 5
EAE3U-L-Str.1 - 3 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 6
EAE3U-L-Crit.1 - 3
EAE3U-W-For.2 - 3 - 7
EAE3U-W-Wri.8 - 9
EAE3U-W-Gram.2 - 3
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 2 - 4

 EAE3U-O-Voc.1 - 2 - 3 - 4
EAE3U-O-GrSk.1

Planning Notes

- Prepare a list of literary terms, and devices as a reference tool for students.
- Select 19th-century poems to serve as models for analysis and discussion with students.
- Prepare questions on selected poems.
- Choose an English poem to compare with a French poem on a similar theme.
- Prepare an evaluation grid for the assessment of students’ written and oral interpretations of a

poem.
- Select psalms (in the New International Version -NIV) for students to read and interpret as

poetic texts (psalms 17-18-19-35-42 seem especially poetic and present many figures of
speech); the following Bible site is suggested: http://bible.gospelcom.net/ - consulted August
10, 2000).
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Activity Instructions

Introduction

- Ask students to prepare readings of poems of their choice; have them read their poem aloud
to the class in a jigsaw activity.

- Have students explain the reasons for their selection of the above poem. (DE)
- Brainstorm the students’ previously acquired notions concerning poetry. (DE)

- e.g., - What is a poem?
- What makes poetry different from prose?
- What is a poet’s purpose in writing?
- Are there still poets today? Who are they?
- What kind of poems do you prefer? Why?

- Have students read a poem that evokes nature (e.g.,“Dover Beach” by Matthew Arnold, “A
Thunderstorm” by Archibald Lampman), asking them to note the devices used by the author
to create a mood.

- Play sound tracks from nature and have students note their feelings in their journal as they
listen to the recording. (DE)

Exploration

- Read psalm 23 - “The Lord is my Shepherd...” asking students to explain its thematic
message and to note the various figures of speech.

- Ask students in groups of two or three to prepare reading of a psalm and have them read it
aloud to the class. 

- Have students compare the ideas and values expressed in the poems with their own values,
perspectives and points of view; have students identify and explain the main literary/stylistic
devices with attention to the figures of speech. (FE)

- Have students read and interpret the poem “I, Icarus” by Alden Nowlan comparing it if
possible to Brueghel’s painting, Fall of Icarus; have students read poems (or excerpts from
poems) that refer to mythological figures and/or to Greek and Roman antiquity (e.g.,
Tennyson’s “Ulysses”, “Leda and the Swan”). (FE)

- Present excerpts of Greek epic poetry (The Illiad, The Odyssey by Homer).
- Have students discuss literary terms, the vocabulary of versification, scansion and poetic

genres, and have them take note of any unfamiliar notions concerning poetry.
(e.g., - simile, metaphor, personification, hyperbole, mood, imagery, juxtaposition,
alliteration, assonance, onomatopoeia, rhyme, types of rhythm (e.g. iambic, anapestic,
trochaic, dactylic, spondaic), metric feet (e.g. manometer, dimeter, trimeter, tetrameter,
pentameter), poetic genres (e.g. epic, ballad, sonnet, villanelle, quatrain, free verse, haiku,
limerick).

- Have students compare a poem in French with a poem in English on similar themes. Have
them take note of the French derivations of several terms connected to the analysis of poetry
(e.g. verse-vers, ballad-ballade). (FE) (AC)

- Have students (in groups of three or four) read and analyse some selected 19th-century
poetry, answer questions on the poems and share their responses to questions in class,
according to the jigsaw method of collaborative learning.
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- e.g., - “On First Looking into Chapman’s Homer” by John Keats
- “Rime of the Ancient Mariner”, “Kubla Khan” by Coleridge
- “The Daffodils” by William Wordsworth
- “The Destruction of Sennacherib” by Byron
- “Ozymandias” by Shelley
- “Ode to a Nightingale” by Shelley
- “To Autumn” by John Keats
- “The Tyger” by William Blake
- “The Chimney Sweeper” by William Blake
- “The Lady of Shallott” by Tennyson

- Have students compare the ideas and values expressed in the poems with their own values,
perspectives and points of view, individually, in their journals or in group discussion. (FE)

- Have students (in pairs) research the definition of Romanticism and its defining
characteristics, using print and electronic resources. (FE)

- List the characteristics of the Romantic movement as students informally share their
definitions; have students review their analysis of 19th-century poems in the light of this
information. (FE)

- Read with students two or more poems from the Romantic period, applying strategies to
develop understanding and appreciation of a poem:
- interpreting the title
- associating words with ideas or feelings
- explaining organizational patterns or forms
- noting repetition of key words
- noting the use of sounds
- noting the use of visual images
- using punctuation to clarify meaning
- explaining the literal and figurative meaning of key words
- researching the context of the poem

- Ask students questions that lead them to relate selected poems in this activity (or select other)
to themes explored in Unit 1 (e.g., “The Tyger” and the theme of violence; themes of hope
and despair, life and death, childhood and the loss of innocence). (FE)

- Assign the analysis of a poem to students in which they:
a) scan anthologies and textbooks and select a work by a Romantic poet (teacher may wish

to limit choices to shorter poems)
b) paraphrase the text (or excerpts) of the poem
c) explain the purpose or meaning of the poem 
d) explain literary/stylistic devices used by the author
e) explain their reasons for liking or disliking this poem (SE)

- Have students read their poem and present their analysis to the class. (SE)

Grammar and Usage, Spelling and Punctuation
- Have students refer to print and electronic resources as they analyse poems in this activity;

students note archaic words and the non-standard use of conventions.
- Emphasize correct spelling and the correct use of literary terms in the exploration and

assessment tasks.
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Summative Assessment

- Assess the students’ ability to read and analyse a traditional form of poetry according to the
four categories of Grade 11 English Achievement Chart.
- Knowledge/Understanding

- Demonstrate understanding of the uses and effects of poetic forms and devices.
 - Demonstrate understanding of ideas and information in a poetic text.

- Thinking/Inquiry
- Select relevant quotations to clarify an analysis of a poem.
- Use critical skills in the interpretation and analysis of poetry.
- Make judgements about a poem under study.

- Communication
- Communicate information clearly and sequentially in an oral presentation.
- Communicate diction and correct literary terms.

- Application
- Use language conventions correctly.
- Apply reading strategies to interpret the intended message of a poem.
- Apply speaking skills to read and present a poem.

Extension

- Have students create an audiotape or CD of dramatic poetic readings by students. (T)
- Have students briefly research the life and works of the author of their selected poem and

include this information in their presentation.
- Have students film each others’ presentations in order to further the assessment of their

communication skills and to enable them to identify strategies that will improve their
techniques in future presentations.

- Have students write their own prayer, reflection, or psalm on one of the themes identified in
the above texts, integrating various figures of speech.

- Have students put their chosen psalm to music.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 2.4 (EAE3U)

Voices from Canada
 
Description Time: 270 minutes

In this activity, student are presented with an overview of Canadian poets past and present.
Students showcase their communication skills in a media presentation on the life and works of a
Canadian poet of their choice. Their presentation is based on the cumulative knowledge they
have acquired through reading and research, and can take the form of an audio, video or
computer presentation.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.4
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.1 - 2 - 3

Specific Expectations: EAE3U-L-For.1 - 3 - 4 - 5
EAE3U-L-Str.1 - 2 - 3 - 5 - 6
EAE3U-L-Inv.1 - 2 - 6
EAE3U-L-Crit.1 - 2 - 5
EAE3U-W-Res.1 - 5 - 6

 EAE3U-O-List.1
 EAE3U-O-Prod.1 - 2 - 4 - 7 - 8

EAE3U-O-Voc.1 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5

 EAE3U-O-Crit.1 - 2 - 3 - 4 - 5
EAE3U-M-For.1 - 2 - 3 - 4
EAE3U-M-Inv.2 - 8
EAE3U-M-Crit.4

Planning Notes

- Provide students with anthologies and textbooks that contain Canadian poetry.
- Give students access to research material at the library and to electronic resources.
- Make up a schedule of presentations at least two weeks before the presentations are to begin.
- Make audio-visual and electronic equipment available to students as required.
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- Prepare peer and self evaluation grids for students’ presentations.
- Prepare an evaluation grid for the assessment of students’ media presentation.

Activity Instructions

Introduction

- Have students (in groups of four) select a theme (e.g., loneliness, love, survival, nature,
culture, death, youth, travelling, conflict, family) and skim and scan various anthologies,
textbooks and Web sites to find three or four poems which relate to this theme.

- Have students read their selected poems out loud to the class, explaining the thematic
message of each poem and the reasons way why they like or dislike the poem. (DE)

- Have students assess their own and others’ speaking skills on the basis of the above
presentation, with the use of a prepared grid. (DE)

Exploration 

- View a documentary on one or more Canadian poets (e.g., N.F.B. “Perspectives).
- Have students note features and design elements of the documentary (e.g., sounds, visuals,

use of interview, editing, order), asking them to determine its credibility (e.g., source,
authority, absence of bias). (FE)

- Refer to students’ readings and the documentary to present prominent Canadian poets and a
brief chronology of Canadian poetry.

- Make connections between the Romantic movement and the earlier forms of Canadian
poetry.

- Assign an independent study to students (to be done in pairs): Students research the life and
works of a Canadian poet in print and electronic resources by:
- briefly summarizing the life and times of the author
- selecting two or three critics’ comments that explain the impact of the poet’s works
- reading and interpreting the literal and figurative meaning of two or three poems by this

author (with the use of specific examples)
- explaining literary/stylistic devices used by the author
- concluding with their own assessment of the poems
- including an annotated bibliography of references and sources (SE) (T)

- Have students record their findings in point form and share their research and analysis in a
media presentation consisting of a five-minute documentary. This documentary may take the
form of an audio recording, a video or a computer presentation and should integrate the
following components:
- Literary components

- relevant information and details collected during their research
- a reading of key excerpts from their selected poems
- critics’ comments
- their analysis of key passages and of literary/stylistic devices 
- their opinions of the selected poems
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- Media Components
- an audio recording that includes a narration, background music and sound effects
or
- a video that presents the author and readers’ comments in the form of an interview, a

news report or a talk show or a computer presentation consisting of a montage of
visuals and textual passages as well as sound effects (SE) (T)

- Provide class time for students to:
- Conduct their research:

- select an author and three poems for analysis
- skim and scan anthologies and textbooks
- search for information on the Internet (T)

- Provide class time for students to share their analysis of the poems (first done individually, as
homework) with their peers.

- Provide class time for students to plan, draft, rehearse and produce their media presentation;
conference with students during the process. (T)

- Assess students’ media presentations in terms of the effectiveness of the literary and media
components; assess students’ individual speaking skills and group skills.

- Have students evaluate their own and peers’ presentations with the use of a grid.
- Have students review their self and peer evaluation, bringing them to identify their personal

strengths and weaknesses in communication skills.

Grammar and Usage, Spelling and Punctuation
- Emphasize the use of correct grammar and the avoidance of slang during the production

process and the presentation.
- Emphasize the correct use of literary terms and appropriate diction in their presentations.

Summative Assessment

- Assess student’s ability to apply media techniques, to synthesize research and to analyse
poetry according to the following four categories of the Achievement Chart for Grade 11
English:
- Knowledge/Understanding

- Demonstrate knowledge of poetic forms and devices. 
- Demonstrate knowledge of the connection between form and content.
- Demonstrate understanding of the uses and effects of audio-visual aids and media

techniques in enhancing a presentation.
- Thinking/Inquiry 

- Use critical thinking skills to analyse a text and justify interpretation.
- Use inquiry skills to synthesize research and to select relevant information.
- Demonstrate creativity in the format and design of a media production.
- Use inquiry skills to assess information and draw conclusions about information in

oral presentations.
- Communication

- Use literary terms and appropriate devices.
- Communicate information , ideas and point of view in a presentation.
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- Application
- Apply language conventions correctly.
- Apply reading strategies to conduct research and analyse selected poems.
- Apply speaking skills to communicate information.
- Apply technology to produce a media text.

Extension

- Have students continue to read and study poems by the author they have investigated for their
media presentation and trace the evolution or change in his/her writing style. 

- Have students compare and contrast the form and content of two Canadian poems on a
similar theme, one in French, one in English. (AC)

- Ask students to translate a short poem from French to English, with attention to the
denotation and connotation of words. (AC)

Appendices
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 2.4.1: Achievement Chart - Voices from Canada



73

Achievement Chart - Voices from Canada Appendix EAE3U 2.4.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
-demonstrates
knowledge of poetic
forms.
- demonstrates
understanding of
information collected
through research and
the uses and effects of
literary devices and
media techniques.

The student
demonstrates
limited
knowledge of
poetic forms and 
limited
understanding of
research, literary
devices and media
techniques.

The student
demonstrates some
knowledge of
poetic forms and 
some
understanding of
research, literary
devices and media
techniques.

The student
demonstrates
considerable
knowledge of
poetic forms and 
considerable
understanding of
research, literary
devices and media
techniques.

The student
demonstrates
thorough
knowledge of
poetic forms and 
thorough and
insightful
understanding of
research, literary
devices and media
techniques.

Thinking/Inquiry

The student:
- analyses poems,
explaining themes and
synthesizing research.
- selects relevant details
and techniques. 
- assesses poems and
their own and others’
media presentations.

The student uses
critical thinking
skills with limited
effectiveness and
applies few of the
skills required for
inquiry.

The student uses
critical thinking
skills with
moderate
effectiveness and
applies some of
the skills required
for inquiry.

The student uses
critical thinking
skills with
considerable
effectiveness and
applies most of
the skills required
for inquiry.

The student uses
critical thinking
skills with a high
degree of
effectiveness and
applies all or
almost all of the
skills required for
inquiry.

Communication

The student:
- chooses language and
style appropriate to the
academic context.
- demonstrates
command in the use of
oral communication
and literary terms.

The student
communicates
information and
ideas with limited
clarity and a
limited sense of
audience and
purpose, and
demonstrates
limited command
of oral
communication.

The student
communicates
information and
ideas with some
clarity and some
sense of audience
and purpose, and
demonstrates
moderate
command of oral
communication.

The student
communicates
information and
ideas with
considerable
clarity and a
clear sense of
audience and
purpose, and
demonstrates
considerable
command of oral
communication.

The student
communicates
information and
ideas with a high
degree of clarity,
and confidence,
and a strong
sense of audience
and purpose, and
demonstrates
extensive
command of oral
communication.
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Application

The student:
 - uses the required
language conventions.
- uses oral
communication and
media conventions and
techniques in a media
production.
- uses reading
strategies to conduct
research and to analyse
poems.
- uses technology to
convey research and
analysis of selected
poems.

The student uses
language
conventions with
limited accuracy
and effectiveness,
uses oral
communication
and media
conventions and
techniques with
limited
effectiveness and
uses reading
strategies and
technology with
limited
competence.

The student uses
language
conventions with
limited
effectiveness, uses
oral
communication
and media
conventions and
techniques with
some
effectiveness
and uses reading
strategies and
technology with
moderate
competence.

The student uses
language
conventions with
considerable
accuracy and
effectiveness, uses
oral
communication
and media
conventions and
techniques
effectively and
uses reading
strategies and
technology with
considerable
competence.

The student uses
language
conventions
accurately and
effectively all or
almost all of the
time, uses oral
communication
and media
conventions and
techniques
effectively and
creatively and
uses reading
strategies and
technology with a
high degree of
competence.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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UNIT 3 (EAE3U)

Play it Again

Unit Description Time: 28 hours

In this unit, students read, view, and analyse a play by Shakespeare and a 20th-century play. They
demonstrate their critical thinking and communication skills in oral and written responses, short
essay answers, creative texts and journal entries. They dramatize an act, research the historical
and social contexts of the plays, and produce a news report and a print and a video ad.

Strands and Expectations

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 2 - 3 - 4 - 5
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.1 - 2 - 3

Specific Expectations: EAE3U-L-For.1 - 2 - 3 - 4 - 5 - 7
EAE3U-L-Str.1 - 2 - 3 - 4 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 4 - 6 - 7
EAE3U-L-Crit.1 - 2 - 3 - 4
EAE3U-W-For.1 - 2 - 3 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Gram.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 11 - 12
EAE3U-W-Res.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9
EAE3U-W-Crit.1 - 2 - 3 - 4
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 4 - 6 - 8
EAE3U-O-Voc.1 - 2 - 3 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.3 - 4 - 5
EAE3U-M-For.1 - 2 - 3 - 4

 EAE3U-M-Inv.1 - 2 - 3 - 6
EAE3U-M-Crit.1 - 2 - 4 - 5

Activity Titles Time

Activity 3.1: Which Witch is Which? - Introduction 120 minutes
Activity 3.2: Experience Shakespeare - Macbeth 600 minutes
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Activity 3.3: Shakespeare and Me 210 minutes
Activity 3.4: After Shakespeare - The Crucible 450 minutes
Activity 3.5: Past and Present 300 minutes

Crosscurricular Links

When planning teaching and learning strategies, the teacher must integrate the following
crosscurricular links: animation culturelle (AC), technology (T), career planning (CP) and other
disciplines (OD). Practical suggestions are found in the “Activity Instructions”.

Accommodations (for students with special needs)

Teachers using this instructional planning support document are expected to be acquainted with
each student’s Individual Education Plan (IEP) and the unique learning characteristics of their
individual students, and to make the necessary accommodations. Teachers can find practical
suggestions for these accommodations in La Boîte à outils, pages 11 to 21.

Assessment/Evaluation Techniques

Assessment is an integral part of a dynamic learning process. Thus, teachers must plan and
develop teaching and learning strategies jointly with evaluating strategies according to the four
basic categories of the Achievement Chart. Various evaluation techniques such as diagnostic
evaluation (DE), formative evaluation (FE) and summative evaluation (SE) are suggested in the
section “Activity Instructions”.

Security

The teacher should be familiar with the safety procedures mandated by the Ministry and by the
school board.

Resources 

In this unit, the teacher selects from the following resources:

Pedagogical
MILLER, Arthur, The Crucible, Toronto, Penguin Books of Canada, 2000, 126 p.
SHAKESPEARE, William, Macbeth, Toronto, Signet Classics, 1987, 267 p.

Reference/Consultation
GIBSON, Rex, and Janet FIELD-PICKERING, Discovering Shakespeare’s Language, New

York, Cambridge University Press, 1998, 148 p.
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KERMODE, Frank, Shakespeare’s Language, The Penguin Press, 2000.
MILLER, Arthur, Timebends: A Life, Penguin Books of Canada, 1995.
SHEWMAKER, Eugene F., Shakespeare’s Language - A Glossary of Unfamiliar Words in his

Plays and Poems, Checkmark Books, 1999.

Material
Macbeth - Playboy Productions Inc. and Columbia Pictures Inc. 1971
Shakespearean Tragedy - Films for the Humanities and Sciences. 1993
History Bites - TV Ontario/History Channel (to supplement Activity 3.5)
Travel pamphlets on Scotland and Scottish castles

Technological
Arthur Miller. (consulted October 8, 2000)

http://www.agram.org/17thc/crucible.shtml
http://www.geocities.com/athens/oracle/3306/crucible.htm
http://www.moderntimes.com/polace/blacklist.htm
http://www.sdcoe.k12.ca.us/score/cruc//cructg.hlml

 http://204.165.132.2:90/crucible/whunts/impact of mccarthyism.htm
Mr. William Shakespeare and the Internet. (consulted August 1, 2000)

http://daphne.palomar.edu/shakespeare/
Macbeth. (consulted August 1, 2000)

http://www.geocities.com/macbethstudynotes/themes.html
http://www.penguinputnam.com/academic/resources/guides/macbeth/content.htm
http://www.uler.com/shakespeare/students/guide/page.1html
http://www.-tech.mit.edu/Shakespeare

 (consulted July 29, 2000)
http://www.folger.edu
http://www.shakespearemag.com

Nathaniel Hawthorne. (consulted October 8, 2000)
http://www.cet.com/ormtr/GereeChar.html

 http://www.law.umkc.edu/faculty/projects/ftrials/salem/ASAL_WA.HTM
http://www.geocities.com/ibenglish_chs/themes.html

 http://www.visi.com/orcontra_m//antithesis/v/lnl/ant_vlnl_juris.html
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ACTIVITY INFORMATION 3.1 (EAE3U)

Which Witch is Which? - Introduction

Description Time: 120 minutes

In this activity students analyse the use of the supernatural and explore historical and cultural
perspectives on Macbeth. Students focus on setting, plot and atmosphere, with attention to the
devices used by Shakespeare to create interest.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3
EAE3U-W-OE.1
EAE3U-O-OE.1 - 4 - 5
EAE3U-M-OE.3

Specific Expectations: EAE3U-L-For.1 - 4 - 5
EAE3U-L-Str.1 - 2 - 3 - 4 - 5 - 6
EAE3U-L-Inv.1 - 2 - 6
EAE3U-L-Crit.1 - 4
EAE3U-W-For.1 - 2
EAE3U-O-List.1 - 2
EAE3U-O-Voc.1 - 2 - 3
EAE3U-O-GrSk.1 - 5
EAE3U-M-For.4
EAE3U-M-Inv.5
EAE3U-M-Crit.2

Planning Notes

- Obtain travel pamphlets on Scotland and Scottish castles from a travel agency (or Web site).
- Select a short story that deals with the supernatural.
- Find an article on the “curse” of Macbeth.
- Obtain two different video versions of Macbeth (BBC version and Polanski version).
- Use an audio recording of the play for students to listen to as they read the text of the play.
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Activity Instructions

Introduction

- Have students read a short story that deals with the supernatural (e.g., by Canadian authors in
Tigers of the Snow: “Dance for the Devil” by E. McCourt, “The Late Man” by A. Schroeder,
“Journey Home” by W.T. Duncan).

- Ask students questions to verify comprehension and to analyse the techniques used by the
author to develop character, plot, theme and atmosphere. (DE)

- Lead a discussion with students on superstitions - their origins, their role in people’s lives,
the reasons for their existence, their validity (or not). (DE)

- Relate the concept of luck to the concept of fate as it appears in the classical and
Shakespearean tragedy.

Exploration

- With the use of a map (e.g., from a travel pamphlet) of Scotland and with reference to the
introductory remarks (usually found in the preface of school textbooks) on Holinshed and the
play’s historical origins, explain the context of the play Macbeth to students. (OD)

- Have the students take turns reading out loud an article about the curse of Macbeth and how
the play is said to bring bad luck to the actors.

- Have students listen to and read the witches’ scene that opens the play.
- Ask students to explain the ways in which this scene gets the attention of the reader/spectator.

(FE)
- Ask students to identify the details that relate to the occult.
- Ask students to predict the meaning of the key verse “Fair is foul, and foul is fair”, using

students’ responses to introduce the main themes of the play (e.g., appearance and reality,
good versus evil, violence, Macbeth’s downfall from good to evil).

- Have students listen to and read the second scene of the play, again emphasizing the elements
of plot and the devices that create interest (e.g., the outcome of the battle, the life/death
situation, the images of blood).

- Present the main characters of the play and their relationships; ask students questions that
lead them to make the connection between the first two scenes (e.g., When is killing right?
wrong? How is Macbeth heroic? Is violence justifiable?). (FE)

- Have students listen to and read the third scene of the play; students analyse its contribution
in terms of plot (e.g., foreshadowing), character, theme and setting/atmosphere. (FE)

- Review key passages in the scene, emphasizing the contrast between Banquo and Macbeth’s
personalities and their reactions to the witches’ predictions. (FE)

- Have students respond in their journal to one of the following prompts and then share their
responses informally with their peers:
- Write about a time when your best intentions resulted in a terrible situation.
- Write about a time when a strange coincidence made you wonder if it is possible to

predict the future. (FE)
- Have students watch two movie versions of these opening scenes and compare and contrast

the various features of each; emphasize the producers’ interpretation of the main characters
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 (e.g., Is Duncan a good king or should his judgement be questioned?), especially the witches
(e.g., Are they supernatural creatures who vanish into thin air or are they homeless hags and
social outcasts?). (FE)

Grammar and Usage, Spelling and Punctuation
- Emphasize the use of textual cues and knowledge of French and of word origins in the

reading of the play. (AC)
- Have students paraphrase key passages, noting the literal and figurative meaning of words as

well as the use of pronouns.
- Note the use of archaic terms in the play, asking students to give the current equivalent of

these terms.

Summative Assessment

- (Since this is an introductory activity, the various tasks are intended to be formative in nature;
no summative assessment task is planned for this activity.)

- Refer to Summative Assessment section of Activity 3.2.

Extensions

- Have students write a paragraph or dramatic monologue from the point of view of Banquo in
which he gives his impressions of Macbeth.

- Have students write the horoscope of Macbeth, Banquo and/or Duncan, with reference to the
witches’ predictions.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 3.2 (EAE3U)

Experience Shakespeare - Macbeth

Description Time: 600 minutes

In this activity, students read Macbeth and analyse the structure, themes, characters and literary/
stylistic devices. They view a motion picture based on the play and critique the film. Students
apply critical thinking skills and communicate their analysis of the play in written and oral
responses, journal entries, a creative text and short essay questions.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3
EAE3U-W-OE.1
EAE3U-O-OE.2 - 3
EAE3U-M-OE.2 - 3

Specific Expectations: EAE3U-L-For.1 - 3 - 5
EAE3U-L-Str.1 - 2 - 3 - 4 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 6
EAE3U-L-Crit.4
EAE3U-W-For.1 - 2 - 6 - 10 - 11 - 12
EAE3U-W-Wri.2 - 3 - 4 - 9
EAE3U-W-Gram.1 - 11 - 12
EAE3U-W-Crit.2
EAE3U-O-List.1
EAE3U-O-Prod.1
EAE3U-O-Voc.2 - 3 - 4
EAE3U-O-GrSk.1 - 5
EAE3U-M-Inv.1 - 5
EAE3U-M-Crit.2

Planning Notes

- Brainstorm a series of ethical dilemmas or situations for discussion.
- Find audio and videotaped productions of Macbeth.
- Collect sound effects and/or props to enhance the dramatic reading of the play.
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- Search the site “What the Bible Says About” (http://wbsa.logos.com/ - consulted August 10,
2000) for passages which refer to the conflict between good and evil; prepare a list of
appropriate quotations or have students select their own.

- Prepare (or find) questions to verify students’ understanding of the content of each act.
- Prepare a question sheet to aid students in critiquing the film presentation and to assist them

in comparing the media text to the printed text.
- Brainstorm a series of ethical dilemmas or situations for discussion.
- Prepare an evaluation grid for the assessment of students’ responses and essay-type answers.

Note: Activity 4.4 and Activity 4.5 on argumentative writing might be done as an adjunct to
this activity if teacher decides to have students write an argumentative essay on the
play.

Activity Instructions

Introduction

- Verify students’ understanding of some of the play’s themes by having them discuss in
groups various ethical problems; ask students to provide examples of these problems and to
give their opinions as to the nature of these problems.
e.g., - self-interest versus the public good

- evil choices or acts that will remain secret
- contemplating an evil act that will benefit you 
- the end justifies the means
- what goes around comes around (DE)

- Ask students (in groups of three or four) to paraphrase and explain three or four quotations
from the Bible (provided by the teacher or that they have found themselves on the Internet)
which deal with the theme of good versus evil; students present their interpretations orally.
(FE)

- Discuss students’ findings, relating them to the above situations and asking students to relate
them to their personal experiences; use the findings and examples to review the themes of the
play (e.g., what appears to be good may be evil and vice-versa; how good can come from
evil; good intentions can lead to terrible results; how a person who is basically good can end
up so evil; choosing between good and evil; living with the consequences of one’s choices;
guilt, conscience, and justice; how one evil act often leads to another).

- Discuss current attitudes towards the paranormal (i.e. superstition, magic, prophecy,
palmistry, psychics, ghosts, witchcraft etc.); ask students to reflect on the origins of
superstitions and to differentiate between superstition, faith, and belief; with reference to the
above passages, emphasize how metaphors and parables are often used in the Bible to present
various concepts and in this sense, the witches in Macbeth can also be considered
personifications or symbols of Macbeth’s inner conflict between good and evil.

- Assign roles for a dramatic reading.
- Direct students to use a variety of approaches to reading to best suit the presentation of each

act and scene.
e.g., - emphasize the rhythm of the poetic lines, especially the final rhyming couplets.

- assign choral readings of specific soliloquies.
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- assign roles for reading aloud, giving students some idea of the tone and
attitude expected in their reading.

- accompany the reading of the play with audiotapes (or CDs) of professional
actors reading the same roles.

- enhance the reading by the addition of appropriate sound effects, props.

Exploration

- Have students complete a number of previously prepared vocabulary exercises.
e.g., - exercises that use the students’ knowledge of spelling patterns to differentiate

modern and archaic spelling of various words
- exercises that call upon the students’ knowledge of root words to identify English

words with French origins
- exercises that have students identify the definitions or meanings of difficult

vocabulary, in context (FE) (AC)
- Have students demonstrate their comprehension of the acts and scenes for study by answering

prepared questions and sharing their responses with the teacher and the class. (FE)

Note: Certain key notions should be emphasized throughout the study of the play
e.g., - principal images: sleep, blood, clothing imagery, images of appearance versus reality

etc.
- literary and rhetorical devices: dramatic irony, pathetic fallacy, foreshadowing etc.

 - analysis: allusion, equivocation etc.
- good versus evil: Macbeth’s troubled conscience, Macbeth’s and Lady Macbeth’s

motives, the cause of Macbeth’s downfall from good to evil,
violence, key quotations 

 - nemesis and the concept of retribution: guilt, Lady Macbeth’s role, “Blood will
have blood” and other key quotations,
justice

This activity is ongoing throughout the activities on the play Macbeth.

- Act III: It is suggested that the following elements be emphasized:
- Banquo’s relationship with Macbeth 
- the evolution of Macbeth and his downfall to evil
- the deterioration in the relationship of Macbeth and Lady Macbeth
- Macbeth’s motives for murder
- Lady Macbeth’s motives
- the concepts of nemesis and guilt
- the definition of the tragic hero and of the tragic flaw (FE)

- Act III: It is suggested that students informally debate as a class and/or individually respond
in their journal to prompts such as:
- How has the concept of heroism changed since Shakespeare’s time?
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- Do you feel sorry for Macbeth? Why?
- Does Lady Macbeth love Macbeth?
- Is Macbeth insane?
- Do you agree with Shakespeare that “Blood will have blood”?
- Who is the third murderer in scene 3? (FE) or (SE)

- Act III: It is suggested that students write a one-page creative text on one of the following
topics:
- Meanwhile back at the castle...
- What is Banquo thinking as he leaves with Fleance?
- What is Lady Macbeth thinking and doing after she leaves Macbeth at the end of scene 2?
- What is Lady Macbeth thinking and doing after the banquet scene?
- What is happening to Macbeth during the last two scenes? (SE)

- Act IV: It is suggested that the following elements be emphasized:
- the plot structure of the play
- the influence of the witches
- Macbeth’s evolution
- the theme “Power corrupts and absolute power corrupts absolutely”
- Shakespeare’s views on leadership and the qualities of a good ruler
- the similarities and differences between Macbeth’s three murders.

- Act V: It is suggested that the following elements be emphasized:
- the alternating structure of Act V
- the plot structure of the play
- Macbeth’s heroism and tragic downfall
- Lady Macbeth’s downfall
- nemesis and justice
- Macbeth’s philosophy of life and death
- Macbeth’s last words “Enough” (FE)

- Have students watch a film version of Macbeth (e.g. Roman Polanski’s Macbeth) and
critique the film with the aid of previously prepared questions.
e.g., - Comment on the film’s setting, in particular its effectiveness in conveying the

mood and atmosphere of Act I - sc.1, Act III - sc.1 etc.
- Is the film faithful to the original text? What has been altered or omitted? Why?
- Does the violence and/or nudity in the Polanski motion picture detract from or

enhance the message and meaning of the play?
- Has the director added anything to the play? Why?
- Comment on the casting of the film. Was it appropriate or not? Why?
- Is the overall effect credible?
- What makes the film “good” or not? (FE)

- Have students paraphrase (a) soliloquy(ies) demonstrating their understanding of literal and
inferential levels of meaning and hand them in to receive the teacher’s feedback (e.g., “Is this
a dagger...” “Out damn spot...”). (FE)

- Assign written responses as assessment tasks during the study of the play. (The summative
assessment for Activity 3.2 is best undertaken as an adjunct to Activity 3.3). Tasks should
focus on:
- literary devices (e.g., quotations from the play that contain personifications, pathetic

fallacy, dramatic irony, etc. which the students must identify and explain
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- analysis of an important speech or soliloquy explaining what the speaker is saying on a
literal and an inferential level

- a short creative response (e.g., at the end of Act III)
- one or more essay-type questions focusing on synthesis of several elements discussed in

the reading (e.g. What role does each of the following play in Macbeth’s decision to
murder Duncan: a) the witches and their prophecies 

  b) Lady Macbeth 
  c) Macbeth’s own flawed character?
Justify your answer by quoting examples from the play.)

- a question (essay-type) on theme(s) (SE)

Grammar and Usage, Spelling and Punctuation
- Emphasize the correct punctuation and capitalization of quotations in essay questions.
- Review rules of punctuation with students, emphasizing the use of punctuation for clarity and

effect as well as the avoidance of sentence errors.
- Have students proofread their own and other’s texts as well as passages selected by the

teacher, with attention to punctuation.

Summative Assessment

- Assess students understanding of drama as well their communication skills through their
written responses and essay-type answers to Macbeth, according to the following four
categories of the Achievement Chart for English Grade 11:
- Knowledge/Understanding

- Demonstrate knowledge of Shakespearean drama, conventions and terminology.
- Demonstrate understanding of information, ideas, concepts and themes.
- Demonstrate understanding of the uses and effects of rhetorical elements: pathetic

fallacy, personification, metaphor, irony, etc.
- Make connections between various elements of fiction.

- Thinking/Inquiry
- Justify and clarify ideas with the use of quotations.
- Apply the critical and creative thinking skills of reflecting, analysing, explaining.
- Draw conclusions and make inferences about characters’ motives and the play’s

themes
- Communication

- Communicate information and ideas clearly and logically in (an) essay-type
answer(s).

- Communicate with the use of proper diction and literary terms.
- Application

- Apply required language conventions, grammar, spelling.
- Apply reading strategies of skimming, scanning and paraphrasing.
- Make connections between themes of the play and their own knowledge and

experience.
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Extension

- Have students complete word games on Macbeth.
- Have students create a crossword puzzle or do a crossword puzzle on Macbeth.
- Parallel the events and/or characters in Macbeth with contemporary examples from recent

history (e.g. Ceacescu in Romania, Pol Pot and the Khmer Rouge in Cambodia, Milosevik in
Bosnia, Winnie Mandela in South Africa, etc.). (OD)

- Parallel the events and/or characters in Macbeth with the story of Henry VIII and Sir Thomas
Moore (e.g., with reference to the play and movie, A Man for All Seasons). (OD)

- Have students view Wayne and Schuster’s Macbeth.
- Have students compare the theme of A Tell Tale Heart ( by Edgar Allan Poe) with Macbeth.
- Have students role-play the trial of Macbeth and/or Lady Macbeth for the murder of Duncan,

focussing on ethical and legal questions such as:
- Would Macbeth have turned to murder if Lady Macbeth had not pushed him?
- Is Lady Macbeth setting up Macbeth so that he gets the blame and not her?

 - Is Lady Macbeth really bothered by the fact that Duncan looks like her father?
 - Since Lady Macbeth planned the murder, is she as guilty as Macbeth?
 - Should Macbeth plead insanity?

- Is killing in time of war justified? (e.g., Cawdor is executed for attempting to overthrow
Duncan)

- Does Macbeth deserve the death penalty?

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 3.3 (EAE3U)

Shakespeare and Me

Description Time: 210 minutes

In this activity, students undertake a close study of individual acts in Macbeth and create and
perform collective dramatic activities based on media forms and techniques. Students produce a
written news report based on an event in the play.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 3
EAE3U-W-OE.1 - 2 - 3 - 5
EAE3U-O-OE.1 - 2 - 3 - 4
EAE3U-M-OE.1

Specific Expectations: EAE3U-L-For.1 - 3
EAE3U-L-Str.1 - 2 - 3 - 7
EAE3U-W-For.5 - 7 - 12
EAE3U-W-Wri.1 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Gram.2 - 3 - 4 - 9
EAE3U-W-Crit.2 - 3
EAE3U-O-List.1
EAE3U-O-Prod.1 - 4 - 6
EAE3U-O-Voc.1 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4
EAE3U-O-Crit.3 - 4
EAE3U-M-For.1 - 2 - 3 - 4
EAE3U-M-Inv.1
EAE3U-M-Crit.4

Planning Notes

- Prepare an assignment sheet outlining expectations as to the form, duration, due date and
evaluation criteria for the oral presentation.

- Make the necessary equipment available to students.
- Schedule the presentations in such a way that the students have a weekend to complete their

preparations before their group presentation.
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- Prepare a checklist or grid for evaluation of the group presentations, the news report and for
assessment of the writing process.

- Refer to Achievement Chart Appendix EAE3U 3.3.1 for the summative assessment of
students’ media productions and news articles.

Activity Instructions

Introduction

- Outline the parameters of the oral assessment task/media production: with the use of an
instruction sheet: 
e.g., - insist on props, rudimentary costumes and sound effects

- allow three in-class periods for preparation and one in-class period for the
presentations

- monitor to ensure that students perform their assigned tasks
- question students during their preparations to ensure that they explain the choices

they make in designing their production
- give students access to technological resources to rehearse and present their media

production (e.g. gameshow, talk show, real TV, soap opera (Scottish Soap), movie
(Western Macbeth, Star Wars Macbeth, Gangster Macbeth) for 10-15 minutes in
length

- give students immediate feedback as the activities are presented (SE) (T)
- Create groups or allow the students to choose their own groups.

Note: five - six students per group is the optimal number for this activity. It is unsuitable for
groups smaller than four students. The activity can be adapted, at the teacher’s discretion, for
very small classes by limiting the number of acts or scenes presented.

- Outline the parameters of the written assessment task with the use of an instruction sheet:
Students (individually or in pairs) write a news article in which they report one of the events
from their selected act. Example:
Act I - the betrayal and execution of Cawdor

- Duncan’s victorious battle
- Macbeth’s heroic deeds

Act II - Duncan’s death
- Malcolm’s and Donalbain’s disappearance
- Macbeth’s coronation

Act III - Banquo’s death
- Macbeth’s disastrous banquet

Act IV - the death of Macduff’s family
- Macduff’s visit to England
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Act V - the battle against Macbeth
- Macbeth’s death
- Malcolm’s coronation

- Explain that students are expected to use proper journalistic style and format, with attention
to the 5W’s. (SE)

Exploration

Oral Assessment Media Production Tasks
- Have students choose one of the five acts in the play.
- Have students analyse the structure, characters, themes and connections between acts and

determine how to present their own.
- Have students choose a format and adapt a script to suit the genre they have selected, taking

into consideration the various techniques and features of particular media forms.
- Have students collaborate to practice and present their production, evaluating the process and

product informally as they proceed to assess strengths and weaknesses in the production and
make appropriate changes.

- Have students present the polished production to the class and teacher on the specified date.
(SE)

- Have students offer feedback on the other productions informally. (SE)

Written Assessment Task
- Have students maintain a portfolio of notes relating to both the oral and the written task.
- Have students brainstorm, outline and draft their news report individually.
- Have students read their drafts to members of their group and integrate the group’s

suggestions into their drafts.
- Give students access to specialized computer programs allowing them to proofread, format

and print their text according to journalistic conventions. (SE) (T)
- Have students assess the effectiveness of the writing process used and their skills as writers

with the use of a grid.

Grammar and Usage, Spelling and Punctuation
- Ask students to note incidents of spelling errors that are not corrected by spell-check

programs, as they work at the computer.
- Review the rules of subject-verb agreement, emphasizing the correct and consistent use of

pronouns and verbs in their news report (e.g., anyone = singular verb).

Summative Assessment

- Assess students’ understanding of Macbeth as well as their writing and speaking skills
through a collaborative media production and a news report, according to the following four
categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of elements of fiction.
- Demonstrate understanding of journalistic conventions and media techniques.
- Demonstrate understanding of the elements of drama.
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- Thinking/Inquiry
- Demonstrate creativity in written and oral/visual responses to the play.
- Assess their own and others’ communication skills.
- Convey analyses of events and characters of a play.

- Communication
- Communicate ideas and information about the play clearly and sequentially.
- Use appropriate level of diction for an academic context.
- Demonstrate command of journalistic style.

- Application
- Apply conventions of language.
- Apply reading strategies to select key passages.
- Apply steps of a writing process and group skills.
- Use audio-visual resources.

Extension

- Have students research the Greek and Roman origins of the theatre.
- Have students prepare a “Wanted” poster of Macbeth.
- Videotape students’ performances.
- Have students illustrate a scene from the play in the form of a comic strip, paraphrasing the

text of the selected scene in the “bubbles” of the comic strip.
- Have students re-write a scene in modern English.
- Have students research Aristotle’s theories of drama (e.g., the classics, comedy, pathos) and

report findings to the class.

Appendices
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 3.3.1: Achievement Chart - Shakespeare and Me
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Achievement Chart - Shakespeare and Me Appendix EAE3U 3.3.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
- demonstrates
understanding of
dramatic devices and
journalistic
conventions.
- demonstrates
understanding of ideas,
concepts and themes in
drama.

The student
demonstrates
limited
understanding of
dramatic devices,
journalistic
conventions, and
ideas, concepts and
themes in drama.

The student
demonstrates some
understanding of
dramatic devices,
journalistic
conventions and
ideas, concepts and
themes in drama.

The student
demonstrates
considerable
understanding of
dramatic devices,
journalistic
conventions, and
ideas, concepts and
themes in drama.

The student
demonstrates
thorough and
insightful
understanding of
dramatic devices,
journalistic
conventions, and
ideas, concepts and
themes in drama.

Thinking/Inquiry

The student:
- analyses an act and
conceptualizes a drama
activity and a news
report.
- demonstrates
creativity in the
interpretation of the
play.

The student uses
critical and
creative thinking
with limited
effectiveness and
applies few of the
skills of analysis.

The student uses
critical and
creative thinking
with moderate
effectiveness and
applies some of
the skills of
analysis.

The student uses
critical and
creative thinking
with considerable
effectiveness and
applies most of
the skills of
analysis.

The student uses
critical and
creative thinking
with a high
degree of
effectiveness and
applies all or
almost all of the
skills of analysis.

Communication

The student:
- communicates
information about the
selected act clearly to
the class.
- uses correct diction
and appropriate style.
- demonstrates
command of public
speaking skills. 

The student
communicates
information and
ideas with limited
clarity, with a
limited sense of
purpose and
audience and with
a limited
command of
public speaking
skills.

The student
communicates
information and
ideas with some
clarity, with some
sense of purpose
and audience and
with a limited
command of
public speaking
skills.

The student
communicates
information and
ideas with
considerable
clarity, with a
clear sense of
purpose and
audience and with
considerable
command of
public speaking
skills.

The student
communicates
information and
ideas with a high
degree of clarity,
and with
confidence, and
with a strong
sense of purpose
and audience and
with a high
degree of
command of
public speaking
skills.
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Application

The student:
 - chooses appropriate
language, media
conventions and audio-
visual resources.
- uses language
conventions correctly
and uses a writing
process and technology
to draft, edit, format
and print a news report.

The student uses
the appropriate
language
conventions with
limited accuracy
and effectiveness,
oral
communication
and media
conventions with
limited
effectiveness, and
technology with
limited
appropriateness
and effectiveness..

The student uses
the appropriate
language
conventions with
moderate
effectiveness, oral
communication
and media
conventions with
some
effectiveness, and
technology with
moderate
appropriateness
and effectiveness.

The student uses
the appropriate
language
conventions with
considerable
accuracy and
effectiveness, oral
communication
and media
conventions
effectively, and
appropriate
technology with
considerable
effectiveness.

The student uses
the appropriate
language
conventions
accurately and
effectively all or
almost all of the
time, oral
communication
and media
conventions
effectively and
creatively, and
appropriate
technology with a
high degree of
effectiveness.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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ACTIVITY INFORMATION 3.4 (EAE3U)

After Shakespeare: The Crucible

Description Time: 450 minutes

In this activity, students read, analyse and view the modern play The Crucible by Arthur Miller.
They further their exploration of media techniques and dramatic conventions. Students respond
to the play in journal entries, creative texts, opinion paragraphs and essay-type answers.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 3 - 5
EAE3U-O-OE.4 - 5
EAE3U-M-OE.2 - 3

Specific Expectations: EAE3U-L-For.1 - 5
EAE3U-L-Str.1 - 2 - 4 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 6
EAE3U-L-Crit.3 - 4
EAE3U-W-For.1 - 2 - 6 - 7 - 10 - 12
EAE3U-W-Wri.2 - 8 - 12
EAE3U-W-Gram.2 - 7 - 9
EAE3U-W-Crit.1 - 2
EAE3U-O-List.1
EAE3U-O-Prod.1
EAE3U-O-Voc.2
EAE3U-O-GrSk.1 - 5
EAE3U-M-For.4
EAE3U-M-Inv.1 - 3 - 5
EAE3U-M-Crit.2

Planning Notes

- Research the life and times of Nathaniel Hawthorne as well as the context of the play (i.e.,
the Salem Witch Trials and McCarthyism).

- Prepare a list of words, expressions and allusions that students must understand in order to
read and appreciate the play.
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- Prepare or find questions for homework assignments on the form, style, characters and
themes of the play.

- Prepare questions for group responses during and after the reading of the play.
- Obtain the film version of the play and prepare the necessary audio-visual equipment.
- Prepare an evaluation grid for assessment of students’ written responses to the play.

Note: Activity 4.4 and Activity 4.5 on argumentative writing might be done as an adjunct to
this activity if teacher decides to have students write a full argumentative essay on the
play.

Activity Instructions

Introduction

- Lead a discussion on a definition of beauty, esthetic beauty... “Beauty is only skin deep”.
- Present short biography of Nathaniel Hawthorne:

- focus on Puritan roots, New England setting
- present works - Scarlett Letter, House of the Seven Gables

- Have students read the short story “The Birthmark”.
- Explain the concept of nemesis/retribution for sins.
- Present other stories in which punishment is attributed to those who go against predetermined

fate or who disobey a higher authority, asking students to relate concepts to the play
Macbeth.
e.g., - Phaeton and his chariot (God)

- Icarus’s flight towards the sun
- Dr. Frankenstein’s creation of a “man”
- Lot’s wife is transformed into a pillar of salt (DE)

- Have students read an article, Web page or encyclopedic entry on the Salem Witch Trials
(e.g., Warrant for the Arrest of Elizabeth Proctor and Sarah Clay - April 4, 1692 -
http://www.law.umkc.edu/faculty/projects/ftrials/salem/ASAL_WA.HTM). (DE)

- Time permitting, allow students to explore a Web site on the Salem Witch Trials.

Exploration

- Present the setting and characters of the play The Crucible; ask students questions that have
them note connections between the introductory activity and Miller’s play (e.g., superstition,
the supernatural, Salem Witch Trials).

- Have students watch the film version of the play, stopping to review key events and to re-
read key passages.

- Introduce the purpose and context of the play by having students read an article on
McCarthyism; explain terms such as: blacklisting, the Cold War. (OD)

- Have students maintain a vocabulary log of new or difficult terms during the study of the
play. (FE)

- Review with students the elements of Arthur Miller’s life that relate to the play.



95

- Have students begin a comparison - contrast chart in which they draw a parallel between
McCarthyism and the Salem Witch Trials; students add notes to their chart as they view and
read the play. 

- Have students note different media techniques used in the movie version of the play, asking
them to assess the effectiveness of these techniques and to determine whether or not the
movie is a valid rendition of the play. (FE) (T)

- Have students assume the roles of characters in the play as they read various passages and
scenes out loud. (FE)

- Have students (in groups of three or four) reflect on the socio-political messages of the play
by:
- analysing key quotations selected by the teacher
- explaining various symbols in the play
- debating whether or not a similar situation could occur today in the United States and/or

Canada (FE) or (SE) (OD)
- Have students reflect on the nature of freedom by:

- writing a poem that defines freedom
- writing an editorial proclaiming the rights of the individual
- writing about a situation when they felt their freedom was threatened
- writing about the role of laws and sanctions in a free society
- writing about the connection between freedom and responsibility (FE) or (SE)

- Conclude by asking students written and oral questions that lead them to make connections
between this play and other works studied in this course (e.g., the abuse of power, the need
for laws, the nature of evil, social responsibility, causes of violence, the effects of mass
hysteria). (FE) or (SE)

Grammar and Usage, Spelling and Punctuation
- Have students revise their written responses and essay-type answers by correcting spelling

errors and by re-writing their sentences in a variety of orders (e.g., loose, periodic, balanced,
inverted).

- Have students assess sentences structure in their own and others’ texts as well as in passages
provided by the teacher.

Summative Assessment

- Assess students’ understanding of drama as well as their communication skills through their
written responses, and creative texts, and/or essay-type answers, according to the following
four categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the conventions of modern drama.
- Demonstrate understanding of information, ideas and themes in a modern play.
- Demonstrate understanding of the uses and effects of rhetorical elements.
- Make connections between various elements of fiction.

- Thinking/Inquiry
- Justify and clarify with references and quotations.
- Make inferences and draw conclusions about the author’s intended messages.
- Analyse the issues in the play.
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- Communication
- Communicate ideas and information clearly and logically in written responses and

essay-type answers.
- Use correct literary terms and appropriate diction.

- Application
- Apply the required language conventions.
- Apply the reading strategies of skimming and scanning to select key quotations.
- Make connections between the issues presented in the play and today’s society.

Extension

- Present a documentary video on McCarthyism (e.g., The Unamericans).
- Have students compare and contrast The Crucible with the video Three Sovereigns for Sarah.
- Have students write a tribute to the accused in the play.
- Have students write a letter to the Governor demanding action against the trials.
- Have students research a current or famous trial synthesizing information and reflecting on

issues such as:
- Does the media bias the public’s perception?
- Can justice be served if the system is corrupt?

- Have students write a letter to the editor on one of the above issues.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 3.5 (EAE3U)

Past and Present

Description Time: 300 minutes

In this activity, students research the historical or social context of one of the works studied in
this course and apply a writing process in the production of a research paper. They create an ad
campaign which consists of a magazine ad and a 30-second television ad based on their research.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 3 - 4
EAE3U-W-OE.1 - 2 - 3 - 4 - 5
EAE3U-O-OE.2 - 3 - 4 
EAE3U-M-OE.1 - 2 - 3

Specific Expectations: EAE3U-L-For.2 - 3 - 7
EAE3U-L-Str.1 - 4 - 7
EAE3U-L-Inv.1 - 4 - 7
EAE3U-L-Crit.2 
EAE3U-W-For.3 - 7 - 8 - 9 
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Gram.2 - 5 - 6 - 8 - 9 - 11
EAE3U-W-Res.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 
EAE3U-W-Crit.1 - 2 - 3 - 4
EAE3U-O-List.1 
EAE3U-O-Prod.1 - 6 - 8
EAE3U-O-Voc.1 - 2 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.3 - 4 - 5
EAE3U-M-For.1 - 2 - 3 - 4
EAE3U-M-Inv.1 - 2 - 6 - 8
EAE3U-M-Crit.1 - 4 - 5

Planning Notes

- Prepare instruction sheets for research activity and media activity.
- Reserve library or computer lab for one period for research.
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- Prepare or find examples of storyboards.
- Prepare an evaluation grid for students’ assessment of research sources.
- Determine parameters and expectations for students’ ad campaign.
- Create an assignment chart to help students plan their ad campaign.
- Provide video equipment. If time is limited, students may choose to produce one ad in either

print or video form (not both).
- Prepare an evaluation grid for the assessment of students’ print and television ads.

Note: Activity 4.2 might be done as an adjunct to this activity since it also deals with
advertising.

Activity Instructions

Introduction

- Have students (in pairs) create a sketch of a historical poster reflecting the lifestyle and
culture of the characters in The Crucible. (OD)

- Have students use media techniques to create a stimulating and effective visual impact (title,
lettering, use of colour, pictures, illustrations).

- Have students compare their sketch of a historical poster with other available posters and
determine if their poster meets the criteria of form and content. (DE)

- Have students informally present their poster to the class for peer assessment. (DE)
- Review with students the techniques of effective advertising, with reference to the above

posters. (Refer to Activity 4.2 if necessary.)

Exploration

- Assign a media activity on the major literary works of Unit 1 and Unit 3, with the use of an
instruction sheet: Have students imagine themselves in another time period and/or setting
(e.g., Puritan New England in the 1600s, Macbeth’s Scotland, a desert island). Have them
prepare an ad campaign directed at the clientele (Puritans, Scots, etc.). (SE) (OD)
- Possible topics and time periods for the research and media activity (based on one of the

works studied during this course):
- The Salem Witch Trials
- Puritanism
- The perceptions of witches throughout history 
- James I
- Scotland’s history
- HUAC (House Un-American Activities Committee)
- Cold War in Canada
- Hollywood Blacklist
- Senator Joseph McCarthy
- WWII and its repercussions
- Nuclear Warfare
- STARWARS (not the movie!)
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- The rise of Communism
- Josef Stalin
- Harry Truman
- Nathaniel Hawthorne and his - view of women

- view of society
- Role of Canadian Prime Ministers during the 40s - 60s (Diefenbaker, Mackenzie-

King) (OD (SE)
- Have students complete the following two components of the media activity through a

process approach:
- Research Components

- Students follow a research process to collect information on the lifestyle, culture, and
necessities of their chosen historical period:
- Brainstorm possible sources
- Consult sources (Internet, library, encyclopedia)
- Document sources according to an accepted methodology
- Analyse sources (What information is relevant? What is superfluous?)
- Outline and organize information logically
- Summarize important elements and write a first draft
- Revise and consult peers/teacher for feedback
- Use print and electronic resources to proofread, edit, and publish their research

paper.
- Students produce a five-paragraph paper approximately three pages long

- Media Component
- Students produce a print and a video for a particular audience while respecting

historical/social context according to the following process:
- Groups choose a name for their ad agency
- Students organize and distribute the various tasks involved in the creation of a

magazine ad and a 30-second television commercial for a fictional product,
service, cause, charity, celebrity promotion or other of the students’ choice

- The magazine ad must be (specify size) and must be in colour. It must have a
written text, a logo and a slogan

- Have students design sketches/drafts of print and video ads, making adjustments
during the process, according to teacher’s and groups’ suggestions

- The video ad must be storyboarded (and filmed if possible where facilities exist) It
must conform to CRTC regulations. It must have sound effects and music.

- After the viewing of the ad the members of the group must be prepared to explain
their choice of product, service etc. to the class and point out the difficulties they
encountered during the creation process as well as how they arrived at solutions
and reached consensus. (T)

- Have students use a thesaurus when selecting the vocabulary for their print and video ads to
assure the choice of the most exact and appropriate vocabulary for their purpose and
audience. (FE)

- Have students evaluate one or two research sources with the use of a prepared grid according
to specific criteria.
e.g., - accuracy of information

- clarity of information
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- order of information
- completeness of information
- accessibility of information
- visual appeal/format of information
- relevancy of information
- credibility/authority of information (T) (FE)

- Have students informally share their evaluation in a whole-class discussion.
- Have students submit their research paper for assessment according to the following criteria:

- Information
- clarity
- coherence
- relevancy
- precision
- organization

- Writing Style
- vocabulary/diction
- sentence structure
- punctuation
- spelling
- grammar (SE)

- Distribute an assignment chart to assist the students in the planning and execution of the
media activity; have students (in pairs or groups) apply this chart to a print or video of their
choice (for homework). Students informally report their findings to the class. (FE)
e.g., - Chart

- Name of ad agency _______________
- Product, service, charity, organization, cause, celebrity promotion, other

____________
- Tasks ________________ __________________ _________________
- Magazine ad: 
- Colour(s) ________________
- Text _____________
- Print size __________
- Font - typeface ________________
- Image(s) _____________
- Intended audience ________________
- Text ________________
- Subtext ________________ (connotation)
- Slogan ________________
- Pace _________________
- Mood __________________
- Sound effects _______________
- Music ______________
- Setting _______________)
- Logo ______________
- Spokesperson _________________
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- Television ad:
- Aim ________________
- Audience ______________
- Sequence (narrative, chronological, disjointed)
- Choice of shots (long distance, zoom, pan, start close and pull back, midshot)
- Range of emotions _________________
- Positioning of words ________________
- Attitude ______________
- Values ______________
- Symbols _______________ (T)

- Have group members make all the necessary creative decisions, allocate tasks and resolve
problems that occur during the creative process.

- Have students present their print ad and video ad (dramatized or videotaped) for assessment
according to the following criteria: (T) (SE)
- use of historical details
- use of advertising techniques
- use of advertising format/design
- overall visual appeal

- Have students give and receive feedback on the media presentations with the use of a
prepared grid.

- Have students identify the communication skills and processes they used in this activity that
they think prepare them for university.

Grammar and Usage, Spelling and Punctuation
- Have students review elements of sentence structure with attention to the use of transitional

devices, phrases and conjunctions to combine sentences in a way that avoids redundancy, and
to indicate the sequence of ideas in their research paper.

Summative Assessment

Research Paper
- Assess students’ production of a short research paper according to the following four

categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate understanding of information and ideas collected for research purposes.
- Thinking/Inquiry

- Assess various research sources.
-  Select relevant research information.
- Synthesize information from a variety of sources.

- Communication
- Communicate information clearly and in a logical order.
- Communicate with the use of precise vocabulary.

- Application
- Apply language conventions correctly with attention to sentence structure.
- Use steps of a writing process and technology to collect information, to produce and

revise a draft, and to print a final paper.
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Ad Campaign
- Assess the students’ production of print and television ads according to the following four

categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of forms of print and electronic advertisements.
- Demonstrate understanding of the uses and effects of language, symbols and images to

enhance visual media.
- Demonstrate understanding of the concepts of target audience, text, subtext and

historical context.
- Thinking/Inquiry

- Demonstrate critical and creative thinking skills to analyse the subliminal effects of
symbols, images, camera angles, lighting.

- Use inquiry skills to evaluate denotation and connotation and extract meaning beyond
the literal message in advertisements.

- Communication
- Communicate information and ideas through magazine and television ads.

- Application
- Apply language conventions correctly.
- Apply oral communication in planning, executing and critiquing an ad campaign.
- Apply technology in filming a television ad.

Extension

- Organize a video presentation of various historical periods (e.g., virtual voyage to Salem via
the Internet, or Scotland). (T) (OD)

- View Three Sovereigns for Sarah and have students draw a comparison chart between the
events in the film and events in Salem during the trials / and in the play.

- Have students research misspellings in advertising (e.g., Drive thru, All nite, Just “Dew” It).
- Have students prepare a banner or billboard advertising their product.
- Have students prepare a radio ad for their product.
- Have students write a spoof ad of their product or have them use a character from one of the

works studied to endorse their product (e.g., Lady Macbeth spokeswoman for Javex -“Out,
out damn spot!”; Piggy’s Optical - “Simply Spectacular!”; plastic surgery - “Georgiana Nose
Best”).

Appendices
(space reserved for the teacher to add his/her own appendices)
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UNIT 4 (EAE3U)

The Power of the Written Word

Unit Description Time: 17 hours

In this unit, students analyse formal and informal essays, editorials and news reports with
attention to persuasive devices. They explore satirical texts past and present and write a satirical
essay on a familiar topic. Students defend their opinions in written and oral responses including
an editorial and an argumentative essay.

Strands and Expectations

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
 EAE3U-W-OE.1 - 2 - 3 - 4 - 5 
 EAE3U-O-OE.1 - 2 - 3 - 4 - 5 

EAE3U-M-OE.2 - 3

Specific Expectations: EAE3U-L-For.1 - 2 - 3 - 5 - 6 - 7
 EAE3U-L-Str.1 - 2 - 3 - 4 - 5 - 7

EAE3U-L-Inv.1 - 3 - 4 - 5 - 6 - 7 - 8
 EAE3U-L-Crit.1 - 2 - 3 - 4 - 5
 EAE3U-W-For.2 - 3 - 4 - 5 - 7 - 8 - 9 - 10 - 11 - 12
 EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
 EAE3U-W-Gram.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 11 - 12 - 13
 EAE3U-W-Res.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9
 EAE3U-W-Crit.1 - 2 - 3 - 4
 EAE3U-O-List.1 - 2
 EAE3U-O-Prod.1 - 4 - 5 - 7
 EAE3U-O-Voc.1 - 4

EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.2
EAE3U-M-For.4
EAE3U-M-Inv.1 - 2 - 3 - 4 - 6 - 7 - 8
EAE3U-M-Crit.1 - 2 - 3 - 5

Activity Titles Time

Activity 4.1: Satire’s Edge 180 minutes
Activity 4.2: Use and Abuse 240 minutes
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Activity 4.3: News Speaks 180 minutes
Activity 4.4: Point and Counterpoint 210 minutes
Activity 4.5: Argumentative Essay 210 minutes

Crosscurricular Links

When planning teaching and learning strategies, the teacher must integrate the following
crosscurricular links: animation culturelle (AC), technology (T), career planning (CP) and other
disciplines (OD). Practical suggestions are found in the “Activity Instructions”.

Accommodations (for students with special needs)

Teachers using this instructional planning support document are expected to be acquainted with
each student’s Individual Education Plan (IEP) and the unique learning characteristics of their
individual students, and to make the necessary accommodations. Teachers can find practical
suggestions for these accommodations in La Boîte à outils, pages 11 to 21.

Assessment/Evaluation Techniques

Assessment is an integral part of a dynamic learning process. Thus, teachers must plan and
develop teaching and learning strategies jointly with evaluating strategies according to the four
basic categories of the Achievement Chart. Various evaluation techniques such as diagnostic
evaluation (DE), formative evaluation (FE) and summative evaluation (SE) are suggested in the
section “Activity Instructions”.

Security

The teacher should be familiar with the safety procedures mandated by the Ministry and by the
school board.

Resources 

In this unit, the teacher selects from the following resources:

Pedagogical
GIBALDI, Joseph, MLA Handbook for Writers of Research Papers, 5th ed., MLA Publications,

1999. 
HACKER, Diana, A Canadian Writer’s Reference, 2nd ed., Scarborough, Nelson Canada, 1996. 
JEROSKI, Sharon, David FISHER, Patricia MCINTOSH and Helen ZWICK, Speak for Yourself

- Listening - Thinking - Speaking, Scarborough, Nelson Canada, 1990.
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MERRIWEATHER, Nell W., Strategies for Writing Successful Essays, NTC Publishing Group,
1998

RODRIGUES, Dawn, The Research Paper and the World Wide Web, Scarborough, Prentice
Hall, 1999.

STILMAN, Anne, Grammatically Correct - The Writer’s Essential Guide to Punctuation,
Spelling, Style, Usage and Grammar, Writer’s Digest Books, 1997.

WEBB, Gary, and Donna KERRIGAN, Class Act, Toronto, Harcourt Brace & Co., 1997, 272 p.

Reference/Consultation
JEROSKI, Sharon, David FISHER, Patricia MCINTOSH and Helen ZWICK, Speak for Yourself

- Listening - Thinking - Speaking Teacher’s Guide, Scarborough, Nelson Canada, 1990.
LEVIN, Michael, The Writer’s Internet Source Book, No Starch Press Publisher’s Group West,

1997.
MCMEEL, Andrews, The Literary Almanac - The Best of the Printed Word 1900 to the Present,

Kansas City, High Tide Press, 1997.
SWAN, Michael, Practical English Usage, 2nd ed., Oxford University Press, 1997.

Technological
Style Guides.(consulted July 31, 2000)
 http://healthlinks.washington.edu/hsl/styleguides/mla.html
English Research.(consulted August 1, 2000)

http://www.slu.edu/departments/english/research/
Hopkins.(consulted August 1, 2000)

http://www.hopkins.k12.mn.us/pages/high/acad/cite.html
English Walker. (consulted August 1, 2000)

http://www.cas.usf.edu/english/walker/mla.html
TLC Style Guide. (consulted August 1, 2000)

http://www.une.edu.au/tlc/styleguide/
Jonathan Swift (“A Modest Proposal”). (consulted October 8, 2000)

http://art-bin.com/art/omodest.html
Interact. (July 28, 2000)

http://interact.uoregon.edu/Media.it/PA/home/gatec.html
Ethic UBC.

http://www.ethics.ubc.ca/resources/media
Ad Busters.

http://www.adbusters.org/main/index.html
Lbbs.

http://lbbs.org/ZNETTOPnoanimation.html
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ACTIVITY INFORMATION 4.1 (EAE3U)

Satire’s Edge

Description Time: 180 minutes

Students analyse and assess the elements of satire in short stories and essays by Canadian
authors, with attention to literary/stylistic devices. Students apply a writing process to write a
satirical informal essay on a familiar topic.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 5
EAE3U-W-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.2

Specific Expectations: EAE3U-L-For.1 - 2 - 3 - 5 - 6
EAE3U-L-Str.2 - 5
EAE3U-L-Inv.1 - 3 - 4 - 5 - 6
EAE3U-L-Crit.1 - 2 - 3 - 5
EAE3U-W-For.2 - 3 - 7 - 8 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11
EAE3U-W-Gram.2 - 5 - 7 - 13
EAE3U-W-Crit.2
EAE3U-M-For.4
EAE3U-M-Inv.1 - 4
EAE3U-M-Crit.5

Planning Notes

- Select two or three examples of satirical cartoons or comic strips.
- Select humorous short stories and essays by Canadian authors.
- Select an excerpt from a humorous Canadian television show or movie and reserve the

necessary audio-visual equipment.
- Prepare a list of topics and an assignment sheet outlining expectations as to length, format,

due date.
- Prepare an evaluation grid for the assessment of students’ informal essays.
- Prepare a checklist for revising the essay and an evaluation grid.
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Activity Instructions

Introduction

- Brainstorm with students the names of well-known Canadian comedians, (e.g., Jim Carey,
Mike Myers, John Candy, Dan Ackroyd) asking them questions that lead them to identify the
reasons for their preferences. (DE)

- Present an excerpt of a humourous television show (preferably a Canadian production such as
SCTV Saturday Night Live, Royal Canadian Air Farce, This Hour has 22 Minutes) and ask
students to identify the incidents of humour and the techniques used to create satire. (DE)

- Explain the concept of satire with reference to the above excerpt, asking students to provide
other examples of satire. (DE)

- Provide students with two or three examples of satirical cartoons or comic strips,
emphasizing both the humour, the serious messages, and satirical elements.

Exploration

- Present Stephen Leacock, his works, and the context of his works, asking students to read
one of his short stories (e.g., “My Financial Career”).

- Ask students written and oral questions leading them to explain and interpret the humour and
purpose of the selected story. (FE)

- Have students read a short story by a contemporary Canadian author (e.g., from W. P.
Kinsella’s “Fencepost Chronicles”); in pairs, they explain the literary devices in the story that
produce humour and satire, comparing and contrasting it with Leacock’s stories. (FE)

- Have students read and compare two or three satirical essays by Canadian authors and
determine (first individually and then in pairs) which is most effective in terms of form,
purpose and audience (e.g., from Breaking Through:  “On Racial Origins” by Pierre Berton,
“I’m Not Racist But...” by Neil Bissondath; from Act of Writing: “The 51-Per-Cent Minority”
by Doris Anderson, “A Nice Place to Visit”, by Russell Baker, “How to Live to be 200” by
Stephen Leacock, “Tongue-Lashing for Deaf Ears” by Wendy Dennis). (FE) (OD)

- Have students present their assessment informally in a whole-class activity or in groups.
- Review the characteristics of the informal essay, with attention to organizational patterns and

rhetorical elements.
- Lead a discussion with students on the place of satire and comedy in Canadian literature and

Canadian culture in general.
- Have students write a satirical informal essay of two or three pages on a familiar topic (e.g., a

phobia, a pet peeve, a bad habit, an obsession) in which they integrate three to five literary
devices. (SE)

- Have students first determine the topic, purpose and intended audience of their essay.
- Have students brainstorm, draft their text, and read their draft to their peers in small groups,

integrating peers’ suggestions into their final copy.
- Have students use print and electronic resources to edit and print their text; students submit

their text for assessment according to the following criteria:
- introduction: focused, clear, attention-getting
- development: varied, humorous, coherent, organized logically, detailed, complete,

relevant
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- conclusion: original, relevant, complete
- writing style: correct spelling, correct grammar, correct punctuation, correct sentence

structure, appropriate vocabulary, appropriate literary devices, variations in sentence
structure

- Have students refer to the evaluation grid of their informal essay to assess their writing style -
its strengths, weaknesses and unique features.

Grammar and Usage, Spelling and Punctuation
- Have students note examples of unconventional spelling and usage in the above texts.
- Emphasize the need for variety in content (e.g., alternate narration and dialogue) and styles

(e.g., vary sentence structure, use informal diction, use exaggeration, integrate original
figures of speech, avoid cliché).

- Have students find examples of prepositional, appositive and verbal phrases from the above
texts which are used by the authors for variety and effect.

 
Summative Assessment

- Assess students’ satirical informal essay according to the following four categories of the
Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the conventions of the informal essay.
- Demonstrate understanding of satire and the author’s intended message.
- Demonstrate understanding of the use and effects of literary/stylistic devices.

- Thinking/Inquiry
- Assess their own and others’ texts.
- Demonstrate creativity in an informal essay.

- Communication
- Communicate information and ideas clearly and logically in the form of an informal

essay.
- Choose language and style appropriate to form, purpose and essay. 

- Application
- Apply required language conventions with attention to sentence structure.
- Apply an appropriate writing process and technology to draft and revise informal

essay.

Extension

- Have students create a “spoof” ad (in the “Adbusters” tradition) and present it to the class as
an audio or video clip.

- Have students analyse and assess the content and form of two or three comic strips of their
choice and present their criticism to the class.

- Have students write a letter to the editor on the concept of political correctness as it relates to
humour and satire.

- Have students write a critique of a comedy of their choice.
- Have students read and research works of satire of their choice.
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Appendices
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 4.1.1: Achievement Chart - Satire’s Edge
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Achievement Chart - Satire’s Edge   Appendix EAE3U 4.1.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
- demonstrates
knowledge of the
informal essay.
- demonstrates
understanding of satire.
- demonstrates
understanding of the
use and effects of
literary/stylistic
devices.

The student
demonstrates
limited
knowledge of the
informal essay and
limited
understanding of
satire and the use
and effects of
literary/stylistic
devices.

The student
demonstrates some
knowledge of the
informal essay and
some
understanding of
satire and the use
and effects of
literary/stylistic
devices

The student
demonstrates
considerable
knowledge of the
informal essay and
considerable
understanding of
satire and the use
and effects of
literary/stylistic
devices.

The student
demonstrates
thorough
knowledge of the
informal essay and
thorough
understanding of
satire and the use
and effects of
literary/stylistic
devices.

Thinking/Inquiry

The student:
- assesses his/her own
and others’ texts.
- demonstrates
creativity in an
informal essay.

The student uses
critical and
creative thinking
skills with limited
effectiveness.

The student uses
critical and
creative thinking
skills with
moderate
effectiveness.

The student uses
critical and
creative thinking
skills with
considerable
effectiveness.

The student uses
critical and
creative thinking
skills with a high
degree of
effectiveness.

Communication

The student:
- communicates
 information and ideas
clearly in an informal
essay.
- communicates using
diction and style
appropriate to form. 

The student
communicates
information and
ideas with limited
clarity and a
limited sense of
audience, and
demonstrates
limited command
of the informal
essay.

The student
communicates
information and
ideas with some
clarity and some
sense of audience,
and demonstrates
moderate
command of the
informal essay.

The student
communicates
information and
ideas with
considerable
clarity and a
clear sense of
audience, and
demonstrates
 considerable
command of the
informal essay.

The student
communicates
information and
ideas with a high
degree of clarity
and with
confidence, with a
strong sense of
audience, and
demonstrates
extensive
command of the
informal essay.
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Application 

The student:
- uses the appropriate
grammar, usage,
spelling and
punctuation.
- uses a writing process
by choosing a topic,
planning, outlining,
drafting and revising an
informal essay.
- uses technology to
edit and print an
informal essay

The student uses
appropriate
language
conventions with
limited accuracy
and effectiveness,
and uses a writing
process and
technology with
limited
competence.

The student uses
appropriate
language
conventions with
limited
effectiveness, and
uses a writing
process and
technology with
moderate
competence.

The student uses
appropriate
language
conventions with
considerable
accuracy and
effectiveness, and
uses a writing
process and
technology
with considerable
competence.

The student uses
appropriate
language
conventions
accurately and
effectively all or
almost all of the
time, and uses a
writing process
and technology
with a high
degree of
competence.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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ACTIVITY INFORMATION 4.2 (EAE3U)

Use and Abuse

Description Time: 240 minutes

In this activity, students deconstruct non-commercial ads featured in the mass media and monitor
the impact of advertising on society’s values and on consumer habits. Students present their
views on media issues in a panel discussion and analyse and assess an editorial on a related issue.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.4 - 5
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.2 - 3

Specific Expectations: EAE3U-L-For.2 - 3 - 5 - 6 - 7
EAE3U-L-Str.1 - 2 - 5 - 7
EAE3U-L-Inv.4 - 5 - 6 - 7
EAE3U-L-Crit.2 - 3 - 4 - 5
EAE3U-W-For.2 - 10
EAE3U-W-Gram.2 - 4 - 9 - 13
EAE3U-W-Res.4
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 4 - 5 - 7
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Voc.1 - 4
EAE3U-O-Crit.2
EAE3U-M-For.4
EAE3U-M-Inv.1 - 2 - 3 - 4 - 6 - 7 - 8
EAE3U-M-Crit.1 - 2 - 3 - 5

Planning Notes

- Compile a file of numerous print ads in various categories and record some television and
radio ads, if possible. Include some controversial advertising for a discussion of CRTC
regulations.



113

- Find and select biblical passages which convey the dangers of materialism and provide
students with a copy of these texts in print or electronic form (e.g., The Gospel Network -
http://www.gospelcom.net/ -consulted August 10, 2000).

- Select a video on the impact of the media as presented by Vision TV and reserve necessary
audio-visual equipment.

- Prepare an “Ad Quiz” designed to have students monitor their own attitudes to and awareness
of advertising and those of their friends and families.

- Obtain copies of Adbusters magazine (if access to the Internet is impossible).
- Compile a file of numerous public service/non-commercial ads in print or electronic form.
- Prepare criteria (or a checklist) for analysing advertising.
- Give students access to the Internet.
- Select essays on media issues.
- Have students bring in current newspapers.
- Select an editorial and prepare questions and an evaluation grid for the assessment of

students’ analysis and assessment of an editorial.

Activity Instructions

Introduction

- Distribute the “Ad Quiz” to students and instruct them as to how it is to be completed.
e.g., Ad Quiz
- Do you watch television? listen to radio? surf the Internet? listen to music? go to the

movies?
- If so, how often? (for each one)
- Do you remember an advertisement you saw or heard today?
- What was it?
- Why do you remember it?
- What brand(s) of clothing? (running) shoes? cosmetics? perfumes? fast food? cars? do

you prefer?
- Does advertising influence your attitude about products? Why or why not?
- Do you think advertising influences others? Why or why not?
- Does advertising affect your purchasing of products?
- How many ads do you see in a day? a week? a year?
- Is advertising good? bad? neutral?
- Does advertising affect how you see yourself and others? If yes, why? If no, why not?

- Discuss the survey results with the students, providing them with facts about the advertising
business and statistics concerning the impact of advertising on the individual, society and the
economy (e.g., tobacco companies spend two billion dollars a year on advertising targeting
young people; children watch 21 hours of television, on average, a week; children see 14,000
sexual references on television a year. source: American Academy of Pediatrics Policy
Statement - Vol. 104 No.2, August 1999 pp. 341-343). (OD) (DE)

- Lead a discussion of the “pros” and “cons” of advertising by presenting a few controversial
examples or by making a few debatable statements (e.g., Advertising sells more than
products, it sells body-image, lifestyle and values. Advertising increases sales of products
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and in so doing, increases employment. Advertising gets people to buy a lot of stuff they
don’t need. Advertising is creating a terrible environmental burden). (DE) (OD)

- Present numerous examples of print and/or filmed or recorded advertisements for students’
assessment and analysis. (T)
- Suggested criteria or checklist for analysis of these ads

- Is the grammar and spelling correct or incorrect?
- If incorrect, why?
- What is the overt message in the ad?
- What is the implied message?
- Is the message contained in the ad emotional or logical?
- Who is the intended audience?
- Does the ad provide accurate information?
- Does the ad present any stereotypes?
- Is (are) there any symbol(s) in the ad?
- What does (do) it (they) suggest?
- What type of person does the ad target?
- What does the ad try to sell besides the product? (e.g., image, lifestyle, values)
- Are any literary”stylistic devices used in the slogan or subtext?
- Is (are) the image(s) realistic? (e.g., ads for medication featuring very healthy looking

people)
- What is (are) the colour(s) used? Why?

Exploration

- Have students administer the “Ad Quiz” to their friends and family. Ask them to compile or
summarize their findings and present the results to the class for discussion and feedback.
(FE)

- Lead students to reflect on their own consumer habits and values by asking them to respond
to one of the following prompts in their journal: Can people be happy and poor at the same
time? Are any of the practices of the advertising industry morally wrong? Do the media
promote materialism? For what reasons other than money do people work? If everyone
agrees that money doesn’t buy happiness, why then, do most people seem to want more
money? (FE)

- Have students read their responses in groups of three or four, asking students to find at least 4
concrete examples of materialism in our society; a spokesperson for each group lists the
examples on the board and informally explains them to the class. (FE)

- Have the same groups interpret different passages from the Gospel which comment on the
dangers of materialism; students read and explain the passages to other groups according to
the jigsaw method of collaborative learning. (FE)
- Suggested passages:

- The camel and the eye of the needle (Matthew 19.16-30; Mark 10.17-31; Luke 18.18-
30)

- Lazarus and the rich man (Luke 16.19-31)
- Give to Caesar what belongs to Caesar (Matthew 22.15-22; Mark 12.13-17; Luke

20.20-26)
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- The final judgement (Matthew 25.31-46)
- The Beatitudes. 

- Have students scan the Adbusters Web site or alternately read Adbusters magazine to
familiarize themselves with the efforts being made to curb or resist popular advertising. (T)

- Have students visit the Canadian Radio and Television Commission’s (CRTC) Web site and
take note of the regulations governing the conduct of advertising in Canada (e.g., no alcohol
consumed in advertisements, no tobacco advertising on television, no sexism or racism in
ads). (T)

- Have students view a video or excerpt from the documentary series on Vision TV entitled
“The Moral Divide” (http://www.visiontv.ca - consulted August 10, 2000) which explores
the spiritual, religious, and ethical side of news stories and the media. (FE)

- Have students read at least two persuasive texts relating to the above issues from a local news
paper or textbook (e.g., from Dimensions II: “Do We Need Pro Sports?” by Bill Falk, “How
Wise Is It To Separate Our Emotions from the Rest of Our Being?” by Bronwen Wallace,
“Spacelog STS42 - Discovery” by Roberta L. Bondar, “Work More, Learn Less” by Ana
Viciane-Suarez, “Speed Living” by Arthur Hoppe). (OD)

- Have students answer written and oral questions on the above texts that focus on
a) the stated and implied messages
b) the organisational partners (e.g., problem/solution, cause/affect) 
c) the intended audience
d) the persuasive devices used to convey these messages

- Organize a panel discussion in which students formulate and defend opinions on issues
relating to the media. (FE) (T) (OD)
- the class selects 4 or 5 topics or issues to be discussed

- (e.g., - the media as a tool for political persuasion
- the changes in people’s consumer habits
- the invasion of privacy by public agencies and commercial institutions
- the pros and cons of the Internet
- the values conveyed by ads, movies, and television shows
- the role of the media and technology in education
- the media as a vehicle for culture). 

- students form groups of 4 or 5
- groups formulate a thesis for each issue and develop at least 3 arguments, including

examples, to defend their positions
- each member prepares the 2-3 minute presentation of one issue
- members having chosen the same issue sit simultaneously on a panel and take turns

presenting their (and their groups’) arguments. (FE)
- after the presentation of an issue, students’ peers ask questions and informally discuss the

various points of view; students’ peers determine which presentation of an issue is the
most effective. 

- Have students (in groups of 3 or 4) write a short editorial on the issue of censorship and the
media. Students (in groups of 3 or 4) develop a thesis and at least 3 or 4 arguments and a
counter-argument to defend their position for or against censorship, with the use of concrete
examples. Each group member takes turns being a group spokesperson and presents and
defend his/her position. (FE) (T)

- Have students assess the effectiveness of their editorial with the use of a checklist.
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- Take an informal poll in the class, counting those students who are for or against censorship;
emphasize that purpose, context, and audience are determining factors of censorhip (e.g.,
violence in cartoons and shows for children; beer and/or tobacco ads aimed at young adults;
foul language and nudity in movies, promiscuity in afternoon soap operas). 

Summative Assessment

- Assess students ability to analyse and assess a persuasive text (editorial) and to apply reading
strategies independently according to the following four categories of the Achievement Chart
for Grade 1l English.
- Knowledge/Understanding

- Demonstrate knowledge of the components of editorials.
- Demonstrate understanding of media related issues.
- Demonstrate understanding of the impact of media on the individual and society.
- Demonstrate understanding of the uses and effects of literary stylistic devices.

- Thinking/Inquiry
- Distinguish between fact and opinion, stated and implied messages.
- Assess the validity of information and messages.
- Make inferences and draw conclusions about the opinions presented.

- Communication
- Communicate ideas and information clearly in well-structured responses.
- Use appropriate diction and terminology.

- Application
- Apply various reading strategies with reference to print and electronic resources.
- Apply required language conventions of grammar, spelling and punctuation in multi-

paragraph responses to questions.
- Make connections between media related-issues and their own experiences and

knowledge.

Extension

- Create an “ad-alert” billboard, “Beware of the following ads”, with contributions from the
students.

- Have students watch the Parliamentary Channel and critique politicians’ oral presentations.
(OD)

- Have students deliver mini-seminars in character (e.g., as a politician speaking on Canada’s
future, as David Suzuki speaking on genetic engineering or Global Warming, as a school
trustee on school reform, as a high-tech executive speaking on the future of the Internet).
(OD)

- Have students produce a poster or video ad on safe practices (e.g., to stop smoking, the
dangers of drinking and driving).

- Have students examine different speeches by well-known public figures and identify
persuasive techniques and examples of propaganda.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 4.3 (EAE3U)

News Speaks

Description Time: 180 minutes

In this activity students analyse news stories and review the terminology related to media
productions. They use critical thinking skills in accessing, analysing and evaluating news reports.
They write an editorial to defend their opinions on a specific news source.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5 
EAE3U-W-OE.1 - 2 - 3 - 4 - 5
EAE3U-O-OE.3 - 4
EAE3U-M-OE.2 - 3

Specific Expectations: EAE3U-L-For.2 - 3 - 5 - 6 - 7
EAE3U-L-Str.1 - 2 - 4 - 5 - 7
EAE3U-L-Inv.4 - 6 - 7
EAE3U-L-Crit.2 - 4 - 5
EAE3U-W-For.5 - 8 - 9 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Gram.1 - 2 - 6 - 9
EAE3U-W-Res.6
EAE3U-W-Crit.1 - 2
EAE3U-O-Voc.1
EAE3U-O-GrSk.1
EAE3U-M-For.4
EAE3U-M-Inv.1 - 2 - 4 - 6 - 7 - 8
EAE3U-M-Crit.1 - 2 - 3 - 5

Planning Notes

- Prepare a questionnaire (on current events and where students get their news) to use as an
introduction.

- Prepare a list of terms that students will need to understand and analyse news stories and
reports.

- Consult http://www.media-awareness.ca for definitions, questionnaires, lessons, tests.
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- Select and record the account of the same news story from TV, radio and print.
- Prepare a checklist for students to use in analysing news coverage in various media.
- Prepare a homework assignment (answering a question in several paragraphs)
- Gather a few examples of alternative print and/or electronic media (e.g. Mother Jones, Utne

Reader, Skeptic).
- Prepare an evaluation grid for the assessment of student’s editorial.

Note: This activity might be done as a follow up to Activity 1.1 since both deal with news
reports and persuasive texts.

Activity Instructions

Introduction

- Distribute a questionnaire on current events and ask the students to respond.
e.g., - What’s happening in the news today 

- internationally?
- nationally?
- provincially?
- locally?

- What kind of news concerns you? 
- political?
- social?
- environmental?
- economic?
- foreign affairs?
- entertainment?
- sports?

- Are you well-informed?
- Where do you get your news?
- If you aren’t informed - why aren’t you?
- What are the five most important news stories of the last year? the last five years?

the last ten years? the millennium? (OD) (DE)
- If any students have been close to actual news stories ask them to discuss their experiences

with the news (on a voluntary basis) and compare their perception of the event with the
media’s reporting of it. (DE)

- Ask students to read newspapers, watch television news and listen to radio news broadcasts
for (specify period of time).

Exploration

- Have students read the essay “Grinning and Happy” by Joy Kogawa (in Act of Writing)
emphasizing the distortion of reality by the newspapers as well as the theme of racial
discrimination. (FE) (OD)

- Have students define a list of terms associated with the media (e.g., anchor, network, cable,
channel, stories, features, sequence, scope, headline, heading, subheading, storyline, byline,
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bias, stereotype, spin, censorship, statement, slant (e.g., neutral to negative), style (e.g.,
visuals, fonts, print size), daily, tabloid, hard news, soft news, overt, subliminal, Canadian
Radio-Television and Telecommunications Commission) and record their definitions in their
homework notebook.(FE) (T) (OD)

- Ask students in small groups (three or four) to read various pre-selected newspaper reports
and apply the pertinent terms from the vocabulary list to their newspaper reports speculating
on the function of each of the elements of the news story in persuading or informing the
reader.

- Have the groups report to the class on the effect of each news report. (FE)
- In a similar exercise, have students undertake a comparison of the same news story in print,

on television and on the radio by responding to a series of questions and discussing their
responses with the class. (e.g., What are the similarities in the media coverage? What are the
differences? discrepancies? depth of analysis? scope? content? tone? (e.g., positive, neutral,
negative)). (FE)

- Have students use print and electronic resources to define unfamiliar terms.
- Ask students to consider the same news story as reported in the mainstream and the

alternative press and have them apply the same procedure as in the exercise immediately
preceding. (FE)

- Have students read an editorial of their choice (or selected by the teacher) on a current issue
to determine which comments are facts and which are opinions; have students note format
and design elements in their editorial. (FE)

- Have students view a recording of two newscasts and assess the reliability of these programs
with the use of a checklist including headings such as: lineup, length of times, type of items
(report, voiceover, “bagger”), type of sources, and attribution (named versus anonymous,
authoritative sources versus “streeters”). (FE) (T)

- Present the summative assessment task to students:
 This assessment task involves the students watching several television news programs (e.g.,

CTV Newsnet, W5, Fifth Estate, Newsworld, local broadcasts), reading available newspapers
(e.g., local newspaper, national newspapers) and listening to radio newscasts available locally
as an ongoing homework assignment for a specified period of time in preparation for an in-
class discussion of the question: What news source do you consider to be most unreliable?
Defend your response with specific examples. (T) (OD)

- Have students take notes during their viewing of news programs and use these notes to write
an editorial on the above question, using the title: “The Dangers of _____”. (T) (SE) (OD)

- Have students informally debate their views in groups; students integrate ideas and
suggestions from group discussion into their draft.

- Have students use a writing process and electronic resources to draft, edit, format and print
their editorial. (T)

- Have students identify and assess the persuasive techniques used in their editorial to
determine the areas that need improvement (e.g., word choice, sentence structure, variety of
approach, use of examples).

Grammar and Usage, Spelling and Punctuation
- Have students note typographical errors as well as errors in spelling, grammar and usage, as

they read the above articles.
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- Emphasize the use of Canadian spelling as well as the use of proper diction and non-sexist
language in their editorial.

- Emphasize the use of transitional devices and sentence-combining techniques in the editorial
to indicate sequence, to clarify ideas, and to avoid redundancy.

Summative Assessment

- Assess students’ editorial on a news source according to the following four categories of the
Achievement Chart for Grade 11 English:
- Knowledge

- Demonstrate knowledge of the conventions of the editorial.
- Demonstrate understanding of the forms and techniques of various news sources. 
- Demonstrate understanding of the uses and effects of persuasive devices.

 - Thinking/Inquiry
- Assess a news source in terms of form, purpose and audience.
- Defend opinions convincingly.

- Communication
- Communicate information and ideas clearly, logically and convincingly.
- Use proper diction and journalistic style.

- Application
- Use language conventions corrections.
- Apply steps of a writing process.
- Use technology and specialized computer programs.
- Make connections between exploration of the media and their own viewing habits.

Extension

- Have students create and maintain a current events billboard in the classroom.
- Have students visit: a local newspaper office, a local television station, a local radio station.
- Ask students to follow an ongoing news story over a period of time in various media

(e.g., an election campaign, an environmental issue, a trial). (OD)
- Have students post their editorial on the Internet (e.g., SchoolNet chatline) and note people’s

reactions and comments. (T)
- Have students submit their editorial for publication in a local newspaper.
- Have students examine a specific news topic in both a French and an English newspapers

noting similarities and differences in perspectives. (AC)

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 4.4 (EAE3U)

Point and Counterpoint

Description Time: 240 minutes

In this activity, students read, analyse and assess essays to interpret the rhetorical elements of the
argumentative essay through their reading of Swift’s “A Modest Proposal” and of essays by
current authors.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.5
EAE3U-O-OE.2 - 4

Specific Expectations: EAE3U-L-For.2 - 3 - 5 - 6 - 7
EAE3U-L-Str.2 - 3 - 4
EAE3U-L-Inv.4 - 5 - 6 - 7 - 8
EAE3U-L-Crit.1 - 2 - 3 - 4 - 5
EAE3U-W-For.2 - 9 - 10
EAE3U-W-Gram.1 - 8 - 9
EAE3U-W-Crit.4
EAE3U-O-List.1
EAE3U-O-Prod.1 - 5
EAE3U-O-Voc.1 - 4
EAE3U-O-GrSk.1 - 5

Planning Notes

- Research the works of Jonathan Swift and obtain a copy of “A Modest Proposal”.
- Select several brief argumentative essays on controversial topics and reproduce them for

classroom use.
- Prepare a checklist for argumentative essay writing and exercises to test understanding of the

conventions of argumentative essay writing.
- Select appropriate Internet sites for verifying facts on controversial topics.
- Make a list of relevant rhetorical and literary/stylistic devices to facilitate essay analysis and

writing.
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- Select two brief  controversial essays on the same topic  by different writers for the
summative assessment task. Prepare questions and an evaluation grid to determine students’
abilities to understand the two essays and to analyse their similarities and differences.
Note: This activity is meant to be done in connection with Activity 4.5 on the argumentative

essay.

Activity Instructions

Introduction

- Present an overview of 18th-century society:
- authors (Dryden, Pope, Swift)
- ideology: reason versus passion
- birth of essay as a persuasive tool
- customs, traditions (OD)

- Present a brief biography of Jonathan Swift and his major works (Gulliver’s Travels, Battle
of the Books, A Tale of a Tub).

- Have students read Swift’s Satirical essay “A Modest Proposal”.
- Identify orally, as a class, the following:

- thesis of essay
- irony of title
- intention of author
- tone
- arguments used to support thesis (DE)

- Discuss the above with the use of the following prompts:
- Do Swift’s arguments sound “reasonable” to you? Explain your point of view.
- What does Swift seem to be suggesting about the society in which he lives?
- Whom is Swift making an appeal to?
- How do you think Swift would react to:

- welfare system, social assistance, unwed mothers
- work equity
- birth control
- the feminist movement
- foreign aid policies of the UN (UNICEF)

- What were the social problems of Swift’s time? Do these same problems exist today?
(DE) (OD)

- Introduce the concept of “utilitarianism”:
- “Waste not, want not”
- “Everything must have a purpose” (OD)

- Have students respond in their journal to one of the following prompts:
- Pretend you are a member of the British Parliament reacting to Swift’s proposal and write

a letter to Swift or prepare an address to Parliament
- Imagine you are living in the 19th century
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- What is the use of...
- educating women?
- art?
- poetry?
- fashion?
- government? (DE) (OD)

Exploration

- Have students (in groups of three or four) select and read an essay that deals with gender
issues (e.g., suggested essays, Class Act:
- “Repeat Performances”, p. 27
- “Why Men Are Mad as Hell”, p. 45
- “Power and Control: Why Men Dominate Women”, p. 54
- “Math’s Multiple Choices”, p. 87
- “How Jane is Fighting the Unkindest of All”, p. 135
- “Policewomen on Patrol”, p. 158
- “Respect: At the Heart of a Successful Marriage”, p. 172
- “Integrated Sports: Question of Fair Play”, p. 183) (OD)

- Ask groups of students to analyse the essay by identifying and explaining its thesis, main and
secondary ideas, structure, and persuasive devices. (FE)

- Ask groups of students to explain the reason why they agree and or disagree with the views
expressed in their selected text and to make connections with the activities in the
introduction. (FE)

- Have students present their analysis and views informally to the class or to other groups
(according to the jigsaw method of collaborative learning). (FE)

- Review students’ analyses with the class, leading them to identify the fields of work where
persuasion can be useful (e.g., sales, marketing, politics) and the usefulness of these
communication skills in their daily lives now and later at university (e.g., asking for a loan,
developing a thesis, university research papers). (CP)

- Present the conventions of argumentative essay writing, with emphasis on differentiating fact
from opinion, defining terms, arranging ideas to demonstrate objectivity and logic, writing
thesis sentences that preview the content of the essay, developing ideas coherently and
providing convincing evidence, writing logical conclusions that emphasize the thesis and
summarize the main idea, differentiating main and supporting ideas, creating an outline.

- Have students complete several prepared exercises and answer questions on model essays
that deal with controversial topics with a view to demonstrating: students’ ability to
understand literal and inferential levels of meaning, and to summarize the main and
secondary ideas in the essays. (FE) Suggested essays from Class Act:
- “Crime Rate’s Down, Our Fears Are Up”, p. 9
- “An Alternative to Incarceration”, p. 40
- “Living and Dying with Aids”, p. 79
- “Deliberate Strangers”, p. 104
- “Education for One World”, p. 111
- “Stop the Music”, p. 128
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- “Teen Runaways”, p. 137
- “Second Opinion”, p. 176

- Have students assess arguments and verify facts in the essays (e.g., statistics, numbers,
statements), by referring to print or electronic sources. (FE) 

- Have students apply a checklist for argumentative essay writing according to the following
criteria:
- Does the essay have an effective title?
- Is the thesis clearly stated?
- Is the thesis debatable?
- Are terms precisely defined?
- Is the thesis adequately supported with evidence, facts, examples, statistics? 

 - What is the author’s purpose?
- Is the argument organised in a logical fashion?
- Do the paragraphs flow smoothly from one to the next?
- Are stylistic and rhetorical devices (e.g. allusion, anecdote, repetition) used effectively?
- Is there ambiguity, faulty judgment, emotional thinking in the essay?
- Are there logical fallacies or irrelevancies in the argument(s)?
- Is the spelling and grammar correct?
- Are the sentences varied and correct?
- Are the author’s ideas clear?
- Are the diction appropriate to the purpose? the audience?
- Is the language inclusive?

- Have students practice writing thesis sentences and counter-arguments on several
controversial subjects presented in the above essay, then have them read the sentences aloud
to their peers and teacher for feedback to change, expand, reformulate or delete their ideas to
improve organisation, clarity and style. (FE)

- Have students insert their notes on argumentative writing into their writing folder for use in
Activity 4.5.

- Assess students’ understanding of argumentation by having them read two controversial
essays on the same topic by different authors; students compare and contrast the essays’
presentation of the facts, the authors’ points of view on the thesis, the different ideas given
emphasis in each case, the evidence presented. 
Suggested texts from Act of Writing (these also deal with stereotypes):
“Growing Up Native”, p 32
“My Body is My Own Business”, p. 118
“Why My Mother Can’t Speak English”, p 128
“Chicken Hips”, p. 160
“Never a Cowgirl”, p. 173 (OD) (SE)

Grammar and Usage, Spelling and Punctuation
- Have students assess their own and one another’s sentences in written responses to texts and

opinion texts.
- Emphasize the use of quotations and correct punctuation in responses to analysing texts.
- Have students examine the use of transitions in the selected texts and integrate transitions

into passages provided by the teacher.
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- Have students note examples of Canadian and American spelling conventions in the above
texts.

Summative Assessment

- Assess students’ understanding of argumentation and students’ reading skills by having them
compare and contrast two short essays on a similar topic, according to the following four
categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding 

- Demonstrate knowledge of the writing of argumentative essays.
- Demonstrate knowledge of point of view in the argumentative essay. 
- Demonstrate understanding of connection between form, purpose and audience. 
- Demonstrate understanding of the uses and effect of persuasive devices.

- Thinking/Inquiry
- Compare and contrast the form and content of two texts.
- Reflect on and analyse points of view, synthesizing ideas and explaining them.
- Analyse, interpret and assess ideas and information as well as draw conclusions about

arguments.
- Communication

- Use examples and references to justify their interpretation of text.
- Communicate information, ideas and conclusions clearly in written responses to

questions. 
- Express their own opinions convincingly. 

- Application
- Apply language conventions correctly.
- Apply the reading strategy of re-reading closely to identify specific information (e.g.,

facts as opposed to ideas) and to analyse texts.
- Make connections between the views expressed in texts, their own experiences, and

current issues.

Extension 

- Have students argue both sides of a controversial topic in an informal debate.
- Have students write three different thesis sentences on the same controversial topic.
- Have students observe a television broadcaster over a period of several days and note how

often personal opinion enters into his/her news reporting.

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 4.5 (EAE3U)

Argumentative Essay
 

Description Time: 210 minutes

In this activity students apply their knowledge of persuasive devices and of argumentation as
well as their research skills by writing a formal argumentative essay on an issue or theme relating
to one of the major literary works under study in this course.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing

Overall Expectations: EAE3U-L-OE.1 - 3 - 4
EAE3U-W-OE.1 - 2 - 3 - 4 - 5

Specific Expectations: EAE3U-L-For.2 - 3
EAE3U-L-Str.1
EAE3U-L-Inv.5 - 6
EAE3U-L-Crit.3 - 4
EAE3U-W-For.3 - 4 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Gram.2 - 3 - 6 - 7 - 8 - 9 - 11 - 12
EAE3U-W-Res.1- 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9
EAE3U-W-Crit.1 - 2 - 3 - 4

Planning Notes

Note: this activity along with Activity 4.4 may be done at the end of Unit 1 or of Activity 3.2 or
Activity 3.4 in relation to a major literary work of those units.

- Prepare examples and exercises on errors in argumentative essay writing. 
- Prepare a list of themes/issues for students to choose from as well as a check list of criteria.
- Prepare an achievement chart for assessment of the final product (the essay).
- Plan class time and access to computers in order for students to conduct research and apply

various steps of writing as a process.
- Prepare an evaluation grid for the assessment of the formal essay.
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Activity Instructions

Introduction 

- Have students read and examine a formal argumentative essay (e.g., “An Alternative to
Incarceration” by G. Heaton, Lori Cohen and Patrick McManus, “Capping the Great Cup
Debate” by Martin Hocking). (DE)

- Review the content and form of the above essay with students, emphasizing the tone, the use
of formal diction, and the use of facts, statistics and examples as proof.

- Have students outline the ideas presented in the essay, using the format of a sentence or
point-form outline; review the components of an effective outline with students, providing
students with one or two examples of outlines. (DE)

- Brainstorm with students the characteristics of the formal essay, with reference to the above
text. (DE)

- Review with students the requirements of a specific documentation methodology (MLA or
APA), emphasizing the dangers of plagiarism.

Exploration

- Have students practice writing the argumentative essay by having them write the outline of an
argumentative essay, including a full introduction (with a well-formulated thesis) and
conclusion; provide students with examples of outlines from textbooks. Topics for this
exercise may deal with issues previously discussed in this course or (preferably) with familiar
problems or situations.
e.g., - a school uniform yes or no?

- a weekly allowance yes or no?
- part-time jobs for students yes or no?
- cellphones in cars yes or no?
- homework yes or no?
- curfews for teenagers yes or no?

- Have students informally debate their position with their peers in a class discussion.
- Have students refer to their knowledge of argumentation in French as they complete the tasks

of this activity. (CP)
- Have students complete prepared exercises on errors in argumentative essay writing: 

- deciding if a statement is fact or opinion: “Cats can be as jealous as humans.”
- measuring a statement’s accuracy based on sufficient information: “The French are a

happy people.”
- identifying logical fallacies and false analogies: “Higher education isn’t worth what it

costs. Lots of successful people have no education.”
- isolating emotional argument: “No true Canadian would vote for such a candidate.”
- detecting bias: “I have no feelings about this group even though they haven’t seen fit to

include me in their plans.”
- identifying propaganda devices: “Ricky Rocket, famous movie star, uses our product all

the time.” (FE)
- Have students discuss their responses with the class or in small groups.
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- Have students refer to their previous notes on persuasion and argumentation in their writing
folder.

- Ask students to select one topic from a prepared list and write an argumentative essay of 450-
500 words in which students take a position on the topic, present their points of view and
arguments clearly and coherently, and support their positions with examples and references.

- Have students establish a research plan including:
- research questions
- possible print sources
- possible electronic sources
- documentation methodology 

- Have students apply a writing process to plan and outline their essay. They apply the checklist
for argumentative writing from Activity 4.4. They revise their draft in consultation with peers
and the teacher. They edit, format and print their final text with the use of electronic
resources. They document their text according to an accepted methodology.
Suggested topics:
- What are the causes of violence in society according to Golding and according to you?
- What are the effects of power and ambition on the individual according to Shakespeare

and according to you?
- How can the rights of the individual be protected according to Miller and according to

you?
- Have students conference with the teacher after receiving their corrected essays to discuss the

teacher’s comments with a view to improving their performance on future writing
assignments.

Grammar and Usage, Spelling and Punctuation
- Emphasize the correct use of punctuation and quotations in the essay when integrating proof,

quotations and examples.
- Emphasize the use of transition devices to indicate the order of ideas and information.
- Emphasize clear and correct sentence structure as well as the limitations of electronic spell-

check programs.
- Have students integrate various rhetorical elements into their text during the revision stages.

Summative Assessment

- Students apply their critical thinking skills and communication skills in an argumentative essay
in which they formulate and defend their views on an issue/theme relating to a major work under
study, according to the following four categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the conventions of argumentative essay writing.
- Demonstrate knowledge of thesis sentence.
- Demonstrate understanding of the relationship between the form of the argumentative

essay and its intended purpose.
- Demonstrate understanding of the uses and effects of rhetorical elements.

- Thinking/Inquiry
- Formulate a thesis and explain a point of view logically and coherently.
- Assess the effectiveness of their arguments.
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- Communication
- Demonstrate command of argumentation.
- Communicate information and ideas in the form of an argumentative essay.
- Use formal diction and integrate literary terms.

- Application
- Apply required language conventions of grammar, spelling and punctuation to the

writing of the argument essay.
- Apply a writing process to the argument essay.
- Use technology to edit, format and print the essay.

Extension 

- Have students informally debate and defend the position (defended in their essay) in class.
- Have students compare their current writing skills with those required in a variety of

university programs and careers and create an action plan to address identified needs. (CP) 
- Have students add the essay to their writing folders.
- Have students defend their position in a two-minute television commentary.

Appendices
(space reserved for the teacher to add his/her own appendices)
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UNIT 5 (EAE3U)

New But Not So Brave

Unit Description Time: 24 hours

In this unit, students apply their critical reading skills to analyse a novel and conduct an in-depth
research project. They explore futuristic trends, the impact of technology, and the concepts of
utopia and dystopia. They respond to literary, informational and media texts by conducting a
survey, by producing a journalistic text, and a research paper, and by presenting a formal
seminar.

Strands and Expectations

Strand(s): Literature Studies and Reading, Writing, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 2 - 3 - 4 - 5 
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.2

Specific Expectations: EAE3U-L-For.1 - 2 - 3 - 4 - 5 - 6 - 7
EAE3U-L-Str.1 - 2 - 3 - 5 - 6 - 7
EAE3U-L-Inv.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8
EAE3U-L-Crit.1 - 2 - 3 - 4 - 5
EAE3U-W-For.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Gram.1 - 2 - 3 - 4 - 6 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Res.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9
EAE3U-W-Crit.1 - 2 - 3 - 4
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 
EAE3U-O-Voc.1 - 2 - 3 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5
EAE3U-O-Crit.1 - 2 - 3 - 4 - 5
EAE3U-M-Inv.7
EAE3U-M-Crit.1

Activity Titles Time

Activity 5.1: Pros and Cons of Technology 240 minutes
Activity 5.2: Technological Taboos 270 minutes
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Activity 5.3: Futuristic Forecasts 360 minutes
Activity 5.4: Utopia versus Dystopia 240 minutes
Activity 5.5: Truth and Consequences: Research Paper and Seminar 330 minutes

Crosscurricular Links

When planning teaching and learning strategies, the teacher must integrate the following
crosscurricular links: animation culturelle (AC), technology (T), career planning (CP) and other
disciplines (OD). Practical suggestions are found in the “Activity Instructions”.

Accommodations (for students with special needs)

Teachers using this instructional planning support document are expected to be acquainted with
eachstudent’s Individual Education Plan (IEP) and the unique learning characteristics of their
individual students, and to make the necessary accommodations. Teachers can find practical
suggestions for these accommodations in La Boîte à outils, pages 11 to 21.

Assessment/Evaluation Techniques

Assessment is an integral part of a dynamic learning process. Thus, teachers must plan and
develop teaching and learning strategies jointly with evaluating strategies according to the four
basic categories of the Achievement Chart. Various evaluation techniques such as diagnostic
evaluation (DE), formative evaluation (FE) and summative evaluation (SE) are suggested in the
section “Activity Instructions”.

Security

The teacher should be familiar with the safety procedures mandated by the Ministry and by the
school board.

Resources 

In this unit, the teacher selects from the following resources:

Pedagogical
ARMSTRONG, Sean, Far and Wide, Toronto, Nelson Canada, 1994.
MARKEL, Mike, Technical Communication, Toronto, Nelson Canada, 1996, 240 p.
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Reference/Consultation
HUXLEY, Aldous, Brave New World, Middlesex, Penguin Books Ltd., 1970, 201 p.
ROGERS, David, Aldous Huxley’s Brave New World: A Full-Length Play, Chicago, Dramatic

Publishing Company 1970, 110 p.

Material
Harrison Bergeron (1995) VHS, USA, Atlantis Films, 99 minutes, directed by Bruce Pitttman
Gattaca, (1997), VHS, USA, Columbia Pictures, directed by Andrew Niccol

Technological
Science Fiction and the Future. (consulted October 8, 2000) 

http://www.yale.edu/ynhti/curriculum/units/1987/2/87.02.04.x.ntml
Brave New World. (consulted November 26, 2000) 

http://www.huxley.net/
Fertility and Technologies. (consulted October 8, 2000) 

http://www.pbs.org/wgbh/pages/frontline/shows/fertility/readings
Cloning. (consulted October 8, 2000) 

http://library.thinkquest.org/24355/data/reactions/pro.html
http://library.thinkquest.org/24355/data/reactions/misconceptions.html
http://library.thinkquest.org/24355/data/reactions/cons.html
http://library.thinkquest.org/24355/reactions/regulation.html
http://www.newscientist.com/nsplus/insight/clone/whatmakes.html
http://www.britannica.com/bcom/magazine/article/o,5744,258902,00.html

Huxley. (consulted October 8, 2000) 
http://www.primenet.com/~matthew/huxley/
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ACTIVITY INFORMATION 5.1 (EAE3U)

Pros and Cons of Technology

Description Time: 240 minutes

In this activity, students explore the pros and cons of technology in modern society. They prepare
and conduct a survey on the impact of technology on our daily lives and present their findings
orally to the class with the use of a graph.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Oral Communication, Media Studies

Overall Expectations: EAE3U-L-OE.1 - 2 - 3
EAE3U-O-OE.1 - 2 - 3 - 4 - 5
EAE3U-M-OE.2

Specific Expectations: EAE3U-L-For.2 - 5
EAE3U-L-Str.1 - 2 - 7
EAE3U-L-Inv.4 - 5 - 6
EAE3U-L-Crit.4
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8
EAE3U-O-Voc.1 - 3 - 4
EAE3U-O-GrSk.1 - 2 - 3 - 4 - 5 
EAE3U-O-Crit.2 - 4 - 5
EAE3U-M-Inv.7
EAE3U-M-Crit.1

Planning Notes

- Select examples of surveys and graphs from pamphlets, booklets and/or textbooks.
- Make up a schedule of oral presentations.
- Make audio-visual equipment available to students as required by their presentations.
- Prepare handouts with the instructions for the oral report.
- Prepare an evaluation grid for the assessment of the students’ oral reports.
- Prepare a checklist for peer assessment of students’ oral reports.



135

Activity Instructions

Introduction

- Have students brainstorm in their journals on the presence of technology in their daily lives
(e.g., alarm clock, microwave, television) and read their journal entries to a peer or the whole
class. (DE) (T)

- Have students research, for homework, the origins of a form of technology of their choice
(e.g., the phone, the Internet, the airplane, the light bulb) in print or electronic resources; have
students present their findings informally to the class and explain the benefits (or dangers) of
this form of technology. (DE) (T) (OD) (FE)

- Draw a timeline of technological advancements (e.g., Model T Ford, assembly line,
television, computer), with the help of students’ data. (T)

- Discuss the impacts (advantages and disadvantages) of each new technology on society while
situating it in its historical context (e.g., the automobile’s introduction in the early 1900s at
the dawn of a new Industrial Revolution - more leisure time, prosperity but also pollution,
traffic circulation problems). (T) (OD)

Exploration

- Have students read several essays on the uses and abuses of technology in our modern world
(e.g., in Class Act: “Autophobia” by Steve Vanagas, “Do Computers Change How We
Think?” by Guy Saddy; in Act of Writing: “An Ode to the User-Friendly Pencil” by Bonnie
Laing). (FE)

- Discuss the pros and cons of technology as presented by the authors, as well as their use of
tone and style.

- Have students compare and contrast computer terms in French and English, noting
similarities and differences in spelling and meaning. (T) (AC) (FE)

- Make up a list of careers that are slowly disappearing because of technology (e.g., cashiers,
assembly line workers, bank tellers) and careers that rely on the use of technology. (CP) (T)

- Have students (in groups) brainstorm both the positive and negative impact of technology on
the workplace and share their views in groups or in a whole-class discussion. (CP) (T) (FE)

- Present models of surveys (e.g., comment cards, pamphlet) and graphs (e.g., bar graph from
mathematics or photography textbooks.

- Distribute handout on the instructions for oral report of findings. Ask students to prepare a
survey and an oral report on usage of technology (e.g., How many televisions do you own?
DVD player?, etc. How would you rate your attitude towards technology - good...)
- survey must include 12-15 questions 
- identifying information - age, sex
- number of technological apparatuses
- attitudes
- use of visual aids in the presentation (graphs, charts)
- oral presentation must last three to five minutes
- present conclusions to your data (e.g., Women are more likely to..., People aged between

10 and 15 years old are prone to...)
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- pay attention to diction, enunciation and appropriate use of media conventions and
techniques (T) (OD)

- Have students survey a group of ten individuals, with students (in pairs) conducting
interviews:
- ensure that they poll different age groups (e.g., two from elementary school age level, two

of their peers, two adults, etc.)
- emphasize the need for pointed and well-formulated questions

- Have students tape their interviews on audiocassette and record their findings on their survey
sheets and in chart/graph form.

- Give the students time to synthesize the gathered information and prepare their oral report.
- Have the students present their findings orally to the class, with the help of their chart.
- Have students give feedback on peers’ presentations, with the use of a checklist; allow

students to discuss the results of the surveys informally (e.g., what surprised them, how
people reacted).

- Have students identify the skills in this activity that they will be able to apply at university
and/or in the workplace. (CP)

Grammar and Usage, Spelling and Punctuation
- Conference with students during the formulation of questions to ensure clarity and precision

as well as the correct use of pronouns and verbs.
- Emphasize the use of appropriate diction during the interview and the presentation.

Summative Assessment

- Assess students’ speaking and research skills in an oral report on technology, according to the
following four categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of conventions of the survey and the interview.
- Demonstrate understanding of information, ideas and concepts related to technology.
- Demonstrate understanding of relationships among the data collected.

- Thinking/Inquiry
- Use critical thinking skills to analyse and organize data.
- Use inquiry skills to formulate questions and assess information in order to draw

conclusions.
- Communication

- Communicate information and ideas clearly and sequentially in an oral report.
- Use appropriate diction and technological vocabulary.

- Application
- Apply oral communication and media conventions and techniques (visual aids).
- Make connections between personal experiences with technology and the data

collected.
- Use correct grammar and usage to formulate questions and to present information

orally.
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Extension

- Present a film where humanity is slowly being replaced by the machine (eg., Charlie
Chaplin’s Modern Times, Ira Levin’s Stepford Wives) or films where machines wreak havoc
(e.g., Maximum Overdrive, Stephen King’s Christine); discuss the possibility of similar
events occurring in today’s society.

- Have students write 10 steps for the assembly or operation of a form of technology in their
daily lives (e.g., the microwave, the VCR, CD-Walkman). (T)

- Have students (in groups of three or four) draft, revise and then post a list of instructions of e-
mail “etiquette”. (T)

- Have students write a thank-you note or letter to the people who participated in the survey.

Appendices
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 5.5.1: Achievement Chart - Pros and Cons of Technology
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Achievement Chart - Pros and Cons of Technology Appendix EAE3U 5.1.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
- demonstrates
knowledge of
conventions of the
survey and the
interview.
- through an oral report
demonstrates
understanding of
information, ideas and
concepts related to
technology.
- demonstrates
understanding of
relationships among the
data collected.

The student
demonstrates
limited
understanding of
ideas, concepts,
themes,
relationships and
rhetorical
elements.

The student
demonstrates some
understanding of
ideas, concepts,
themes,
relationships and
rhetorical
elements.

The student
demonstrates
considerable
understanding of
ideas, concepts,
themes,
relationships and
rhetorical
elements.

The student
demonstrates
thorough and
insightful
understanding of
ideas, concepts
themes,
relationships and
rhetorical
elements.

Thinking/Inquiry

The student:
- demonstrates critical
and creative skills in
analysing data.
- uses inquiry skills in
formulating questions
and assessing
information in order to
draw conclusions.

The student uses
critical and
creative thinking
with limited
effectiveness and
applies few of the
skills of analysis.

The student uses
critical and
creative thinking
with moderate
effectiveness and
applies some of
the skills of
analysis.

The student uses
critical and
creative thinking
with considerable
effectiveness and
applies most of
the skills of
analysis.

The student uses
critical and
creative thinking
with a high
degree of
effectiveness and
applies all or
almost all of the
skills of analysis.

Communication

The student:
- communicates
information and ideas
clearly and logically in
an oral report.
- uses appropriate
diction and
technological terms.

The student
communicates
information and
ideas with limited
clarity and a
limited sense of
purpose and
audience.

The student
communicates
information and
ideas with some
clarity and some
sense of purpose
and audience.

The student
communicates
information and
ideas with
considerable
clarity and a
clear sense of
purpose and
audience.

The student
communicates
information and
ideas with a high
degree of clarity,
and with
confidence, and
with a strong
sense of purpose
and audience.
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Application

The student:
 - in an oral report,
chooses appropriate
language, media
conventions and audio-
visual resources.
- makes connections
between experiences
and the data collected
on technology.

The student uses
the appropriate
language
conventions with
limited accuracy
and effectiveness,
oral
communication
and media
conventions with
limited
effectiveness, and
technology with
limited
appropriateness
and effectiveness.

The student uses
the appropriate
language
conventions with
moderate
effectiveness, oral
communication
and media
conventions and
with moderate
effectiveness, and
technology with
moderate
appropriateness
and effectiveness.

The student uses
the appropriate
language
conventions with
considerable
accuracy and
effectiveness, oral
communication
and media
conventions
effectively, and
appropriate
technology with
considerable
effectiveness.

The student uses
the appropriate
language
conventions
accurately and
effectively all or
almost all of the
time, oral
communication
and media
conventions
effectively and
creatively, and
appropriate
technology with a
high degree of
effectiveness.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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ACTIVITY INFORMATION 5.2 (EAE3U)

Technological Taboos

Description Time: 270 minutes

In this activity, students analyse articles from print and electronic sources on a variety of subjects
related to technology and the future, demonstrating understanding at literal and inferential levels
of meaning. They explore articles on the advancement of technology and express their own views
on the issues in a journalistic text. They are introduced to the novel Brave New World by Aldous
Huxley.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4 - 5
EAE3U-W-OE.1 - 2 - 3 - 4 - 5
EAE3U-O-OE.4

Specific Expectations: EAE3U-L-For.2 - 3 - 4 - 5 - 6 - 7
EAE3U-L-Str.2 - 5 - 6 - 7
EAE3U-L-Inv.4 - 5 - 6 - 7
EAE3U-L-Crit.2 - 3 - 4 - 5
EAE3U-W-For.1 - 2 - 5 - 7 - 9
EAE3U-W-Wri.1 - 2 - 4 - 5 - 7 - 8 - 10 - 11 - 12
EAE3U-W-Gram.1 - 2 - 6 - 7 - 8 - 9 
EAE3U-W-Res.1 - 2 - 4 - 6 - 8
EAE3U-W-Crit.1 - 2
EAE3U-O-List.2
EAE3U-O-Prod.1
EAE3U-O-Voc.4
EAE3U-O-GrSk.1 - 5

Planning Notes

- Select lyrics of songs that relate to the theme of the activity and obtain necessary audio
equipment.

- Prepare a list of the elements of newspaper and magazine articles (e.g., heading, subheading,
byline, storyline, inverted pyramid, information boxes) and letters to the editor.

- Choose print news stories, articles, editorials from various sources (newspapers and
magazines, Internet) for analysis by students.
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- Select one article or informational text for students to respond to.
- Scan anthologies and textbooks for W.H. Auden’s poem “The Unknown Citizen”.
- Prepare a series of exercises on sentence combining, use of appositives, use of prepositional

phrases and verbal phrases to produce loose, periodic, balanced and inverted sentences as
well as exercises on proper punctuation, mixed constructions, illogical and confusing
connections and faulty parallel structures, chosen from various magazine and newspaper
articles.

- Prepare an evaluation grid for the assessment of students’ journalistic texts.
- Assign the reading of the first four chapters of the novel Brave New World for the next

activity.

Activity Instructions

Introduction

- Have students read and listen to the lyrics of a song that deals with the dangers of technology
(“Twentieth Century Man” by the Kinks; “The Man Machine” by Kraftweks; “905” by “The
Who”).

- Ask students questions about the themes of the above songs and about their own views on the
issues presented. (DE)

- Have students (individually or in pairs) read and analyse the poem “The Unknown Citizen”
by W.H. Auden, asking them to give their impressions and interpretations of the text. (DE)

- Have students read an essay relating to technology (e.g., David Suzuki’s “Hidden Lessons”;
What is Suzuki’s point? What are the arguments in this article? How would you define
“human”? What differentiates us from other mammals or primates? What makes this world
humane? inhumane?). (DE) (OD)

- Make up a list of social problems encountered on a daily basis (e.g., crime, war,
overpopulation, starvation, epidemics, natural disasters); have students discuss possible ways
of controlling these factors: 
- crime-prevention: metal detectors, ban on guns
- overpopulation: birth control, abortion, limits on number of babies... (DE) (OD)

- Have students read the foreword to the novel Brave New World.
- Discuss ethics and responsibility of humans as it relates to the text:

- Should humans intervene in all situations? Explain why or why not.
- Are humans enslaved to technology? Explain why or who not.
- Whose responsibility is it to ensure security, stability and prosperity? Is it up to the

individual or to society?
- In the novel Brave New World, who takes on these responsibilities? Hypothesize as to the

reasons for this choice, with reference to the final sentence: “You pays your money and
you takes your choice” (DE) (T)

- Have the students react in their journals to the following: How would I feel if I did not have
the liberty to choose? or How would I feel if I had to act and think like someone else? (DE)

- Have students refer to print and electronic resources to define terms associated with the media
(e.g., spin, slant, media manipulation, propaganda, stereotype, image) in addition to defining
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the connotation and denotation of words in the foreword of the novel (e.g., savage,
totalitarian, utilitarian, muck).

 
Exploration

- Have students complete a series of exercises that review paragraphing skills (e.g., topic
sentence, introduction, development, transitional words and phrases, appositives,
prepositional and verbal phrases, loose, periodic, balanced and inverted sentences and the
correct punctuation of each) with a view to writing effective, unified and coherent texts of
more than three paragraphs.

- Have students in small groups read pre-selected news stories and persuasive editorials from
magazines and newspapers silently or aloud (e.g., from Far and Wide: “Hardball” by
Margaret Atwood, “The Real World of Technology” by Ursula Franklin, “Moosehide
Gloves” by Alan Kesselheim). Have students identify the main points and important
secondary points made by each author as well the texts’ organizational pattern, tone and
rhetorical elements; have the students discuss their own views concerning the authors’ theses,
justifying their (the students’) positions with reference to personal experiences and prior
knowledge. (FE) (T) (OD)

- Have students describe the elements of the newspaper and magazine articles, explaining their
effectiveness in enhancing the ideas being presented. (FE)

- Have students verify facts (their own and those of the articles they are critiquing) by referring
to a number of print and/or electronic sources.

- Have students select a controversial topic and write a magazine or newspaper article, or a
letter to the editor, on the subject using appropriate format (e.g., headings, subheadings,
supplementary information in boxes, illustrations (if appropriate), to communicate their ideas
on a subject.
- Should birth control be mandatory in overpopulated areas?
- Should we clone humans?
- Should we tamper with nature and develop technology to create super humans?
- Should the media be regulated (more? less? not at all?) by the government?
- Should we permit surrogacy and egg donation?
- Should sterilization (selective abortion) be encouraged in certain groups (cultural, age) in

order to purify the human race and rid the world of certain diseases? (Down’s Syndrome,
Parkinson’s)?

- Are we manipulated by the media?
- Should we permit the fabrication of “designer” babies?
- Should scientific experiments be executed on human embryos?
- Should we have laws censoring undesirable sites on the Internet? Where should we set

limits? Who should control the Internet? (SE) (T) (OD)
- Brainstorm with students the role of ethics in science before students write the draft of their

journalistic text. (CP) (OD)
- Have students research their topics by consulting the Internet, newspapers, magazines and

television programs. (T)
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- Have the students read the draft of their articles to other students in groups for feedback and
discussion; have students revise their texts according to peers’ feedback; have students edit
and format their text with the use of print and electronic resources.

- Have students place their articles and notes in their writing folders for use in Activity 5.5.

Grammar and Usage, Spelling and Punctuation
- Have students focus on parallel structure, transitional devices and punctuation in their

revisions to ensure clarity and emphasis.
- Have students note various examples of Canadian and American spelling in the newspaper

and magazine articles.
- Emphasize the correct use of diction and of specialized terms in their text.

Summative Assessment

- Assess students’ writing skills through the production of a journalistic text according to the
following four categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the conventions of newspapers, magazines and the
editorial letter.

- Demonstrate knowledge of paragraph writing and rhetorical elements.
- Demonstrate understanding of connotation, denotation, fact, opinion, point of view.

- Thinking/Inquiry
- Analyse issues in newspaper and magazine editorials to formulate their own point of

view.
- Assess ideas and clarify opinions by researching a topic and defending their point of

view in a written text.
- Assess the effectiveness of their own and others’ writing, focusing on organization

and clarity.
- Communication

- Communicate information and ideas clearly in a persuasive text.
- Use appropriate diction and journalistic style.

- Application
- Apply the required language conventions of correct sentence structure, varied

sentence structures, use of transitional words and phrases, correct paragraphing,
correct punctuation.

- Apply a writing process.
- Make connections between the texts under study and their own opinions and

knowledge relating to the issues presented.

Extension

- Have students read commentaries on an important news story from several editorial
perspectives with a view to detecting bias.

- Have the students write a deliberately biased and manipulative editorial on a topical subject.
- Have students view the movie Gattaca and react to it in their journals.
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- Have students research and report on examples of computer viruses and the resources and
strategies to avoid their effects. (T)

Appendices
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 5.2.1: Achievement Chart - Technological Taboos
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Achievement Chart - Technological Taboos Appendix EAE3U 5.2.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
- demonstrates
knowledge of
journalistic
conventions and forms.
- demonstrates
understanding of the
uses and effects of
denotation,
connotation, point of
view, rhetorical
elements.

The student
demonstrates
limited
understanding of
journalistic forms
and conventions,
and the uses and
effects of
denotation,
connotation, point
of view, rhetorical
elements.

The student
demonstrates some
understanding of
journalistic forms
and conventions,
and the uses and
effects of
denotation,
connotation, point
of view, rhetorical
elements.

The student
demonstrates
considerable
understanding of
journalistic forms
and conventions,
and the uses and
effects of
denotation,
connotation, point
of view, rhetorical
elements.

The student
demonstrates
thorough and
insightful
understanding of
journalistic forms
and conventions,
and the uses and
effects of
denotation,
connotation, point
of view, rhetorical
elements.

Thinking/Inquiry

The student:
- uses critical thinking
in analysing and
assessing his/her own
and others’ articles and
defending their point of
view convincingly.

The student uses
critical and
creative thinking
skills with limited
effectiveness and
applies few of the
skills of analysis.

The student uses
critical and
creative thinking
skills with
moderate
effectiveness and
applies some of
the skills of
analysis.

The student uses
critical and
creative thinking
skills with
considerable
effectiveness and
applies most of
the skills of
analysis.

The student uses
critical and
creative thinking
skills with a high
degree of
effectiveness and
applies all or
almost all of the
skills of analysis.

Communication

The student:
- communicates
information and ideas
clearly in a journalistic
text.
- uses appropriate
diction, journalistic
style and specialized
terms.
- demonstrates
command of
journalistic forms.

The student
communicates
information and
ideas with limited
clarity and a
limited sense of
purpose and
audience in a
journalistic text.

The student
communicates
information and
ideas with some
clarity and some
sense of purpose
and audience in a
journalistic text.

The student
communicates
information and
ideas with
considerable
clarity and a clear
sense of purpose
and audience in a
journalistic text.

The student
communicates
information and
ideas with a high
degree of clarity,
with confidence,
and with a strong
sense of purpose
and audience in a
journalistic text.
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Application

The student:
 - applies language
conventions and steps
of a writing process.
- make connections
between the issues
presented and his/her
own knowledge and
opinions.

The student uses
the appropriate
language
conventions and a
writing process
with limited
accuracy and
effectiveness, and
makes connections
with limited
effectiveness.

The student uses
the appropriate
language
conventions and a
writing process
with moderate
accuracy and
effectiveness, and
makes connections
with moderate
effectiveness.

The student uses
the appropriate
language
conventions and a
writing process
with considerable
accuracy and
effectiveness, and
makes connections
with considerable
effectiveness.

The student uses
the appropriate
language
conventions and a
writing process
accurately and
effectively all or
almost all of the
time, and makes
connections with a
high degree of
effectiveness.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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ACTIVITY INFORMATION 5.3 (EAE3U)

Futuristic Forecasts 

Description Time: 360 minutes

In this activity, students analyse the elements of fiction, and the historical context of the novel
Brave New World. They participate in characterization activities, respond to topics in their
journals, make connections with other literary works, and analyse with reference to the opening
chapters. They respond creatively by writing a business letter in which they assume a fictional
point of view.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4
EAE3U-W-OE.1 - 3 - 5
EAE3U-O-OE.2 - 3 - 4

Specific Expectations: EAE3U-L-For.1 - 5
EAE3U-L-Str.1 - 5
EAE3U-L-Inv.1 - 2 - 3 - 6
EAE3U-L-Crit.4
EAE3U-W-For.1 - 2 - 6 - 7 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 6 - 7 - 10
EAE3U-W-Gram.2 - 6 - 11
EAE3U-W-Crit.4
EAE3U-O-Prod.1 - 2 - 4
EAE3U-O-Voc.1
EAE3U-O-GrSk.1 - 5

Planning Notes

- Prepare questions and journal response topics related to Brave New World.
- Review the historical context of the 1930s.
- Prepare ballots on which characters’ names are written and provide a container.
- Prepare a time capsule.
- Provide students with examples of business letters.
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- Prepare an evaluation grid for assessment of students’ written responses and fictional
business letters.

- Assign the reading of chapters of the novel during this activity and before the next activity.

Activity Instructions

Introduction

- Have students write in their journals about their predictions for the world in 2050. What will
the world be like (schools, role of women and men, leisure activities)? (DE)

- Verify students’ understanding of themes and issues by having them read their entries on a
voluntary basis and discuss their predictions.

- Have students illustrate (as homework) one of the rooms described in the opening chapters of
te novel (e.g., the incubation room or the laboratory on the first page, the Bottling Room, the
Social Predestination Room, an Infant Nursery, a Conditioning Room). Note: Illustration may
take the form of a collage or drawing. Emphasize the need to skim and scan the text for
specific details (have students indicate these details on the back of their illustration). (DE)

- Verify students’ comprehension of the novel and of specific terms as well as their use of
reading strategies by having them present their illustration to the class or to groups of
students. (DE)

Exploration

- Review characteristics of a science fiction novel and discuss prior knowledge of science
fiction writers (e.g., Ray Bradbury’s Fahrenheit 451 or Arthur C. Clarke’s Childhood’s End,
John Wyndham’s The Chrysalids), with emphasis on the element of setting.

- Explain the background of the author, Aldous Huxley, and focus attention on his satirical
approach to the future.

- Present some of the forecasts that Huxley made in the 1930s and have students place them in
a present day context. (e.g., Hatcheries ! fertility clinics: invitro fertilization, cloning).

- Have students respond in their journals to the following prompt: Knowing what events
transpired after the 30s when the novel was first written, how was Huxley prophetic (WWII,
Cold War, genetic warfare, Holocaust, genocide)? (FE)OD)

- Lead a discussion on students’ interpretation of the messages Huxley is trying to
communicate; have students take notes, inserting the notes and their journal response into
their writing folders for use in Activity 5.5.

- Have students pick certain characters’ names out of a container and make up a character
sketch (physical and psychological). Have them draw a picture or look in a catalogue and
choose what that person would look like. (FE)

- Have students look up historical allusions to their fictitious characters with the use of print
and electronic resources for homework; students share their findings informally.
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BNW Historical

Lenina Crowne
Benito Hoover

Bernard Marx
etc.

Lenin
Benito Mussolini
J. Edgar Hoover
Karl Marx (FE)

- Have students bring in an object that represents their character; have them place it in a time
capsule from Brave New World. Have students explain their choice of object in an informal
oral presentation. Explain:
- Which character?
- Why did you choose that particular object?
- How does it represent the character chosen? How does it reflect the society of Brave New

World? (FE)
- Have students relate themes and characters from previously studied science fiction novels

(Fahrenheit 451, The Chrysalids):
(e.g., - the misuse of technology

- the abuse of government power
- isolation
- ethics of science
- individual versus society
- ignorance versus consciousness
- liberty versus imprisonment) (FE) (T)

- Review with students the concept of irony, with reference to two or three passages in the
novel.

- Have students (individually for homework or in groups) find and explain other examples of
irony, in the novel; have students informally share their notes with the class. (FE)

- Review students’ notes on irony, asking them to explain the significance of the title (and
especially the use of the adjective “brave” which usually means courageous). (FE)

- Relate students’ notes on irony to the author’s intended messages and themes and list with
students’ feedback the various themes of the novel. As students continue their reading of their
novel, ask them to maintain a reading journal in which they note:
- key events
- the role and evolution of two or three main characters
- quotations which relate to two or three themes of their choice
- two or three more examples of irony (FE)

- Have students read “Education in Walden Two” by B.F. Skinner and draw parallels with the
opening chapters of Brave New World by looking at characters, settings and events. (FE)
(OD)

- Have students respond creatively to their reading of the opening chapters of the novel by
asking them to write:
a) a fictional letter of application (using an imaginary name and address) in which they

apply for a position at the Central London Hatchery and Conditioning Centre, and
b) a letter of acceptance or rejection from the point of view of the Director of the Centre

(SE) (CP)
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- Have students examine various examples of business letters in textbooks and career
pamphlets, noting features such as format, tone, paragraphing and diction. (FE) (CP)

- Have students compare and contrast their drafts with the above models during the writing
process.

- Have students proofread and revise one or two flawed business letters provided by the
teacher. (FE) (CP)

- Have students (in pairs) compare and contrast the format diction and content of a French
business letter with an English letter. (FE) (CP)

- Have students use electronic resources to edit, format, and print their business letters for
summative assessment. (T) (CP) (SE)

Grammar and Usage, Spelling and Punctuation
- Have students use print and electronic resources and knowledge of prefixes, suffixes and

word origins to spell and define technological vocabulary and unfamiliar terms.

Summative Assessment

- Assess students’ written responses to questions on the novel as well as their fictional business
letters, according to the 4 categories of the Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the format and conventions of business correspondence.
- Demonstrate knowledge of elements of fiction in the novel.
- Demonstrate understanding of information, ideas, concepts and themes in the novel.
- Demonstrate understanding of relationships among facts, ideas and themes in the two

texts under study.
- Thinking/Inquiry

- Assume a fictional point of view to respond creatively to the novel.
- Use critical and creative thinking skills while analysing, explaining, comparing and

contrasting Brave New World.
- Communication

- Communicate information and ideas clearly in written responses to questions and in a
creative text.

- Application
- Apply required language conventions such as grammar, spelling and punctuation.
- Apply steps of a writing process and use technology to edit, format and print a

creative text.

Extension

- Have students describe their bedroom (or favourite room) and use figures of speech to explain
how this room reflects their personality.

- Introduce some ancient predictions from Nostradamus or Edgar Cayce or from horoscopes.
Ask students to react to these predictions. (DE)

- Have students create a photo album of John the Savage’s life, including newspaper articles of
the day, radio transmissions, personal items, etc.
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- Have students write a report on their visit to Walden Two or the Central London Hatchery
from the point of view of Lenina, Bernard, John...(OD)

- Have students make a maquette or an architectural floor plan of these two locales based on
descriptions provided in the novel/short story. (T)

- Write a dramatic monologue between two characters in the novel with reference to the
extensive dialogue at the end of Chapter 3.

- Have students write a business memo from the Director’s point of view to explain Bernard
Marx’s exile. (CP)

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 5.4 (EAE3U)

Utopia Versus Dystopia

Description Time: 240 minutes

In this activity, students explore the concepts of utopia and dystopia in relation to the novel under
study. They examine themes and compare the novel to a shorter work of fiction.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-L-OE.1 - 2 - 3 - 4
EAE3U-W-OE.1 - 4 - 5
EAE3U-O-OE.3 - 4

Specific Expectations: EAE3U-L-For.1 - 5
EAE3U-L-Str.1 - 2
EAE3U-L-Inv.1 - 2 - 3
EAE3U-L-Crit.3 - 4
EAE3U-W-For.1 - 2 - 7 - 10
EAE3U-W-Gram.1 - 2 - 8 - 9 - 10 - 11
EAE3U-O-Voc.1 - 2
EAE3U-O-GrSk.1 - 5

Planning Notes

- Research the concepts of utopia and dystopia.
- Prepare questions related to themes from Brave New World for formative evaluation.
- Research Kurt Vonnegut’s biography.
- Prepare an evaluation grid and questions on “Harrison Bergeron” and the novel Brave New

World for summative assessment.
- Plan for students to complete their reading of the novel during the course of this activity,

before reading the short story “Harrison Bergeron”.
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Activity Instructions

Introduction

- Lead a brainstorming session with students in response to the prompts: 
- What would a perfect world be like (e.g., absence of pollution, peace, harmony,

equality)?
- Should all people be equal? Is it possible?
- To what extent should society intervene to bring about this utopic/dystopic vision of the

world (e.g., censorship, stricter laws, controls on pornography, reproduction, pollution)?
Why? (DE)

- Explain the concept of Utopia (with reference to the original Utopia by Sir Thomas More)
and dystopia with reference to literary works and movies (e.g., 1984 by Orwell, Lord of the
Flies by Golding).

Exploration

- Explain the societal hierarchy in Brave New World and give characteristics of each caste.
- Have students draw inferences between these castes and today’s hierarchy.

- Are there major differences?
- Who holds the power?
- Which group is disadvantaged? advantaged?

- Discuss the differences between a democratic society and a totalitarian regime. How can
people accept such a regime? What type of society do Lenina and Bernard live in? 

- Have students relate contemporary or historical examples to these types of societies
(dictatorships-Nazi Germany, Fascist Italy, Cuba, Stalinist Russia, Serbia). (OD)

- Ask students (individually or in pairs) to select and analyse the significance of at least one
literary passage (of their choice) found in the novel; have students read their chosen passage
(e.g., from Romeo and Juliet, p. 146, p. 117, p. 142; poetic passages, hymns or songs, p. 71,
p. 144) and explain it informally to the class. (FE)

- Review students’ interpretations, emphasizing the connotation and denotation of key words;
relate students’ interpretations to the themes of the novel (e.g., the role of art, the theme of
silence and truth, communication). (FE)

- Have the students identify and explain the various persuasive devices used by the government
in Brave New World to promote happiness (e.g., brainwashing, soma, ...).

- Have students write journal responses on the following suggested topics:
- What makes you happy?
- Would you be able to fit into this “Brave New World”? Why or why not?
- Would you be able to repress your opinions and feelings in opposition to your personal

convictions? (FE)
- Have students give written responses to the following questions or passages in groups of three

or four; students explain their interpretation according to the jigsaw method of collaborative
learning.
- Privacy and individuality are greatly discouraged in this society because they are not

favourable for the common good. Explain how this is true.
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- Identify and explain the meaning of the following quotations in relation to Brave New
World and themes:

- “History is bunk!”
- “Where ignorance is bliss ‘tis folly to be wise”
- “Wheels must turn steadily, but cannot turn untended. There must be men to tend them,

men as steady as the wheels on their axles, sane men, obedient men, stable in
contentment.” (FE)

- Review the ending to the novel by having students answer written and oral questions.
e.g. - What is the role of propaganda in utopian science fiction (novels or stories)?

- Does the author give some reason for hope?
- What is the moral of this story? What does this story reveal about modern society?
- Who wins out in the end? Why does Huxley have John succumb to his flaws?

(FE)
- Have students insert their answers to these questions, their journal entry and their notes on the

jigsaw activity into their writing folder for use in Activity 5.5.
- Have students refer to their reading journal to trace the evolution of the chosen characters in a

short paragraph response. (FE)
- Introduce author Kurt Vonnegut briefly (author of Staughterhouse Five, Welcome to the

Monkey House); have students read Vonnegut’s short story “Harrison Bergeron”, once the
reading of Brave New World has been completed.

- Explore themes of the story through discussion
- uniformity versus deformity
- the “medium is the message”
- absolute equality
- loss of freedom

- Have students respond to the short story by answering a series of questions: (SE)
- Compare and contrast the main characters from Brave New World and “Harrison

Bergeron” (e.g., John and Harrison, Lenina and the Empress)
- Identify similarities between the two utopian/dystopian societies. (How are people

controlled?)
- Explain how these societies are similar to that of Nazi Germany in the 1940s and/or

Communist Russia.
- What are the attitudes towards competition in the short story?
- Tragedy strikes our two heroes, John and Harrison. What are their fatal flaws and why do

the authors choose to have them die rather than survive?
- What are the devices used by the government to control the population in this story? Why

do they practise this form of control?
- How is this society utopian? dystopian?
- Explain the satirical devices used by both authors. Provide examples from the text.
- What do these stories reveal about family values? The role of women? The role of men?

morality in general? love and compassion?

Grammar and Usage, Spelling and Punctuation
- Have students revise the sentence structure of their own written responses, as well as

sentences provided by the teacher, with attention to parallel structure; students revise
sentences for variety, clarity and emphasis and to ensure correct spelling and punctuation.
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Summative Assessment

- Assess students’ written responses to questions in which students make connections between
a novel and a short story, according to the following four categories of the Achievement
Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate understanding of information, ideas, concepts and themes related to
utopian science fiction.

- Demonstrate understanding of relationships among facts, ideas and themes in the two
texts under study.

- Thinking/Inquiry
- Use critical and creative thinking skills to analyse, explain, compare and contrast

Brave New World and Harrison Bergeron.
- Communication

- Communicate information and ideas clearly and coherently in written answers to
questions.

- Use literary terms correctly in written responses to texts.
- Application

- Apply required language conventions such as grammar, spelling and punctuation.
- Apply reading strategies to analyse literary texts.

Extension

- Have students view different versions of the future (e.g., The Jetsons, Star Trek, Star Wars,
2001 Space Odysey). Discuss whether these depictions are realistic.

- Have students read other short stories on the future: Ray Bradbury’s “Marionettes, Inc.”;
Constance L. Melaro’s “R U There?”; Robert Brownstein’s “The Non Conformist”.

- Study other tragic heroes from myths or other stories and explain how they are similar or
dissimilar to John the Savage, Harrison, or other characters.

- Present the movie versions of Brave New World or “Harrison Bergeron” and have students
assess them.

- Have students prepare a government ad or pamphlet that demonstrates its use of propaganda
to control people in Brave New World. (T) (OD)

Appendices
(space reserved for the teacher to add his/her own appendices)
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ACTIVITY INFORMATION 5.5 (EAE3U)

Truth and Consequences: Research Paper and Seminar

Description Time: 330 minutes

In this activity, students research a topic relating to the novel under study in this unit. Through
conferencing with the teacher, they clarify their focus and research sources, apply the
requirements of formal essay writing and prepare a seminar to present to their classmates.

Strands and Expectations 

Strand(s): Literature Studies and Reading, Writing, Oral Communication

Overall Expectations: EAE3U-W-OE.1 - 2 - 3 - 4 -5 
EAE3U-O-OE.1 - 2 - 3 - 4 - 5

Specific Expectations: EAE3U-L-For.3 - 5
EAE3U-L-Str.1 - 2 - 3
EAE3U-L-Inv.2 - 4 - 6 - 7 - 8
EAE3U-L-Crit.1 - 3 - 4 - 5
EAE3U-W-For.1 - 3 - 4 - 7 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Wri.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9 -10 - 11 - 12
EAE3U-W-Gram.1 - 2 - 3 - 4 - 6 - 8 - 9 - 10 - 11 - 12
EAE3U-W-Res.1 - 2 - 3 - 4 - 5 - 6 - 7 - 8 - 9
EAE3U-W-Crit.1 - 2 - 3 - 4
EAE3U-O-List.1 - 2
EAE3U-O-Prod.1 - 2 - 4 - 5 - 6 - 7 - 8 
EAE3U-O-Voc.1 - 4
EAE3U-O-GrSk.1 - 3
EAE3U-O-Crit.1 - 2 - 3 - 5

Planning Notes

Activity 5.5 can begin early in the unit. Introduce the independent study, then move on to later
steps at a later date. This will give the students the time required to make selections, read and
begin researching. Another activity may be begun and run concurrently with this one.

- Prepare and reproduce instruction sheets and a list of topics for students. For this activity, it is
suggested that students research a statement or a prediction in the novel Brave New World by
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Aldous Huxley to determine whether this statement or prediction applies to our society today.
(OD) (T)
- Examples of statements for research:

- “(...) we may look forward to a period, not indeed of peace, but of limited and only
partially ruinous warfare.” (p.11)

- “(...) rapid technological changes (...) have always tended to produce economic and
social confusion.” (p.11)

- “Great is the truth, but still greater, from a practical point of view, is silence about the
truth.” (p. 12)

- “(...) the secret of happiness and virtue [is] liking what you’ve got to do.” (p.24)
- “Words can be like X-rays if you use them properly - they’ll go through anything.”

(p.64)
- Examples of predictions for research

- technology will lead to alienation
- technology will lead to the loss of individual freedom
- reproductive technology will lead to uniformity and standardization
- the media will manipulate (brainwash) its audience
- society will function according to a caste (class) system
- heredity and genetic configuration will determine a person’s role in society
- reproductive technology will dehumanize sexual relations
- the family will become obsolete
- society will distance itself from its natural environment
- reproductive technology will ensure the future of the human race
- technology (media) will be used to brainwash humans
- sports will become a consumer product

- Collect articles, excerpts, essays, photographs or illustrations on these topics to stimulate
students’ interest in the themes.

- Prepare a timetable for completion of the various steps in independent study (ie., deadlines
for topic selection, conferences, research paper, seminar, log, research notes and drafts).

- Prepare handouts to present the requirements of the log, the conference, the research paper,
the seminar, the type and number of sources, the notes and drafts (evidence of process).

- Schedule conferences with students.
- Prepare interview form.
- Prepare a checklist for students to use to revise content and style of their essays.
- Prepare an explanation of differences between details of the formal essay in English and in

French.
- Prepare evaluation grids to assess the formal essay and the seminar presentation.
- Prepare a checklist to be applied to the essay to determine the discrepancies between their

writing and that expected in a variety of university programs and careers.
- Prepare a checklist for seminar presentations to guide the students in their preparation.
- Prepare a series of review exercises on mechanics and sentence structure (e.g., correct

pronoun use, subject-verb agreement, compound, complex, compound-complex sentences,
phrases, clauses, verb shifts, parallel structures, etc.).

- Prepare an evaluation grid (and reproduce) for peer evaluation of seminar presentations.
- Find or prepare a videotaped seminar presentation to serve as a model for student seminars

and to afford practise in acquiring peer evaluation skills.
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- Make up a schedule of presentations before they are to begin.
- Make audio-visual and electronic equipment available to students as required.

Activity Instructions

Introduction

Step A
- A timetable is established with the students listing all the dates: e.g., date for topic selection,
date(s) for conference(s), deadline for formal essay, deadline for seminar.
- Assign independent study according to the following criteria:

e.g., Essay of 1,000 words (five pages) 
- A minimum of two different print sources required 
- Primary source must be written in English
- The essay must be typewritten and be properly footnoted or endnoted
- A bibliography is required
- Research notes and drafts (evidence of process) must be handed in
- A formal seminar on some aspect of the students’ research (12-15 min.) is required 
- There must be a visual component to the seminar
- Students must use electronic resources (e.g., presentation software, sound effects, film

clips...) effectively to produce audio-visual aids that complement their seminar
presentations

- Students must prepare and reproduce a hand-out for their fellow students (preferably
an outline) to help them follow the presentation

- Distribute a list of topics. 
- Have students participate in a discussion asking questions about the views and information

presented, demonstrating active listening strategies and confirming ideas being discussed
with general examples.

- Have students complete prepared exercises on the note-taking skills required for research.
- Have students make a tentative choice of topic or author.
- Have students sign up for a formal scheduled interview during class time (conference).
- Have students conduct research on the Internet and evaluate at least two Web sites (content,

form, reliability).
- Have students complete an interview form for conferences, e.g.,

- topic 
 - thesis or direction
 - reading 
 - research

Exploration

Step A: Conferencing
- Remind students of requirements of conferences (e.g., bring sources, bring research log or

folder, be prepared to discuss your research in some detail, prepare a list of questions or
concerns to be discussed with the teacher).



159

- Meet individually with the students and discuss the progress of their reading
e.g., - Are there any ideas that strike you as particularly interesting?

- Are there any patterns emerging in your research?
- Are there any obscure or difficult concepts, issues, or documents in your research?

- Examine students’ logs or folders for evidence of note-taking and of a research plan, and to
determine the progress of their research.

- Have students discuss their research to date with a view to formulating a thesis.
- Have students express concerns they may have about the research process or feedback from

the teacher, and ask questions to assist them in pursuing their research process.
- Have students fill out the interview form to help them assess the progress of their research to

date e.g., Reading Check:
- How many pages have you read from source #1?
- How many pages have you read from source #2?
- What is the dominant view you have formed from your research so far?
- Have you quoted from the texts?
- Have you documented your sources?

- Have students present their research log to the teacher for feedback.
- Have students who are not conferencing with the teacher do research or work on their draft

while their classmates are being interviewed.

Step B: Research Paper
- Remind students of differences between requirements for essay writing in French and in

English (e.g., differences in title pages, footnoting, bibliography). (AC)
- Have students write sample footnotes/endnotes and bibliographies based on photocopied

publication information. (FE)
- Distribute a chart for self-assessment during the writing process to assist the students’ efforts

of researching, planning, outlining, drafting, editing, revising and polishing the essay
- Mechanics

- Do my pronouns all agree in number and person with their antecedents?
- Are all my pronoun references clear?
- Have I used pronouns without antecedents?
- Do my subjects and verbs agree in number and person?
- Have I varied my sentence structure?
- Have I correctly subordinated?
- Have I maintained consistent verb tenses?
- Have I used co-ordinating conjunctions to join elements of equal value?
- Have I checked spelling?
- Have I correctly punctuated quotations, footnotes, bibliography?

- Form
- Are my margins correct?
- Is my title page correct?
- Have I indented footnotes on the first line?
- Have I indented bibliographical entries on the second line?
- Have I numbered pages correctly?

- Have students examine model title pages, endnotes and/or footnotes, bibliographies from a
variety of print and electronic sources.
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- Have students begin a learning log or research folder to record notes, interviews, research
from print or electronic sources, clippings, conversations with peers or the teacher on the
research project, reactions to the reading of primary sources, and all other work done on an
ongoing basis.

- Have students research according to a plan and with the use of various reading strategies
(e.g., reading once to gain an overview of the article or work, close reading to study in detail,
marking or taking note of important ideas, key statements, important quotations, stylistic and
rhetorical devices, skimming, sampling, etc.).

- Have students discuss with the teacher a procedure for considering their reading and research
as a whole (e.g., thinking things over after having read and researched, analysing, seeing
relationships, relating the research to the thinking at the time it was written, to thinking today,
applying critical commentary to a work).

- Have students discuss their ongoing research and reading with the teacher and with peers to
help students articulate ideas about their research. (FE)

- Have students discuss various techniques for recording information during the research
process (e.g., the card system (note and bibliography cards), the notepaper system (separate
sheets in a notebook for recording notes and quotes, etc.)).

- Have students discuss overt and inadvertent plagiarism. Have students discuss examples.
- Have students discuss correct diction in formal essay writing, appropriate vocabulary,

avoiding emotional language, faulty reasoning, generalizations, digressions, irrelevancies,
non-inclusive language, etc.

- Have the students revise, edit and polish the essay paying attention to Canadian spelling and
the limitations of spell-checkers. Have students apply the checklist for revision of essays:
- Are sentences varied (loose, periodic, balanced, inverted)?
- Are structures varied (simple, compound, complex, compound-complex)?
- Are conjunctions, phrases and clauses used correctly?
- Do subjects and verbs agree?
- Are pronouns used correctly and consistently?
- Is punctuation correct?
- Are quotations correctly punctuated and capitalized?
- Are grammatical elements parallel?
- Is spelling correct?

- Have students refer to previously assessed research tasks, essays and opinion texts in their
writing folders, to note areas requiring special attention.

- Have students proofread and make final corrections then use electronic resources (e.g., word
processing or desktop publishing software) to present a neat and legible text. (SE) (T)
- The evaluation task for the research paper assesses:

- Mechanics
- spelling, grammar, sentence structure, paragraphing, transitional words and

phrases, punctuation
- form

- title page, footnotes/endnotes, bibliography, table of contents (if applicable),
appendices

- content
- unity, coherence, emphasis, organisation, plagiarism, level of language, quality of

supporting explanations, examples, quotations.
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Step C: Seminar
- Have students brainstorm in small groups “How Not To” present a seminar, and have them

briefly dramatize the errors for the benefit of the class. Have the other students provide
feedback in the form of suggestions for improvement. (DE)

- Have students watch a videotaped seminar presentation and critique it by applying the peer
evaluation checklist: (FE)
- Is there a clear opening statement?
- What is the speaker’s thesis?
- What is the speaker’s point of view on the topic?
- Is the discussion unified around a central thesis?
- Is the discussion well supported with examples, illustrations, explanations?
- Is the presentation well organised and is the direction clear throughout?
- Is the hand-out clear, complete and visually appealing?
- Is the discussion mediocre, competent or superior in its command of the material?
- Is the audio-visual aid relevant, interesting and well explained? (T)
- Is the speaker’s posture and demeanour correct?
- Is the speaker confident? Nervous?
- Does the speaker answer questions from the audience clearly and confidently?
- Did the speaker vary his/her tone and voice to hold the listeners’ attention?
- Is the speaker’s level of language appropriate to the topic and the audience?
- Has the speaker achieved his/her purpose?

- Have students present simple impromptu seminars in small groups to obtain feedback from
their peers and to help identify the students’ personal strengths and weaknesses in oral
communication skills; students create an action plan to improve their skills to meet the level
of skill required for success in their presentation and in a variety of career and university
programs. (FE)

- Have students note that the seminar presentation must deal with some aspect of the students’s
research but it must not be a slavish repetition to the research essay. The seminar must focus
on the knowledge the student has gained from the exploration of issues and will describe the
effect that knowledge has had on his/her values and beliefs.

- Have students refer to evaluation grids of previous oral presentations in this course to note
areas requiring improvement.

NOTE
Seminar presentations may be scheduled in a block or may be spread out over a number of
periods with two or three students presenting in one period and the rest of the time being spent
on the other activities in the unit.

- Distribute the peer evaluation grid.
- Remind students of the listening skills required for responding thoughtfully and appropriately

to oral visual presentations, and of the necessity of asking questions to clarify and interpret
others’ points of view.
- Students present their seminars using cue cards (or reading prompts) and their hand-out to

guide them during their seminars.
- Students evaluate their peers’ presentations with the aid of the peer evaluation grid.
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- Students question the presenters, demonstrating active listening strategies and
determining to what extent techniques used in the presentation (e.g., sound effects, video
clips, etc.) achieve the speaker’s purpose.

- Students complete the peer evaluation grid.

Grammar and Usage, Spelling and Punctuation
- Have students use print and electronic resources to proofread and edit their research paper

according to the checklist provided by the teacher and according to the evaluation grids of
previous writing tasks; remind students of the limitations of electronic spell-check program.

Summative Assessment

Research Paper
- Assess students’ research paper according to the following four categories of the

Achievement Chart for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the form of the formal research essay.
- Demonstrate understanding of writing a thesis sentence, determining a focus for a

research essay, generating ideas based on research.
- Thinking/Inquiry

- Use critical thinking skills to clarify ideas, analyse research, synthesize information,
hypothesize about research, explain a point of view on a topic.

- Use inquiry skills to interpret and assess facts.
- Communication

- Communicate information and ideas through logical organization in a research essay.
- Application

- Apply the language conventions of grammar, spelling, sentence structure and
punctuation to the writing of a research essay.

- Apply a writing process to a formal research essay.
- Apply technology in preparing a formal research essay for presentation.

Seminar
- Assess students’ seminar according to the following four categories of the Achievement Chart

for Grade 11 English:
- Knowledge/Understanding

- Demonstrate knowledge of the conventions of the formal seminar.
- Demonstrate knowledge of active listening skills.
- Demonstrate understanding of the effect of audio visual aids in enhancing seminar

presentation.
- Thinking/Inquiry

- Use critical thinking skills to explain a point of view on a topic coherently and
convincingly.

- Use inquiry skills to formulate questions on a formal seminar presentation.
- Use inquiry skills to assess information and form conclusions about information in

oral presentations.
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- Communication
- Apply oral communication skills in a seminar presentation.
- Apply technology in an audio-visual presentation.

Extension

- Have students read, analyse and research a novel of their choice that presents either a utopia
or a dystopia (e.g., Animal Farm by Orwell, Siddhartha by Hesse) and present their findings
in the form of an essay and a seminar.

- Have students research a socio-political theory (its origins, context, and principles - e.g.,
communism, Marxism, utilitarianism, Leninism, socialism, totalitarianism, capitalism) and
present their findings in the form of an essay and a seminar. (OD)

Appendices
(space reserved for the teacher to add his/her own appendices)

Appendix EAE3U 5.5.1: Achievement Chart - Research Paper/Seminar
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Achievement Chart - Research Paper/Seminar Appendix EAE3U 5.5.1
Assessment Techniques: diagnostic 9 formative 9 summative :

Categories and
criteria

50 - 59 %
Level 1

60 - 69 %
Level 2

70 - 79 %
Level 3

80 - 100 %
Level 4

Knowledge/Understanding

The student:
- demonstrates
knowledge of the form
and conventions of the
formal research essay
and the seminar. 
- demonstrates an
understanding of ideas
and information
collected through
research.

The student
demonstrates
limited
knowledge of the
form and
conventions of the
formal research
essay and the
seminar, and
demonstrates
limited
understanding of
research material.

The student
demonstrates some
knowledge of the
form and
conventions of the
formal research
essay and the
seminar, and
demonstrates
some
understanding of
research material.

The student
demonstrates
considerable
knowledge of the
form and
conventions of the
research essay and
the seminar, and
demonstrates
considerable
understanding of
research material.

The student
demonstrates
thorough
knowledge of the
form and
conventions of the
research essay and
the seminar, and
demonstrates
thorough and
insightful
understanding of
research material.

Thinking/Inquiry

The student:
- uses critical thinking
skills to analyse,
explain, assess and
synthesize research
information.
- applies inquiry skills
to interpret and
organize information,
do research, and form
conclusions from
research.
- researches a topic to
develop a point of
view.

The student uses
critical thinking
skills with limited
effectiveness and
applies few of the
skills required for
inquiry.

The student uses
critical thinking
skills with
moderate
effectiveness and
applies some of
the skills required
for inquiry.

The student uses
critical thinking
skills with
considerable
effectiveness and
applies most of
the skills required
for inquiry.

The student uses
critical thinking
skills with a high
degree of
effectiveness and
applies all or
almost all of the
skills required for
inquiry.
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Communication

The student:
- communicates
 information and ideas
clearly through logical
organization in a
research essay. 
- demonstrates
command in the use of
oral communication in
a seminar.
- uses appropriate
diction and specialized
terms in an essay and a
seminar.

The student
communicates
information and
ideas with limited
clarity,
communicates
with a limited
sense of audience
and purpose, and
demonstrates
limited command
of oral
communication 
techniques.

The student
communicates
information and
ideas with some
clarity,
communicates
with some sense
of audience and
purpose, and
demonstrates
moderate
command of oral
communication
techniques.

The student
communicates
information and
ideas with
considerable
clarity,
communicates
with a clear sense
of audience and
purpose, and
demonstrates
considerable
command of oral
communication
techniques.

The student
communicates
information and
ideas with a high
degree of clarity
and with
confidence,
communicates
with a strong
sense of audience
and purpose, and
demonstrates
extensive
command of oral
communication
techniques.

Application

The student:
- uses the required
language conventions.
- uses a writing
process.
- uses technology in
preparing research
essay and an audio-
visual aid.
- makes connections
between the novel
under study, research
data and their own
opinions and
knowledge.

The student uses
the required
language
conventions with
limited accuracy
and effectiveness,
uses a writing
process, oral
communication
and technology
with limited
effectiveness, and
makes connections
with some
effectiveness.

The student uses
the required
language
conventions with
some
effectiveness, uses
a writing process,
oral
communication
and technology
with some
effectiveness, and
makes connections
with some
effectiveness.

The student uses
the required
language
conventions with
considerable
accuracy and
effectiveness, uses
a writing process,
oral
communication
and technology
effectively, and
makes connections
with considerable
effectiveness.

The student uses
the required
language
conventions
accurately and
effectively all or
almost all of the
time, uses a
writing process,
oral
communication
and technology
effectively and
creatively and
makes connections
with a high degree
of effectiveness.

Comment: A student whose achievement is below Level 1 (less than 50 %) does not meet the required overall
expectations for this task.
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TABLE OF OVERALL AND SPECIFIC EXPECTATIONS

ENGLISH Units

Strand: Literature Studies and Reading 1 2 3 4 5

Overall Expectations

EAE3U-L-OE.1 analyse various literary and informational texts from Canada
and other countries in terms of form, purpose, audience and
content, focusing on the following genres: novel, short story,
drama, poetry, editorial, essay and research report.

1.1
1.2
1.4
1.5
1.6

2.1
2.2
2.3
2.4

3.1
3.2
3.3
3.4
3.5

4.1
4.2
4.3
4.4
4.5

5.1
5.2
5.3
5.4

EAE3U-L-OE.2 analyse how an author’s use of diction and rhetorical
elements influences a reader’s response to a text.

1.1
1.2
1.4
1.5
1.6

2.1
2.2
2.3
2.4

3.1
3.2
3.4

4.1
4.2
4.3
4.4

5.1
5.2
5.3
5.4

EAE3U-L-OE.3 apply appropriate reading strategies to understand and
analyse a variety of texts read for academic and personal
purposes.

1.1
1.2
1.3
1.4
1.5
1.6

2.1
2.2
2.3
2.4

3.1
3.2
3.3
3.4
3.5

4.1
4.2
4.3
4.4
4.5

5.1
5.2
5.3
5.4

EAE3U-L-OE.4 assess validity of ideas and information conveyed in a variety
of literary and informational texts and research documents.

1.1
1.2
1.6

2.4 3.4
3.5

4.2
4.3
4.4
4.5

5.2
5.3
5.4

EAE3U-L-OE.5 assess effectiveness of literary and informational texts in
conveying their intended messages, justifying their position
with specific references.

1.1
1.2
1.5
1.6

2.1
2.3
2.4

3.4 4.1
4.2
4.3
4.4

5.2

Specific Expectations: Forms and Techniques

EAE3U-L-For.1 analyse effects of increasingly complex elements of literary
texts, making a connection between form and content.

1.1
1.2
1.4
1.5
1.6

2.1
2.2
2.3
2.4

3.1
3.2
3.3
3.4

4.1 5.3
5.4

EAE3U-L-For.2 describe characteristics of different kinds of informational
texts, explaining variations in form and content in terms of
purpose and target audience.

1.1 3.5 4.1
4.2
4.3
4.4
4.5

5.1
5.2

EAE3U-L-For.3 analyse organizational structures to further their interpretation
of ideas and information in various forms of texts.

1.6 2.1
2.3
2.4

3.2
3.3
3.5

4.1
4.2
4.3
4.4
4.5

5.2
5.5

EAE3U-L-For.4 interpret figurative language in various forms of poetry and
assess its effectiveness.

2.1
2.2
2.3
2.4

3.1 5.2
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EAE3U-L-For.5 describe how authors use rhetorical elements and
literary/stylistic devices, such as alliteration, allusion,
anecdote, hyperbole, imagery, irony, metaphor, mood,
onomatopoeia, oxymoron, personification, point of view,
punning, rhetorical question, rhyme, rhythm, sarcasm, satire,
simile, symbolism, tone and understatement, to enhance the
meaning of literary and informational texts.

1.1
1.2
1.4
1.5
1.6

2.1
2.2
2.3
2.4

3.1
3.2
3.4

4.1
4.2
4.3
4.4

5.1
5.2
5.3
5.4
5.5

EAE3U-L-For.6 describe elements of newspaper and magazine articles and
persuasive texts, and analyse their effectiveness in enhancing
the arguments presented.

1.1
1.4

4.1
4.2
4.3
4.4

5.2

EAE3U-L-For.7 explain how authors and editors use the format and design
elements of informational texts to organize content and
communicate ideas (e.g., using headings, subheadings, and
illustrations in a report; placing supplementary information in
boxes in magazine articles).

3.5 4.2
4.3
4.4

5.2

Specific Expectations: Strategies and Cues

EAE3U-L-Str.1 apply appropriately reading strategies of skimming, scanning,
sampling, re-reading and surveying, according to purpose of
reading and type of reading material.

1.1
1.3
1.4
1.5
1.6

2.1
2.3
2.4

3.1
3.2
3.3
3.4
3.5

4.2
4.3
4.5

5.1
5.3
5.4
5.5

EAE3U-L-Str.2 identify main ideas, important supporting ideas and facts in
texts under study.

1.1
1.2
1.4
1.5
1.6

2.1
2.4

3.1
3.2
3.3
3.4

4.1
4.2
4.3
4.4

5.1
5.2
5.4
5.5

EAE3U-L-Str.3 paraphrase complex passages in texts to facilitate
understanding.

1.1
1.4

2.3
2.4

3.1
3.2
3.3

4.4 5.5

EAE3U-L-Str.4 use textual cues, without interrupting reading pace, to
understand texts of increasing complexity.

1.1
1.5
1.6

3.1
3.2
3.4
3.5

4.3
4.4

EAE3U-L-Str.5 apply a variety of strategies, including their knowledge of
phonetics, spelling and French, to extend vocabulary through
reading, with an emphasis on understanding the denotative
and connotative meaning of words.

1.1
1.2
1.3
1.4

2.1
2.2
2.3
2.4

3.1
3.2
3.4

4.1
4.2
4.3

5.2
5.3

EAE3U-L-Str.6 identify figurative, idiomatic and technical meanings of
words and expressions through context.

1.4 2.1
2.2
2.3
2.4

3.1
3.2
3.4

5.2

EAE3U-L-Str.7 use print and electronic resources effectively to define and
understand unfamiliar vocabulary.

1.3
1.4
1.5
1.6

2.3 3.2
3.3
3.4
3.5

4.2
4.3

5.1
5.2
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Specific Expectations: Investigation and Analysis

EAE3U-L-Inv.1 analyse how elements of fiction in a literary text relate to the
author’s personal, cultural and historical background.

1.2
1.3
1.5

2.2
2.3
2.4

3.1
3.2
3.4
3.5

4.1 5.3
5.4

EAE3U-L-Inv.2 analyse themes of various literary works, recognizing the
effects of content and style on these themes.

1.2
1.4
1.5
1.6

2.1
2.2
2.3
2.4

3.1
3.2
3.4

5.3
5.4
5.5

EAE3U-L-Inv.3 compare and contrast ideas and issues presented in texts of
various genres and cultural traditions.

1.4
1.5

2.3 3.2
3.4

4.1 5.3
5.4

EAE3U-L-Inv.4 summarize and paraphrase main and secondary ideas in
informational texts, demonstrating understanding at literal
and inferential levels of meaning.

1.1 3.5 4.1
4.2
4.3
4.4

5.1
5.2
5.5

EAE3U-L-Inv.5 identify and explain the thesis or main point of essays and
editorials, and explain their own views about the thesis,
justifying their position with reference to personal
experiences and prior knowledge.

1.1 4.1
4.2
4.4
4.5

5.1
5.2

EAE3U-L-Inv.6 support inferences and conclusions drawn from an analysis of
a text by quoting or referring to relevant passages.

1.1
1.2
1.4
1.5
1.6

2.1
2.3
2.4

3.1
3.2
3.4

4.1
4.2
4.3
4.4
4.5

5.1
5.2
5.3
5.5

EAE3U-L-Inv.7 verify facts (e.g., statistics, numbers, statements) used by an
author in a persuasive text by referring to a variety of sources.

3.5 4.2
4.3
4.4

5.2
5.5

EAE3U-L-Inv.8 identify and compare literacy and communication
requirements of fields of work and university programs of
their choice.

4.4 5.5

Specific Expectations: Critical Thinking

EAE3U-L-Crit.1 express and support their preferences for particular genres
and styles of texts.

2.1
2.3
2.4

3.1 4.1
4.4

5.5

EAE3U-L-Crit.2 assess effectiveness of various elements of literary and
informational texts, according to form, purpose and audience,
citing specific passages as references.

1.1
1.2
1.4
1.5
1.6

2.1
2.4

3.5 4.1
4.2
4.3
4.4

5.2

EAE3U-L-Crit.3 assess ideas and opinions in texts, justifying their responses
by explaining their own values, perspectives and points of
view.

1.1
1.5
1.6

2.3 3.4 4.1
4.2
4.4
4.5

5.2
5.4
5.5
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EAE3U-L-Crit.4 describe knowledge gained from exploration of issues,
concepts or a given topic in literary and informational texts,
and the effect that knowledge has had on their own values
and beliefs.

1.1
1.2
1.4

3.1
3.2
3.4

4.2
4.3
4.4
4.5

5.1
5.2
5.3
5.4
5.5

EAE3U-L-Crit.5 assess effectiveness of various forms and techniques in texts
under study, demonstrating objectivity and logic.

1.2
1.4
1.5
1.6

2.1
2.4

4.1
4.2
4.3
4.4

5.2
5.5
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ENGLISH Units

Strand: Writing 1 2 3 4 5

Overall Expectations

EAE3U-W-OE.1 apply knowledge of forms and techniques to write a
variety of literary and informational texts, focusing on
essays, reports, editorials, and creative texts.

1.1
1.2
1.4
1.5
1.6

2.1
2.2
2.3

3.1
3.2
3.3
3.4
3.5

4.1
4.3
4.5

5.2
5.3
5.4
5.5

EAE3U-W-OE.2 apply various organizational structures and rhetorical
elements to achieve specific purposes or effects in their
own writing.

1.1
1.4
1.6

2.1
2.2

3.3
3.5

4.1
4.3
4.5

5.2
5.5

EAE3U-W-OE.3 apply independently the various stages of a writing process
to ensure clarity, coherence and unity in their written texts.

1.1
1.4
1.6

2.1
2.2

3.3
3.4
3.5

4.1
4.3
4.5

5.2
5.3
5.5

EAE3U-W-OE.4 convey ideas and information gathered from print and
electronic resources in reports and essays, applying clear
organizational principles to synthesize information used to
support a thesis.

1.5 2.4 3.5 4.1
4.2
4.3
4.5

5.2
5.4
5.5

EAE3U-W-OE.5 demonstrate an ability to discern well-organized and
clearly expressed ideas and information in their own and
others’ written texts.

1.4
1.6

3.3
3.4
3.5

4.1
4.2
4.3
4.4

5.2
5.3
5.4
5.5

Specific Expectations: Forms and Techniques

EAE3U-W-For.1 record their critical responses to texts, topics and issues
presented or discussed in this course in a journal
maintained for this purpose.

1.1
1.2
1.4
1.5
1.6

3.1
3.2
3.4

5.2
5.3
5.4
5.5

EAE3U-W-For.2 write coherent paragraph responses to questions related to
texts under study, referring to key passages.

1.1
1.2
1.4
1.5
1.6

2.3 3.1
3.2
3.4

4.1
4.2
4.4

5.2
5.3
5.4

EAE3U-W-For.3 write an essay or report, demonstrating the ability to
reinforce meaning, respect conventions of chosen form
and maintain interest of audience.

1.4
1.5

2.3 3.5 4.1
4.5

5.5

EAE3U-W-For.4 write an argumentative essay that includes the following
elements:
- an engaging introduction that presents a thesis and a

preview of the content of the essay;
- a body that develops ideas logically and coherently and

that provides convincing evidence;
- a logical conclusion that emphasizes the thesis and

summarizes the main ideas.

4.5 5.5
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EAE3U-W-For.5 write a variety of newspaper/magazine and business texts
(e.g., editorials, letters of application), using appropriate
level of language and respecting the conventions of the
chosen form.

3.3 4.3 5.2

EAE3U-W-For.6 write creative texts (e.g., narrative texts, descriptive texts,
poetry), using a variety of organizational structures and
literary/ stylistic devices to convey ideas and feelings and
to achieve a desired effect.

1.4
1.6

2.1
2.2

3.2
3.4

5.3

EAE3U-W-For.7 demonstrate ability to generate ideas from research and
from their analyses of literary texts to use as content for
their academic and personal writing.

1.2
1.4
1.5

2.1
2.3

3.3
3.4
3.5

4.1
4.5

5.2
5.3
5.4
5.5

EAE3U-W-For.8 prepare an outline of their work before starting to write,
organizing ideas and information in a sequence or pattern
that conveys the message in the most effective way (e.g.,
climactic order, comparison and contrast, cause and
effect).

3.5 4.1
4.3
4.5

5.5

EAE3U-W-For.9 use transitional devices effectively to ensure unity and
coherence.

3.5 4.3
4.4
4.5

5.2
5.5

EAE3U-W-For.10 smoothly incorporate relevant quotations from primary and
secondary sources into essay or essay-type answers to
support analysis of texts under study, avoiding plagiarism
and citing sources accurately, according to an accepted
system of documentation (e.g., Modern Language
Association [MLA]).

3.2
3.4

4.2
4.4
4.5

5.4
5.5

EAE3U-W-For.11 support an opinion effectively in various forms of
persuasive texts, applying rhetorical elements and citing
different types of evidence (e.g., examples, quotations,
statistics), avoiding plagiarism and citing sources
accurately, according to an accepted system of
documentation.

1.1
1.4

3.2 4.1
4.3
4.5

5.5

EAE3U-W-For.12 use diction appropriate to form, purpose and audience,
paying attention to use of inclusive language.

1.1
1.4
1.6

2.1 3.2
3.3
3.4

4.1
4.3
4.5

5.3
5.5

Specific Expectations: Writing as a Process

EAE3U-W-Wri.1 maintain a well-organized and complete writing folder,
containing creative prompts, works in progress and final
products that show an awareness and developing mastery
of the knowledge and skills required to complete this
course.

1.1
1.4
1.5

2.1 3.3
3.5

4.1
4.3
4.5

5.2
5.3
5.5

EAE3U-W-Wri.2 apply a writing process independently. 1.1
1.6

2.1 3.2
3.4
3.5

4.1
4.3
4.5

5.2
5.3
5.5
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EAE3U-W-Wri.3 determine clearly form, purpose, intended audience and
focus.

1.4
1.6

2.1 3.2
3.3
3.5

4.1
4.3
4.5

5.3
5.5

EAE3U-W-Wri.4 use pre-writing activities to explore possible content (e.g.,
brainstorm; consult peers, experts, and teachers; refer to
print and electronic resources).

1.1
1.6

2.1
2.2

3.2
3.3
3.5

4.1
4.3
4.5

5.2
5.3
5.5

EAE3U-W-Wri.5 outline, develop and express ideas in draft form. 1.6 3.3
3.5

4.1
4.3
4.5

5.2
5.5

EAE3U-W-Wri.6 revise drafts to strengthen content (e.g., incorporate
researched information), to improve organization (e.g.,
reorder arguments for impact), to improve clarity of
expression, and to refine voice.

1.6 2.1
2.2

3.3
3.5

4.1
4.3
4.5

5.3
5.5

EAE3U-W-Wri.7 consult peers and teacher and use findings and feedback to
change, expand, reformulate or delete ideas and to
improve organization, clarity, and style.

1.1
1.4
1.5

2.1
2.2

3.3
3.5

4.1
4.3
4.5

5.2
5.3
5.5

EAE3U-W-Wri.8 use appropriate print and electronic resources throughout
the writing process to edit for spelling, grammar and
punctuation.

1.5
1.6

2.3 3.3
3.4
3.5

4.1
4.3
4.5

5.2
5.5

EAE3U-W-Wri.9 proofread and make final corrections. 1.1
1.4
1.6

2.2
2.3

3.2
3.3
3.5

4.1
4.3
4.5

5.5

EAE3U-W-Wri.10 use electronic resources (e.g., word processing or desktop
publishing software) to present a neat and legible text in
an appropriate format.

3.3
3.5

4.1
4.3
4.5

5.2
5.3
5.5

EAE3U-W-Wri.11 use feedback from evaluation to assess the effectiveness of
the writing process used and of their own written texts.

3.3
3.5

4.1
4.3
4.5

5.2
5.5

EAE3U-W-Wri.12 apply newly acquired knowledge and skills to future
writing and publishing activities.

3.3
3.4
3.5

4.3
4.5

5.2
5.5

Specific Expectations: Grammar and Usage, Spelling, and Punctuation

EAE3U-W-Gram.1 recognize common Canadian and American spelling
conventions (e.g., colour, color) and consistently apply
Canadian forms.

1.2 3.2 4.3
4.4

5.2
5.4
5.5

EAE3U-W-Gram.2 use knowledge of spelling patterns and print and electronic
resources to spell correctly, paying attention to historical,
academic and literary terms used in course material.

1.2
1.4
1.6

2.1
2.2
2.3
2.4

3.3
3.4
3.5

4.1
4.2
4.3
4.4
4.5

5.2
5.3
5.4
5.5

EAE3U-W-Gram.3 demonstrate an understanding of limitations of electronic
spell-check programs, using dictionaries to confirm
spelling when in doubt.

1.2 2.1
2.3

3.3 4.5 5.5
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EAE3U-W-Gram.4 use pronouns consistently and correctly, paying attention
to correct use of case forms of pronouns (e.g., possessive
case to modify a gerund).

3.3 4.2 5.5

EAE3U-W-Gram.5 use appositive, prepositional and verbal phrases to achieve
variety in written work.

1.4 3.5 4.1 5.5

EAE3U-W-Gram.6 use appropriate diction and inclusive language (e.g., non-
sexist pronoun references).

1.6 2.4 3.5 4.3
4.5

5.2
5.3
5.5

EAE3U-W-Gram.7 write clear, accurate and complete sentences in a variety of
orders (e.g., loose, periodic, balanced, inverted).

3.4 4.1
4.5

5.2

EAE3U-W-Gram.8 improve sentence structure and style by avoiding
punctuation errors, mixed constructions (e.g., is when, is
because), and illogical and confusing connections (e.g.,
double negatives).

1.1 3.5 4.4
4.5

5.2
5.4
5.5

EAE3U-W-Gram.9 revise sentences for variety, clarity and emphasis:
- construct complex and compound-complex sentences

correctly, using conjunctions, phrases and clauses
appropriately, and paying attention to parallel structure;

- ensure pronouns agree with their antecedents;
- apply correctly the rules of subject-verb agreement, and

revise drafts to avoid inappropriate shifts in verb tense.

1.1 3.3
3.4
3.5

4.2
4.3
4.4
4.5

5.2
5.4
5.5

EAE3U-W-Gram.10 apply parallel structures to make grammatical elements
match.

5.4
5.5

EAE3U-W-Gram.11 use punctuation correctly and thoughtfully to clarify
meaning, to add emphasis, and to show a grammatical
relationship between words.

1.1
1.4

3.2
3.5

4.5 5.3
5.4
5.5

EAE3U-W-Gram.12 introduce and punctuate longer quotations correctly in the
body of an essay.

3.2 4.5 5.5

EAE3U-W-Gram.13 demonstrate an understanding that grammar may be used
unconventionally for a particular effect (e.g., in
advertising, in poetry).

2.1
2.2

4.1
4.2

Specific Expectations: Research as a Process

EAE3U-W-Res.1 generate ideas from prior knowledge and research to
develop content for academic and personal writing (e.g.,
compare the way two writers handle a similar theme).

1.4
1.5

2.4 3.5 4.5 5.2
5.5

EAE3U-W-Res.2 establish and narrow focus of research and formulate a
thesis statement.

3.5 4.5 5.2
5.5

EAE3U-W-Res.3 establish a research plan to identify and explore
appropriate primary and secondary print and electronic
resources.

3.5 4.5 5.5
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EAE3U-W-Res.4 select and use appropriate Web sites for research
purposes, distinguishing reliable and authentic sources of
information from personal opinions and inaccurate
information.

3.5 4.2
4.5

5.2
5.5

EAE3U-W-Res.5 gather and paraphrase ideas and information, assessing
them for validity and relevance, focusing on accuracy,
objectivity and reliability.

2.4 3.5 4.5 5.5

EAE3U-W-Res.6 synthesize information from print and electronic resources
for research purposes, selecting relevant information and
eliminating unnecessary details.

1.5 2.4 3.5 4.3 5.2
5.5

EAE3U-W-Res.7 organize information (e.g., cause and effect, chronological
order, problem and solution) according to the conventions
of the chosen form.

3.5 4.5 5.5

EAE3U-W-Res.8 use ideas and information gathered from research to
develop arguments and counter-arguments and to support
a thesis convincingly in a report or essay, avoiding
plagiarism and citing sources accurately, according to an
accepted system of documentation (e.g., MLA).

3.5 4.5 5.2
5.5

EAE3U-W-Res.9 use electronic resources (e.g., word processing software)
to incorporate research into reports and essays, producing
clear and appealing texts, according to the conventions of
the chosen form.

3.5 4.5 5.5

Specific Expectations: Critical Thinking

EAE3U-W-Crit.1 clarify their own ideas, feelings and opinions by
researching an issue or topic of interest to them and using
the research to defend a point of view in a written text.

1.6 3.4
3.5

4.3
4.5

5.2
5.5

EAE3U-W-Crit.2 assess the effectiveness of their own and others’ written
work, focusing on organization and clarity.

2.1 3.2
3.3
3.4
3.5

4.1
4.3
4.5

5.2
5.5

EAE3U-W-Crit.3 assess their writing and research processes, evaluating
their strengths and weaknesses and applying problem-
solving strategies independently to improve these
processes.

1.1 3.3
3.5

4.5 5.5

EAE3U-W-Crit.4 compare current writing skills with those required in a
variety of university programs and careers, and create an
action plan to address identified needs.

3.5 4.4
4.5

5.3
5.5
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ENGLISH Units

Strand: Oral Communication 1 2 3 4 5

Overall Expectations

EAE3U-O-OE.1 demonstrate critical listening and viewing skills by
responding thoughtfully and appropriately to oral/visual
presentations.

1.1
1.4

2.1
2.2
2.3
2.4

3.1
3.3

4.2 5.1
5.5

EAE3U-O-OE.2 present ideas, opinions, information and research clearly,
coherently and effectively in independent and collaborative
oral/visual presentations, organizing information according
to a specific plan.

1.1
1.3
1.4
1.5

2.1
2.3
2.4

3.2
3.3
3.5

4.2
4.4

5.1
5.3
5.5

EAE3U-O-OE.3 select and use appropriate vocabulary, level of language, and
language conventions in a variety of spoken
communications.

1.3
1.4
1.5

2.2
2.3
2.4

3.2
3.3
3.5

4.2
4.3

5.1
5.3
5.4
5.5

EAE3U-O-OE.4 participate in group discussions, communicating their points
of view clearly and accurately and asking questions to clarify
and interpret others’ points of view.

1.1
1.2
1.3
1.4

2.1
2.2
2.3
2.4

3.1
3.3
3.4
3.5

4.2
4.3
4.4

5.1
5.2
5.3
5.4
5.5

EAE3U-O-OE.5 respond critically to oral/visual presentations, recognizing
inaccurate or incomplete information and evaluating
techniques used.

1.1
1.4

2.4 3.1
3.4

4.2 5.1
5.5

Specific Expectations: Listening Skills

EAE3U-O-List.1 demonstrate active-listening strategies while working in
collaboration with peers, responding to others’ oral/visual
presentations, and confirming ideas presented with general
examples.

1.1
1.3
1.4

2.1
2.3
2.4

3.1
3.2
3.3
3.4
3.5

4.2
4.4

5.1
5.5

EAE3U-O-List.2 explain speaker’s message and intended purpose (e.g., to
persuade, to amuse, to inform), determining to what extent
techniques used in a presentation (e.g., sound effects,
volume, tone) achieve this purpose.

1.4 2.1
2.2
2.3

3.1 4.2 5.1
5.2
5.5

Specific Expectations: Production and Presentation Skills

EAE3U-O-Prod.1 speak effectively and with confidence in a variety of
situations for a range of purposes and audiences (e.g., panel
discussions, group presentations, speeches), using
appropriate vocabulary, level of language and audio-visual
aids and respecting the conventions of the chosen form.

1.1
1.2
1.3
1.4
1.5

2.1
2.2
2.3
2.4

3.2
3.3
3.4
3.5

4.2
4.4

5.1
5.2
5.3
5.5

EAE3U-O-Prod.2 apply knowledge of vocabulary and language conventions of
standard Canadian English to understand oral/visual
presentations and to speak effectively and confidently.

1.2
1.3

2.3
2.4

5.1
5.3
5.5
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EAE3U-O-Prod.3 demonstrate appropriate interview skills, focusing on
preparing for the interview, participating in the interview and
following up the interview, and paying attention to
appearance, non-verbal skills and use of an appropriate level
of language.

5.1

EAE3U-O-Prod.4 use techniques of oral presentation effectively, focusing on
content (e.g., coherent organization of material), delivery
(e.g., timing, visual aids, body language) and use of
rhetorical devices (e.g., anecdotes, rhetorical questions), and
paying attention to setting, purpose and audience.

1.2
1.3
1.4
1.5

2.3
2.4

3.3 4.2 5.1
5.3
5.5

EAE3U-O-Prod.5 support a point of view convincingly in an oral presentation
(e.g., review two literary texts of the same genre), applying
various persuasive devices (e.g., statistics, examples,
quotations, tone, humour) for effect.

1.1
1.5

4.2
4.4

5.1
5.5

EAE3U-O-Prod.6 integrate others’ suggestions, where appropriate, into
individual and collaborative productions.

1.3
1.4

3.3
3.5

5.1
5.5

EAE3U-O-Prod.7 deliver a formal presentation on a given topic, synthesizing
research and citing relevant evidence.

1.5 2.4 4.2 5.1
5.5

EAE3U-O-Prod.8 use electronic resources (e.g., presentation software, sound
effects) effectively to produce audio-visual aids (e.g., video
clips, diagrams) that complement presentations.

1.5 2.4 3.5 5.1
5.5

Specific Expectations: Vocabulary Skills 
EAE3U-O-Voc.1 choose appropriate diction, tone and non-verbal language in

formal and informal situations, varying approach to suit
setting, purpose and audience, and using inclusive language.

1.3
1.4
1.5

2.3
2.4

3.1
3.3
3.5

4.2
4.3
4.4

5.1
5.3
5.4
5.5

EAE3U-O-Voc.2 apply a variety of strategies to extend vocabulary through
use of reference material, with an emphasis on
understanding both concrete and abstract vocabulary and
denotation and connotation of words (e.g., use a thesaurus to
find a more precise word to suit context).

1.2
1.3

2.1
2.3

3.1
3.2
3.4
3.5

5.4

EAE3U-O-Voc.3 explain similarities and differences between French and
English words, phrases and expressions (e.g., use of the
plural, use of prepositions, variations in meaning), and use
knowledge of French to extend understanding of unfamiliar
terms and expressions.

1.2
1.3

2.1
2.2
2.3

3.1
3.2

5.1

EAE3U-O-Voc.4 demonstrate understanding of specialized vocabulary and
language usage appropriate to an academic context, using
precise and concise terms in oral presentations and media
productions.

1.3
1.5

2.2
2.3
2.4

3.2
3.3
3.5

4.2
4.4

5.1
5.2
5.5
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Specific Expectations: Group Skills

EAE3U-O-GrSk.1 participate in group activities by fulfilling roles as required,
preparing for discussion, listening actively, asking questions
to clarify understanding, offering constructive criticism to
others, demonstrating flexibility and consideration for
others’ points of view, and working towards consensus.

1.1
1.2
1.3
1.4

2.1
2.2
2.3
2.4

3.1
3.2
3.3
3.4
3.5

4.2
4.3
4.4

5.1
5.2
5.3
5.4
5.5

EAE3U-O-GrSk.2 plan and organize work (e.g., set and adjust timelines) in
consultation with group members.

1.3
1.4

2.4 3.3
3.5

4.2 5.1

EAE3U-O-GrSk.3 demonstrate ability to focus on task and meet deadlines. 1.3
1.4

2.1
2.2
2.4

3.3
3.5

4.2 5.1
5.5

EAE3U-O-GrSk.4 brainstorm solutions and alternative courses of action with
others when problems are encountered in group work.

1.3
1.4

2.4 3.3
3.5

4.2 5.1

EAE3U-O-GrSk.5 justify opinions with fluency and clarity in small and large
group discussions.

1.1
1.2
1.3
1.4

2.4 3.1
3.2
3.4
3.5

4.2
4.4

5.1
5.2
5.3
5.4

Specific Expectations: Critical Thinking

EAE3U-O-Crit.1 identify inaccurate, inappropriate or incomplete information
in formal and informal oral communications.

2.4 5.5

EAE3U-O-Crit.2 assess appropriateness of content (e.g., ideas, opinions,
information) and effectiveness of techniques (e.g., sound
effects, props) used in their own and others’ oral/visual
presentations.

1.1
1.4

2.4 4.2 5.1
5.5

EAE3U-O-Crit.3 criticize constructively their own and others’ contributions to
the shaping, revising and rehearsing of collaborative
presentations and productions.

1.3
1.4

2.4 3.3
3.5

5.5

EAE3U-O-Crit.4 assess strengths and weaknesses of collaborative
productions, making appropriate changes in consultation
with group members.

1.3
1.4

2.4 3.3
3.5

5.1

EAE3U-O-Crit.5 identify personal strengths and weaknesses in oral
communication skills, and create an action plan to improve
them so as to meet the level of skills required for success in
a variety of careers and university programs.

2.4 3.5 5.1
5.5
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Overall Expectations

EAE3U-M-OE.1 design or create original and effective media works to
communicate their opinions of ideas, issues and themes
studied in this course, demonstrating understanding of
relationships among form, purpose and audience.

1.4 2.4 3.3
3.5

EAE3U-M-OE.2 analyse media works and the way their forms, techniques,
styles and language, as well as industry practices, affect their
messages and the impact of their messages.

1.1
1.4

2.4 3.2
3.4
3.5

4.1
4.2
4.3
4.4

5.1

EAE3U-M-OE.3 assess the effectiveness of a variety of media texts in
conveying information, justifying criticism with reference to
specific features.

1.4 2.2
2.4

3.1
3.2
3.4
3.5

4.2
4.3

Specific Expectations: Forms and Techniques

EAE3U-M-For.1 design or create media works that communicate their
interpretations of elements of literary works under study (e.g.,
write a dramatic monologue, portray a Shakespearean
character).

1.4 2.4 3.3
3.5

EAE3U-M-For.2 organize information and ideas clearly in media works,
according to specific organizational structures and patterns.

2.4 3.3
3.5

EAE3U-M-For.3 vary format and techniques (e.g., gestures, tone, lighting)
used in media works according to form, purpose and
audience, integrating multimedia elements (e.g., Web pages,
music) where appropriate and assessing results during the
process.

1.4 2.4 3.3
3.5

EAE3U-M-For.4 identify and assess effectiveness of techniques (e.g., special
effects, angle shots) used by various media (e.g., news
broadcasts) to shape their messages and create an effect.

1.4 2.2
2.4

3.1
3.3
3.4
3.5

4.1
4.2
4.3

Specific Expectations: Investigation and Analysis

EAE3U-M-Inv.1 analyse key elements of a variety of media forms to explain
why particular forms are used for specific purposes and
audiences.

1.4 3.2
3.3
3.4
3.5

4.1
4.2
4.3

EAE3U-M-Inv.2 explain how the forms, techniques, styles and language used
by different media create meaning (e.g., compare the
coverage of a current event by a newspaper and a radio
station).

1.1 2.2
2.4

3.5 4.2
4.3

EAE3U-M-Inv.3 analyse a media text, explaining how content and design
convey a message that reflects certain values, and compare
these values to their own values and beliefs.

1.1
1.4

3.4 4.2
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EAE3U-M-Inv.4 explain variations in language in different media productions
according to context and target audience.

1.4 4.1
4.2
4.3

EAE3U-M-Inv.5 compare and contrast a literary work with a media production
of it, assessing the interpretations of plot, theme, setting and
character in each.

1.4 3.1
3.2
3.4

EAE3U-M-Inv.6 analyse relationships among media texts, industry practices
and government regulations (e.g., show how the Canadian
Radio-television and Telecommunications Commission’s
guidelines on advertising affect the marketing of a product on
television).

3.5 4.2
4.3

EAE3U-M-Inv.7 analyse impact of mass media on society, identifying positive
and negative influences.

1.1 4.2
4.3

5.1

EAE3U-M-Inv.8 analyse information from a variety of media texts, making
judgements about its accuracy, objectivity and clarity in each
case.

1.4 2.4 3.5 4.2
4.3

Specific Expectations: Critical Thinking

EAE3U-M-Crit.1 demonstrate understanding of the factors that affect reliability
of information disseminated in the media.

3.5 4.2
4.3

5.1

EAE3U-M-Crit.2 demonstrate critical listening and viewing skills by making
inferences from verbal and non-verbal messages in media
texts (e.g., recognize bias, distinguish between fact and
opinion).

2.2 3.1
3.2
3.4

4.2
4.3

EAE3U-M-Crit.3 assess portrayal of reality in a media text, comparing and
contrasting it with their own point of view about a current
issue or event.

1.1 4.2
4.3

EAE3U-M-Crit.4 explain choices made in designing or creating their own
media works, including problems encountered and solutions
devised during the production process.

1.4 2.4 3.3
3.5

EAE3U-M-Crit.5 assess the appropriateness of content and effectiveness of
design elements of various media texts (e.g., news reports,
documentaries, anti-smoking ads) in conveying messages
aimed at specific audiences.

1.1
1.4

3.5 4.1
4.2
4.3


